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Abstract 
This thesis aims to explore the ethnic, cultural and linguistic affiliations of the 
second generation Tamil adolescent transmigrants in Hong Kong. The impetus of the 
current study arises from the recent emergence and recognition of transnational 
migration in social research, and the relatively scarce literature on the impact of the 
migrants' transnational experiences on their language practices and identity 
construction. Existing sociolinguistic studies on one of the largest immigrant 
communities in Hong Kong - the Indian community — have also been limited. 
Therefore, this study aims to explore the ways through which the young Tamils 
discursively negotiate their identities in the transnational milieu they occupy. 
This study adopted a mixed method approach to data collection and analysis, 
combining a quantitative survey with qualitative methods widely employed in 
applied linguistics studies on identity. In the first phase of the study, a questionnaire 
survey was conducted with 52 Tamil adolescent participants to collect data on their 
language repertoire and choice. In the second phase, eight of the survey respondents 
participated in follow-up semi-structured interviews to elaborate on their responses 
in their questionnaires and talk about their complex identities. In the last phase of the 
research, three focal participants took part in a multiple case study that comprised 
language-diary studies and unstructured interviews. In-depth data were collected to 
shed light on both their talk about and, more importantly, performance of identity, as 
well as their ideological positions on language use. While the quantitative survey 
offered a broader picture of the young Tamils' sociolinguistic profiles, the qualitative 
data provided important close-up view of the accounts of individual participants, 
leading to a more comprehensive analysis of the dynamics of language and identity 
in this transnational community. 
With respect to the participants' affiliation with their Tamil heritage, my 
ii 
analysis shows that although this younger generation at times positioned themselves 
as indifferent participants of the transnational space that linked them to their 
homeland, they nevertheless displayed individual agency in the appropriation of a 
form of Indian identity with varying degrees of transnational and, to a lesser extent, 
local inflections. This identity was also characterised by their claim of an affiliation 
with the English language, as reflected in the ubiquity of English in their language 
use habits and their self-positioning as legitimate English language speakers vis-a-vis 
their Cantonese-speaking peers and Tamil speakers of an older generation. 
Methodologically, the study explicitly treated the interview data as representations of 
facts and meaning as discursively constructed. Through focusing on the 
contradictions and the taken-for-granted concepts in the participants' talk on identity, 
the study demonstrates how their identities were reflexively performed in interaction. 
The young Tamils' unique identity that they negotiated across time and space can be 
understood as adaptive response to their transnational experiences and to the 
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CHAPTER 1 INTRODUCTION 
1.1 Rationale of the Study 
Recent years have witnessed increased attention in social research on the 
ways in which new global migration patterns have enabled migrants to maintain 
strong economic, cultural and emotional ties to their homelands while also adopting 
cultural practices of their places of settlement (e.g. Fouron & Schiller, 2001; Levitt, 
2009; Rai & Reeves, 2008) - a phenomenon conceptualised by Schiller, Basch and 
Szanton-Blanc (1995) as transnational migration. Yet, this shift to reconsidering the 
global movement of people in the neighbouring disciplines of sociology and 
anthropology has not yet gained currency in applied linguistics research on minority 
language use and identity construction. This line of research still often focuses on 
traditional immigrant communities, such as Caribbeans in Britain (e.g. Sebba & Tate, 
2002), or Chinese in the U.S. (e.g. Zhang, 2010). Meanwhile, in the field of 
sociolinguistics, there has been a wealth of work that examines migration and 
multilingualism from the perspectives of the speakers themselves instead of through 
large-scale language surveys (e.g. Block, 2006; Giampapa, 2001; Harris, 2006; King 
& Ganuza, 2005). By giving voices to the multilingual individuals, greater focus on 
personal agency is possible and the how and why questions on their language 
experience could be better answered. Building on this burgeoning area of research, 
and attempting to contribute to a more coherent understanding of language and 
identity in the migratory context, I aim to explore the impact of transnational 
migration on the multilingual speakers' lived experiences in terms of their linguistic 
practices, alongside their other social practices, and their cultural affiliations in 
relation to language. 
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With respect to the empirical purpose of the study, it delves into the ethnic, 
cultural and linguistic identities among one of Hong Kong's major minority 
communities - the ethnic Indians. Specifically, I set out to explore the sociolinguistic 
behaviours of the second generation Tamil transmigrant adolescents in Hong Kong. I 
also seek to explore their ideologies about the linguistic resources available to them 
that circulate at their discourse. The Tamil community is targeted in the study 
because they belong to a smaller, emerging group of Indian immigrants in Hong 
Kong, which has received little scholarly attention thus far. They are more 
appropriately considered as transnationals in that, according to my year-long 
observation as well as the information provided by various Tamil community 
organisations (personal communication, January - June, 2010), they tend to sustain 
frequent and regular travels between India and Hong Kong. Other Indian linguistic 
communities in Hong Kong, such as the Sikh, Sindhi and Gujarati communities, have 
been present in Hong Kong since the second half of the twentieth century and are 
relatively sedentary members of the society (White, 1994). Compared to the Tamils, 
these communities have been comparatively better represented locally in the 
sociology (e.g., Pliiss, 2000, 2005) and sociolinguistic (e.g., Detaramani & Lock, 
2003) literatures. In this respect, it is hoped that the findings on the language use of 
the Tamil adolescents and their processes of identity negotiation would help paint a 
clearer picture of the place the Tamil community occupies within the larger 
multilingual context of Hong Kong. 
1.2 Context of the Study 
As the linguistic situation of the Hong Kong Indian community has been a 
relatively uncharted area, in this section, I provide a contextualisation of the study. I 
first briefly discuss linguistic heterogeneity as a characteristic of Indian 
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sociolinguistics. I then outline the macro-sociolinguistic milieu of Hong Kong. 
Finally, I discuss the historical and social backgrounds of the Indian community in 
Hong Kong. 
1.2.1 India as a Multilingual Country 
India is an immensely diverse country, culturally, religiously as well as 
linguistically. In this country, more than 3000 languages were recorded in its 1991 
census (Ying, 2003). India is considered a multilingual country not only because 
multiple languages are spoken there, but also because the languages of India belong 
to disparate lingual families. The major ones include Indo-Aryan, a branch of the 
Indo-European family, Dravidian, Austro-Asiatic, and Sino-Tibetan, with around 
90% of the population speaking languages belonging to the first two families (Ying, 
2003). The linguistic ecology in India is therefore different from that of many 
countries that are usually cited as multilingual (e.g. Switzerland) in the sense that 
some languages originating in India alone are already mutually unintelligible. In 
modem India, there is not a single Indian language that serves as an intra-national 
lingua franca. Hindi, an Indo-Aryan language, is spoken by the majority of North 
Indians, but it is not a common means of communication in South India. Similarly, 
the Dravidian languages, such as Tamil, Kannada, and Malayalam, are not 
intelligible to people from the northern parts of India. Ying (2003) contends that the 
heterogeneity of the people in India makes for the unique linguistic ecology there, 
despite the rigorous language planning and management policies set by the Indian 
government. 
After being under the British colonial rule for 200 years, India achieved 
independence in 1947. Since then, language issues in India have become a political 
problem. In the same year, Hindi was designated as the official language of India. 
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The decision was seen by the majority of non-Hindi speakers as an attempt to 
eradicate individual cultures and languages. According to Heitzman and Worden 
(1995), major conflicts took place in Tamil Nadu against the implementation of 
Hindi as the sole official language of India. Strong cultural pride based on language 
was also found in other South Indian states. To express disapproval of the imposition 
of Hindi on its people by the central government, the Tamil Nadu, Maharashtra and 
Kamataka governments made the languages native to the states compulsory in 
educational institutions. Eventually, the central government at that time conceded to 
resolve the problem by granting recognition to 18 Scheduled or official languages in 
India, with English being the other official language endorsed by the Indian 
govenunent (Ying, 2003). Given the myriad linguistic and demographic composition 
in India, different states in the country have different official languages. In Tamil 
Nadu, for instance, Tamil is the only official language of the state. 
According to Crystal (1995), India ranks third after the United States and 
United Kingdom in terms of the actual number of English speakers in the world. In 
India, English is the language of government, law and commerce, and is considered 
"the language of power and prestige" (Rubdy, 2008, p. 130), although it is not listed 
as one of the 18 Scheduled languages in Indian. After gaining independence from 
Britain, despite the reduction of the role of English in its official capacity, English 
continues to be the choice of language used by many educated Indians (Heitzman & 
Worden, 1995). Increasingly, many Indians, because of the present education system 
that emphasises the learning of English, Hindi and the regional language of the state, 
are bilingual or multilingual speakers of English and other Indian languages. English 
is also often used as the language of communication between speakers of different 
Indian languages. Besides, English, being the international language of science, 
technology and commerce, is considered more often as a necessary tool for upward 
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social mobility than symbolically as the language of the ex-coloniser (Ying, 2003). 
1.2.2 The Language Situation in Hong Kong - a Macro-Sociolinguistic 
Perspective 
Hong Kong is a city in southern China; 95% of its population is ethnic 
Chinese, with the remainder of the population being a mix of other ethnic groups 
(Census and Statistics Department, 2007). Cantonese, the local vernacular, has long 
been the major language used by the vast majority of the Hong Kong population at 
home and in other informal situations. English has been a language of prestige and is 
used in the formal domains of education, govermnent and business (Lai, 2005). Like 
in India, throughout the past decades, English has successfully transformed into a 
language of "upward and outward mobility" in Hong Kong, and is detached from its 
symbolic meaning as a colonial language (So, 1987, p. 253). 
In July 1997, the sovereignty of Hong Kong was returned to the People's 
Republic of China (PRC), marking an end to the 155-year-long reign of the British. 
Since then, Hong Kong has undergone great changes in the sociolinguistic sense. 
Soon after the Handover to China, the SAR government announced the policy of 
"Biliteracy and Trilingualism," through which Putonghua, the national language of 
the PRC, was formally introduced into the sociolinguistic setting of Hong Kong (Lai, 
2005). Hong Kong students are now expected to be proficient in both written English 
and Chinese, and speak not only these two languages, but Putonghua as well. 
The postcolonial sociolinguistic context may have significant impacts on the 
Hong Kong people's orientations and affiliations to Cantonese, English and 
Putonghua. As Lock and Detaramani (2006) frame it, the people of Hong Kong are 
subject to many influences - from international popular culture and a globalised 
economy working largely in English, and from the Putonghua-speaking government 
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of the PRC, which continuously exhorts Hong Kong to exhibit loyalty for the 
motherland (p. 268). Meanwhile, Hong Kong has also developed an increasingly 
self-confident local cultural identity, and a vernacular which, while basically 
Cantonese, draws on English in various ways (Li, 2000). The effects of these 
influences on evolving identities and language use remain to be seen among the 
majority Chinese community of Hong Kong (Joseph, 2000), let alone among the 
ethnic minorities. The present study therefore offers a glimpse of the degree to which 
these three major languages in Hong Kong are also claimed expertise or affiliation by 
the Tamils. 
1.2.3 The Indian Community in Hong Kong 
In the 2006 by-census, Hong Kong's Indian population numbered 20,444. As 
of 2006, they constituted 0.3% of the total population and 6% of the non-Chinese 
population, after Indonesian (33%), Filipino (26%), and White (11%) (Census and 
Statistics Department, 2007). There is, however, no census data on which linguistic 
groups these 20 thousand ethnic Indians belong to. Information on their usual 
language use was also limited - only Hindi, Urdu and Bengali (i.e. the North Indian 
languages) were listed separately while Tamil, along with other Dravidian languages, 
was not. One can only infer that it is collapsed under the category of "Other Asian 
and Oceanic languages" in the census report. Although exact figures were not 
available, the Indian Ministry of External Affairs indicates that Sindhis and Gujaratis 
are the major groups in Hong Kong, while smaller numbers of Tamils, together with 
Rajasthanis and Punjabis, form the rest of the local Indian community (Non Resident 
Indians, 2001). The president of a Tamil cultural organisation in Hong Kong has 
estimated that 300 Tamil families currently reside in Hong Kong (personal 
communication, January 20, 2010). By approximating that each family consists of 
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three to four members, I further estimate the Tamil population in Hong Kong to be 
900-1200, which is a rather small number. 
The attention given to the language education of South Asian ethnic minorities 
in Hong Kong has been inadequate but gradually increasing. Recently, much effort 
has been made by the Education Bureau (EDB) to provide specialised services for 
what they term "Non-Chinese Students (NCSs)," which include the establishment of 
schools designated for students from South Asian backgrounds, an adjusted 
school-based curriculum of Chinese, and alternative international Chinese language 
assessments (e.g. GCSE). The EDB has been inviting schools which have a large 
intake o fNCS students to become "designated schools," thus providing these schools 
with focused support to enhance the learning of the NCS students. The number of 
designated schools was 28 in the 2010/11 school year. The aim of the programme, as 
the EDB claims, is to improve South Asians' competency in the Chinese language, 
that is, Cantonese as the spoken form and traditional Chinese characters for the written 
form, for better access to mainstream society. This, as Shum, Gao, Tsung & Ki (2011) 
put it, more or less reflects an assimilative model in the governments' policy towards 
linguistic minority students. The policy seems, on the one hand, to be making some 
short-term concessions by recognising international Chinese assessment for tertiary 
entry and supporting designated schools. On the other hand, it is attempting to 
“integrate，，minority students into mainstream schools without any specific provision 
in terms of their heritage language or bilingual education in Cantonese and their 
heritage language. Educational resources on the minority students' acquisition of 
their heritage literacy skills are also lacking. 
In the field of applied linguistics, despite the Indians' long presence in Hong 
Kong, little scholarly work has focused on this particular community. In his account 
on the linguistic composition of Hong Kong's Indian communities, Jemudd (2003) 
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described the relevant literature as “poor，，(p. 249). Detaramani and Lock's (2003) 
community-wide survey on the Sikhs and Sindhis, language choice, Pannu's (1998) 
diary study on Indian youths' multilingual language use, and Patri and Pennington's 
(1998) work on the language identity of Indian students in a Hong Kong international 
school were the only sociolinguistic investigations, at least to my knowledge, on the 
local Indian communities to-date. How Tamil individuals in Hong Kong perceive 
their identity in their complex social niche and how they deploy their multilingual 
resources are as yet unexplored areas. 
1.3 Research Questions 
With the above-mentioned background in mind, I set out to address the 
following research questions: 
1. What linguistic resources are available to the second generation Tamil 
adolescent transmigrants in Hong Kong? How do they deploy these 
resources in different situations? To what extent is English used in their 
daily lives alongside Tamil and Cantonese? 
2. How do they construct and negotiate their identity? 
3. How do ideologies of languages inform and influence their identity 
construction? 
The overarching objective of the current research is to arrive at a 
comprehensive understanding of the ways in which the Tamil adolescents construct 
their complex identities in their transnational lives. In this respect, language plays an 
indispensible role in the development of social identities. Therefore, before delving 
into the identity options available to them, background information on the linguistic 
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resources available to them and their habitual language choices in different situations 
of their daily lives are needed. 
In answering research question (1), I aim to provide a brief sociolinguistic 
profile of the second generation Tamil adolescents in Hong Kong. Then, research 
question (2) explores their identity negotiation mainly through two lenses. First, the 
young Tamils' sense of belonging in terms of the cultural identification labels they 
claim to prefer is surveyed; second, and more importantly, I scrutinise the 
fine-grained processes of their self-identification in their discourse on their lived 
experiences in Hong Kong as well as in their metalinguistic comments on their 
language practices. Utilising theories of positioning and stance-taking, I analyse the 
ways through way they discursively construct their identities in their interview 
discourse. Lastly, research question (3) is concerned with the ideologies of language 
that the young Tamils mobilise in their discourse. They illustrate the speakers' 
predispositions toward language use in places of settlement and in homelands, thus 
providing insights into their linguistic identity construction. 
Methodologically, this study aims to marry both quantifiable survey data with 
qualitative analysis of interview discourse in order to obtain a more thorough 
understanding of speakers' linguistic practice, identities and ideologies. The goal of 
taking advantage of both qualitative and quantitative methods in the scaffold of one 
study is to gain insight into the same issue from different angles — from the point of 
view of individual speakers, as well as from the statistics yielded from the responses 
of the survey group as a whole. It also allows the analyses of particular cases to fit 
into the wider trends and patterns provided by the survey data. While not new to 
sociolinguistic enquiries in general, such mixing of methods has not been commonly 
employed in studies on language and identity. I contend that this approach can be 
especially helpful in studying less well-documented or emerging minority 
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communities. In short, the reliance on both survey data with the interview data would 
allow the study to gain of a possibly holistic view of the interplay of language and 
ethnicity among the second generation Tamils. 
1.4 Organisation of Thesis 
The thesis is divided into eight chapters. Following this introduction, Chapter 
2 presents a review of the literature that has informed this research study, including 
that related to globalisation and transnational migration, the different orientations 
towards the construct identity, identity construction in multilingual contexts, 
positioning theory and stancetaking theory, and language ideology. Chapter 3 
outlines the research design of the study and a number of methodological issues 
pertaining to the qualitative data analysis. Chapter 4 reports the findings from the 
macro-component of the study, providing groundwork for the case analyses that 
follow. It presents the survey data on the language repertoire, language choice 
patterns and affiliation to different identity labels of the respondents. The chapter 
then ends with a section briefly synopsising the most distinctive characteristics of 
three focal cases. Chapters 5 to 7 present detailed case studies of the three Tamil 
adolescents. These focal participants' life stories and processes of self-identification 
in their discourse were explored in detail. Greater insights into the broader 
sociolinguistic patterns illustrated in Chapter 4 through the participants' further 
elaborations are also provided. Finally, in Chapter 8,1 summarise the findings of the 
study, discuss the empirical and methodological significances of this study, account 
for the limitations of the investigation, and suggest directions for future research. 
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CHAPTER 2 LITERATURE REVIEW 
2.1 Introduction 
In this chapter, I aim to introduce the key theoretical concepts and 
background information necessary to the presentation of the survey results in Chapter 
4 and discussion of the different case portraits in Chapters 5 to 7.1 begin by 
discussing the major concepts and issues related to the theorisation of globalisation 
and transnational migration and the impact of these global phenomena from a 
macro-sociolinguistic perspective. I then move to review the vibrant area of research 
on language and identity, evaluating the three major approaches to the investigation 
of this concept. This is then followed by a discussion of the positioning theory and 
stancetaking theory - the analytic frameworks used in the analysis of the participants' 
interview talk in the present study. Then, I evaluate the concept of language ideology 
in understanding individuals' self-identification processes. I also present previous 
empirical work that has looked at the language practices and identity construction 
among minority youth from the participants' perspective. Finally, I briefly discuss 
whether the term mother tongue is a useful one in describing participants' language 
repertoires and whether there exist better alternatives. 
2.2 Globalisation, Migration and Multilingualism 
I begin this section by briefly reviewing major work in social studies that has 
contributed to the contemporary understanding of globalisation. Then, I focus on two 
important aspects that are closely related to globalisation and are of particular 
importance to the present study — transnational migration and multilingualism in the 
era of globalisation. 
12 
2.2.1 Conceptualising Globalisation 
At the outset, it is helpfiil to provide a basic definition of globalisation. 
Robertson (1992) refers globalisation to “the compression of the world and the 
intensification of consciousness of the world as a whole" (p. 8). Similarly, Giddens 
(1990) sees globalisation as the "intensification of worldwide social relations which 
link distant localities" (p. 64). In Robertson and White's (2001) recent review of the 
development of globalisation studies, while they remark that globalisation is still a 
frequently contested concept with "no accepted definition" (p. 54), they maintain that 
"the most important single defining feature" of globalisation that has been widely 
cited in the literature is the long-term process of "increased global 
interconnectedness" (p. 56). In attempting to provide a broader conceptualisation of 
the term, they also contend that globalisation is constituted by four major facets of 
humanity - the cultural, the social, the political and the economic. According to 
Robertson and White (2001), these dimensions, in reality, are "heavily intertwined"; 
for instance, in the modem world, the cultural and the economic are the most 
"closely interpenetrative" (p. 64). In short, the term is generally understood as the 
process of increased interaction across spatial boundaries that affects various aspects 
of life. 
While globalisation theorists appear to have consensus on the general 
characteristics of globalisation, different social science disciplines tend to diverge on 
the parameters of the phenomenon. To capture the plurality of perspectives on 
globalisation, Appadurai (1990) has proposed a framework that encompasses all 
different dimensions of globalisation. Appadurai's vision of globalisation 
components as scapes — ethnoscapes, technoscapes, mediascapes, financescapes and 
ideoscapes 一 highlights movements and flows in the interconnected globe. While all 
of the different aspects of globalisation are overlapping (Appadurai, 1990), it is the 
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ethnoscapes, that is, the processes and flows of people around the world, that are of 
particular relevance to the current study. 
2.2.2 Mapping Theories of Transnational Migration 
The world in which migrants live has been changing significantly. At the 
same time that globalisation has facilitated the dispersion of families around the 
world, communication has become more affordable and accessible - long-distance 
phone calls, international airfare and internet have facilitated migrant ties to the 
homeland (Somerville, 2008). In recent years, an area of study on transnational 
migration has emerged to describe the ties and relationships that span across sending 
and receiving societies (e.g., Basch, Schiller, & Szanton-Blanc, 1994; Levitt & 
Jaworsky, 2007; Vertovec, 2001). According to Basch et al. (1994), transnational 
migration is the processes by which people build and maintain relationships -
familial, economic, and social - that "link together their societies of origin and 
settlement" (p. 7). They are distinctive from classical "immigrants," whose journey 
tends to be unidirectional, that is, it often involves a permanent change of residence 
from a home country to a host country. Transnational migrants, by contrast, tend to 
make "two-way" back-and-forth movements in terms of the flow of information, 
resources, capital, locations and commodities they experience (Levitt, 2009). Another 
point pertaining to the understanding of migration using a transnational optic is that 
migration scholars emphasise human agency - that is, migrants as social actors and 
their capacity to impose their own choices on the world (Castles & Miller, 2003, p. 
30). In the analysis of my participants' interview discourse, I follow this tradition and 
place more focus on their individual agency in formulating and expressing 
fluctuating attachments. 
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With respect to the issue of identity, such transnational communities, unlike 
traditional immigrants, do not make a firm commitment regarding social loyalties to 
the host society (Block, 2006). To date, migration scholars have often questioned the 
traditional conflation of territory and social identity, and put forward the notion of 
deterritorialised identity. For instance, Basch et al. (1994) posit that the transmigrants 
develop identities implanted in social networks that link them simultaneously to two 
or more societies (p. 7). In a similar light, Levitt and Jaworsky (2007) also regard 
that hybrid identities and multiple memberships are even more "the norm rather than 
the exception" (p. 146). One area in this enterprise of research — the transnational 
trends among the second-generation, however, has left researchers divided in their 
conclusions. Compared to the lives of the transmigrants, their children are less 
directly tied to a homeland, raising questions about the transnational involvement of 
second generation youth. On one side of the debate are scholars who predict that 
transnationalism may only be applicable to the first generation, but not for their 
children. For instance, Portes (2001) claims that transnational activities "are a 
'one-generation phenomenon''' (p. 190). In contrast, other scholars argue that the 
second generation maintain some knowledge of their parents' native language and do 
some travelling back and forth to their parents' country of origin, so ties may 
continue, although the ways they define or redefine their identities may vary (e.g. 
Basch et a l , 1994). 
Recent empirical studies have yielded important information on the identity 
construction among second generation transmigrants. In Somerville's (2008) 
sociological investigation on the second-generation Kannadiga (i.e. a linguistic group 
from south-western India) migrants in Canada, she illustrates that it was through 
frequent transnational communication and information flows that the second 
generation was able to "remain embedded in both India and Canada" (p. 33). The 
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young Kannadigas were found to be connected to their parents' birthplace at the 
same time that they built a connection to their country of citizenship. More 
importantly, findings from Somerville's (2008) paper runs counter to the prediction 
among some scholars that transnationalism is "not a one-generation phenomenon" (p. 
31). She reasoned that although the second generation in her study was being raised 
in Canada, they nevertheless were involved in cross-border communication, in part 
due to their parents' influence. As a result, like their parents, the second generation 
were connected emotionally to more than one country. Yet, this group of migrants 
and their patterns of language use have, thus far, received little attention from 
sociolinguists. In short, given the recent emergence of transnational migrants as well 
as the complex sense of self the second generation negotiate during adolescence, this 
population merits attention from researchers. 
2.2.3 Globalisation, Multilingualism and English as a Lingua Franca 
Globalisation and the phenomenon of the large-scale movement of people 
have become objects of theoretical and empirical enquiry in sociology, anthropology 
and cultural studies, making their way into mainstream social science. In 
sociolinguistics, the impact of this global phenomenon has been explored through 
differing perspectives. In Aronin and Singleton's (2007) paper on the current global 
sociolinguistic arrangements, they note that as a result of increased migration, 
multilingualism and globalisation are becoming "inextricably intertwined" (p. 12). 
Multilingualism, being a result of human mobility, as well as itself characterised by 
fluidity, is part and parcel of the forces of globalisation. For instance, the possibility 
of frequent electronic contact with people of the same country of origin is said to be 
able to generate new forms of language alternation — and thus contributes to language 
maintenance - in diasporic communities (Androutsopoulos, 2007). Ideologies 
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equating distinct languages with the essence of different national identities are 
perceived to be in the process of breaking down, and languages are becoming 
commodified (Heller, 1999). Popular cultural forms such as hip-hop are considered 
as vehicles for the fashioning of new identities and language forms (Permycook, 
2007). To sum up the various sociolinguistic dimensions of globalisation, Blommaert 
(2010) claims that the mobility of people has also led to "the mobility of linguistic 
and sociolinguistic resources," and that sedentary, predictable patterns of language 
use are "complemented by deterritorialised forms of language use" (p. 4). 
Recent years have also seen an accumulating body of scholarly work that 
attempts to theorise the effects of globalisation on the development of broader 
societal multilingualism vis-a-vis the place of English in the modem world. Aronin 
and Singleton (2007) highlight two major tendencies in the contemporary 
sociolinguistic configurations. First, there is the unparalleled spread of the use of 
English as an international language (p. 3); second, thanks to economic 
regionalisation and the revaluation of local languages (Fishman, 1999), there is a 
remarkable diversification of languages in use (Aronin & Singleton, 2007, p. 3). 
Citing Hoffmann's (2000) notion of multilingualism with English, Aronin and 
Singleton (2007) contend that instead of entirely replacing other non-English 
languages, the hegemony of English has resulted in the language being increasingly 
part of multilingual individuals' language repertoires. Similarly, Graddol (2004) 
posits that the steady increase in the number of people using English does not 
necessarily mean that the language will replace all others used in the future (p. 1331). 
Rather, he states that while English will play a crucial role in shaping the new global 
linguistic situation, its impact will be more on "creating new generations of bilingual 
and multilingual speakers" with proficiency in English (Graddol, 2004, p. 1330). In 
short, there has been near consensus among scholars on the rise of English as a 
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global lingua franca, although the rise of multilingualism world is also widely 
considered as a major linguistic phenomenon in the contemporary world. 
A body of empirical studies has shown that Tamil immigrant communities 
worldwide are shifting to the use of English at the expense of Tamil. For instance, 
drawing on his decade long ethnography on Tamil diaspora communities in the USA, 
UK and Canada, Canagarajah (2006, 2008) found that the youth are moving towards 
"English monolingualism" and negotiating a new identity in English. Ting and 
Mahadhir's (2009) and Vaish's (2007) works presented a similar picture in Malaysia 
and Singapore respectively, where English was reported to be the main language for 
family communication. Only Fernandez and Clyne's (2007) study on 16 Tamil 
families in Australia found the use of English to be not more dominant than that of 
Tamil. Although there has not been research on the Hong Kong Tamil community 
thus far, during my initial contact with them these months, I realise the younger 
generation has a higher use of English as opposed to that of Tamil. In fact, this is 
what has motivated my research in the first place. Moreover, moving between 
different sociocultural contexts, the second generation Tamil transmigrants in Hong 
Kong may not have static affiliation towards either society. 
2.3 Language and Identity 
The issue of identity is also a major focus of the discussion of mobility in the 
context of globalisation. The increased movement of mobile social actors and 
circulation of social resources have led to the transformation of once-fixed national, 
ethnoracial, cultural, and linguistic boundaries (Bucholtz & Skapoulli, 2009).As 
Bucholtz and Skapoulli (2009) assert, the range of identities available to individuals 
has become more flexible in contemporary societies that are subject to the impact of 
migration. Identities that are traditionally territorially anchored are becoming 
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dc lc r r i to r i a l i scd in Ihc e ra o l ^ t m n s n a t i o n a l i s m ( l i u c h o t l / & Skapoulli，p. 2). 
In this scction, I first consider a brief definition of the notion identity. I then 
discuss the various views of identity in diflcrcnt theoretical frameworks, and justify 
adoption of the poststructuralist approach in this study. I also outline the body of 
literature on the different types of identity inscriptions relevant to the currcnt study. 1 
end this section by reviewing the positioning and stancetaking theories, which I use 
to analyse my participants' talk on identity. 
2.3.1 Conceptualising Identity 
To date, there is no one unified definition of identity that researchers agree 
upon. Sociologist Anthony Giddens (1991) employs the analogy that an individual's 
identity is like a "biography" which continually “integrates events which occur in the 
external world" and sorts them into the "ongoing story" about the self (p. 54). In a 
slight reworking of Giddens' analogy, anthropologist Mathews Gordon (2000) refers 
to identity as the sense of self that is conditioned through “ongoing interaction with 
others”，and adds that it is “how the self... labels i tself (p. 16-17). In short, identity 
is the process of self-representation that is simultaneously shaped by one's 
interactants. A plethora of research into language and identity focuses on student 
identities in bi- or multi-lingual classroom settings (e.g. Blackledge & Creese, 2009; 
Miller, 2003; Norton, 1997). My study, however, takes a more holistic view and 
considers broader and naturalistic contexts where identities may be constructed 
through a wide range of areas in people's daily lived experiences. 
2.3.2 Different Approaches to Identity 
The treatment of "identity" by applied linguists has shifted numerous times 
throughout the years while it has been considered from dinbrcnl thcorclical 
paradigms. As Block (2010) observes, the poststructuralisi lake on idcnlily has 
almost superseded llic other earlier approaches, and is currently situated at Ihc 
forefront of Ihc discussion of language and identity. Nonetheless, in this scclion, I 
provide an overview of all Ihc three major perspectives on idcnlily, which would 
olTer a useful starting point in discussing research on identity. 
2.3.2.1 The Variationist Approach to Identity 
The earlier traditions of sociolinguistics did not specifically make reference 
to the notion of identity, although aspects of identity were considered. The first wave 
of sociolinguislic enquiries on identity was initiated by Labov's (1966) department 
store study, which found that the pattern of how different participants produced the 
sound /r/ was not random, but was stratified by social class. In that study, Labov did 
not overtly make an explicit connection between linguistic variation and identity 
construction. His work, nonetheless, was subsequently replicated to investigate the 
stratification of linguistic variables by gender (e.g. Trudgill, 1972) and other social 
categories, such as age and ethnicity. This paradigm is now commonly referred to as 
variationist sociolinguistics (Blackledge & Pavlenko, 2004), or structural 
sociolinguistics (Omoniyi, 2006). This body of work employed surveys and 
quantitative methods to investigate correlations between linguistic variability and 
what Dyer (2007) terms "researcher-designated macro social categories" (p. 102). In 
this way, sociolinguistic researchers in the early days of the discipline considered 
language variation as predictable by facts about the speakers' social attributes. These 
social identities were treated as stable, constant variables that are then used to 
cxplicalc linguistic phenomena. Scholars such as Carmeron (1990), however, have 
criticiscd this approach for assuming identity as an explanatory tool，and posited Ihc 
conccpt itself is in need of elaboration instead of being taken-for-grantcd. 
2.3.2.2 1 he Sociopsycholoj^ical Approach to Identity 
The sccond paradigm frequently applied in studies of language and identity is 
the sociopsycholo^ical approach. This, unlike the structuralist approach, does not 
treat identity as a constant but as an entity that is negotiable. A number of inter-group 
theories in this paradigm attempted to theorise identity and language contact 
outcomes. The theories of inter-group relations (e.g. Tajfel, 1981) and ethnolinguistic 
vitality (e.g. Giles, Bourhis, & Taylor，1977) are two examples. Under this approach, 
it is maintained that when individuals are dissatisfied with their present social 
identity, they may attempt to change their group membership in order to be viewed 
more positively by the other group. In other words, language contact outcomes are 
explained through group memberships. This approach is not adopted in the present 
study for two reasons. First, as Wei (2008) observes, researchers working in this 
paradigm often assume a one-to-one correlation between language and ethnic 
identity (e.g. Bourhis & Sachdev, 1994; Yagmur & Akinci, 2003; Pierson, 1994; 
Ytsma, Viladot, & Giles, 1994), and thus there exists a monolingual bias. For 
instance, in Pierson's (1994) exploration of Hong Kong people's ethnolinguistic 
vitality, he assumed a one-to-one mapping between Cantonese and Hong Kong 
identity, Putonghua and Chinese identity, and probably most questionably, English 
and "Western" identity in his analysis. In this enterprise, it is only possible to treat 
one language as the salient marker of one ethnic group's membership. Consequently, 
utilising such essentialist notion, sociopsychologists often have difficulty in 
theorising multilinguals who happen to be members of multiple communities 
(Blackledge & Pavlenko, 2004). Second, ethnographic investigations have shown 
significant "in-group differences" in social identification and language use patterns 
(Blacklcdgc & Pavlenko, 2004), and within the same cthnic group, the strength of 
afniiation may diOcr widely. As discusscd earlier, in modern societies, the global 
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inovcnicnt of people is taking placc on an extraordinary scalc, and traditional 
boundaries of social categories arc in constant flux. Such intcr-group approach is 
therefore inadequate in addressing the possible emergence of hybrid identities. 
2.3.2.3 The Poststructuralist Approach to Identity 
Identity theorist David Block (2010) has noticed that the poststructuralist take 
on identity seems to be the “default epistemological stance" today for sociolinguistic 
researchers who put identity at their centre of their work (p. 34). This paradigm, as 
Pavlenko and Blackledge put it (2001), “reinterprets’，the notion of identity, and 
views it as “multiple, unstable, and subject to change” (p. 249). Identity is negotiated, 
and is not static as opposed to the structuralist view of it. This approach rejects the 
essentialist position that attributes of an individual can be determined by referring to 
characteristics believed to be culturally or biologically inherent to that person, such 
as gender, age, and ethnicity (Bucholtz, 2003, p. 400). This wave of studies focus on 
and problematise the social meaning of identity variables, with linguistic behaviour 
not simply reflecting but actually constructing social categories (Dyer, 2007). 
In this study, a poststructuralist perspective will be taken, as it allows me to 
flexibly account for the emergent, new forms of identity brought about by the recent 
intensified compression of the world and increased transnational movement. As 
Blackledge and Creese (2009) have maintained, increased transnational migration, 
among other post-modem socioeconomic processes, has led to “the array of identities 
available to an individual being expanded" (p. 53). This approach will therefore be 
useful for explaining whether and how a Tamil adolescent in my study is negotiating 
a multiplicity of identities through the use of languages not conventionally thought to 
he inherent to them, such as Cantonese, in addition to languages that would 
traditionally be believed to be inherited by Ihcm due to family tics, such as Tamil. 
Mmc iniporlanlly, as Dyer (2007) slates, this body of work emphasises the agcncy of" 
speakers in Ihcir ability to deploy linguistic resources available to them, and their 
ability to “actively projccl dinbrcnl identities through language use with various 
interlocutors" (p. 105). This tcndcncy in poslstrucluralist research on identity is in 
line with the focus on individual agency prevalent in the transnational migration 
literature (as elaborated in section 2.2.2). Therefore, in this study, I acknowledge that 
speakers are not simply products of social categories being ascribed to them, but 
rather are social actors who construct the identity they intend to project in the 
interviews and casual conversations with me. 
2.3.3 Types of Identity Ascriptions and Affiliations 
According to Fishman (1999), identity issues confronting migrants are 
typically perceived in the terms of national identity, ethnic identity, and cultural 
identity, in all of which language plays a vital role. Here, following Block (2010), I 
do not suggest that these types of identities are discrete entities that can be studied in 
isolation. Block (2010) argues that it is difficult to discuss one particular type of 
identity without mentioning others. In this chapter, I also adopt the view that these 
types are not independent of one another — they are multiple and intersecting — in the 
larger general identity formation of an individual. In this sense, cultural identity 
becomes a useful term when the separation of highly interrelated identities such as 
race, ethnicity and nationality become arbitrary and insignificant. Indeed, Tomlinson 
(2003) refers to cultural identity as “self and communal definitions based around 
specific, usually socially and politically inflected, differentiations, such as race, 
cthnicily and nationality" (p. 272). Following Tomlinson's (2003) conceptualisation, 
what we commonly call as cthnic or national identities can also be considered to be 
subset of cultural identity, in particular when the separation ofllicm docs not serve lo 
cnrich the analysis. In my study, I mainly focus on the Tamil youth's construction of 
their broader cultural identities, which encompass their cthnic and national identities, 
through their discourse on their language practices. I also pay attention lo their 
negotiation of migrant identities. 
2.3.3.1 National and Ethnic Identities 
National identities are constructed in relation to boundaries of a nation slate. 
They are most often equated to notion of citizenship (Clark, 2010), which is 
politically regulated through laws in relation to birthplace or immigration policies 
(Deckert & Vickers, 2011). However, not all identities that would seem to be national 
ones are limited to national boundaries. Gal (1989), a pioneer in grounding her 
sociolinguistic research in poststructuralist theory, provides an example of Romania 
in the late 1980s where the understanding of national affiliation of a group of 
individuals correlated to the language they spoke - individuals who spoke German 
considered themselves German nationals and Romanian speakers Romanian 
nationals, even though the German speakers' families had lived in Romania for 
centuries. Gal's study illustrates that life within the boundaries of a nation state is not 
equivalent to national identities, and that they should be considered alongside other 
dimensions of identities, such as language identity, as they may overlap or be 
inter-linked. 
Ethnicity is often conflated with nation-state affiliations and has proved to be 
a slippery construct in the identity literature. May (2001) even notes that most 
researchers who use the term do not bother to define it. As Block (2010) puts it, the 
relative imprecision in the use of the term is due to the difficulty in defining whether 
cthnicity is being used lo mean something akin to culture, or if it is a polite way to 
address racc. In the former ease, ethnic identity is more about ''common licrilagc 
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shared bccaiisc of common cicscciit” (Joseph, 2004, p. 162); whereas in (he latter, 
mcc is becoming less considered a biological conccpt as about skin colour or 
phcnolypc — and more as socially constructed (Gilroy, 2000). Regardless of how 
cthnicity is considered, language has often been cilcd as one of the important, if not 
the most essential, constitutive factors ofclhnicity by scholars across clifTcrenl fields 
(Edwards, 1985; Fishman, 1999, Giles, Bourhis, & Taylor，1977; Khemlani-David, 
1998). Nonetheless, in attempt to incorporate different characterisations of ethnic 
identity, Block (2010) defines it as a sense of “a shared history, descent, belief 
systems, practices, language and religion, all associated with a cultural group" (p. 
483). This is the definition I lake in this study. Moreover, in a poststructuralist 
framework, national and ethnic identities are no longer seen as rigidly tied to 
birthplace or determined by parents' origin; rather, they are seen as an ongoing 
negotiation or narrative that is shaped by day-to-day linguistic and social practices 
(Block, 2010, p. 486). 
2.3.3.2 Language identity 
Individuals tend to act in a way which is considered accepted behaviour for 
the group they want to belong to, and linguistic behaviour is one of the more 
prominent and more immediately noticeable characteristics among those the 
individual has the capacity to manipulate (Edwards, 1985). This notion is at the core 
of, for instance, Le Page & Tabouret-Keller's (1985) theory o^ Acts of Identity, 
which is based on the assumption that one will conform to patterns of linguistic 
behaviour through which one will resemble that group of people to which one wishes 
to belong (p. 181). Language behaviour can therefore be considered to be one of the 
most important markers of identity (lidwards, 1985; Blackledgc and Pavlcnko, 
2004). 
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In this rcscarch, language iclcnlily will be understood as the assumed 
relationship between one's sense of self and means ofcornmunication such as what 
might be known as a language or a dialed (Block, 2006). Leung, Harris and 
Rampton (1997) have olTercd a comprehensive framework of three specific types of 
relationship with the means of communication that they term language expertise, 
language affiliation and language inheritance (p. 553-556). The first relationship, 
expertise, is about how proficient a person is in a language or dialect, and how the 
person can talk in a particular way that he/ she is accepted by other users of that 
language or dialect in question. Affiliation is about the individual's attitudes towards 
and affective connection to a language or dialect. It is the extent to which a person 
feels attached to a particular form of communication. Finally, inheritance is a matter 
of being bom into a community which is associated with a language or dialect. What 
is important about this framework is that birthright implies nothing about one's 
expertise in the supposed language or dialect. One can be bom into a language 
community 一 a question of inheritance 一 but later in life develops a strong affiliation 
to and expertise in another language. This approach is especially useful in allowing 
nuanced description of the language identity of the Tamil youngsters; for instance, 
one who has acquired expertise in English with a strong feeling of affiliation to the 
English-speaking world will be different from one who has a great deal of expertise 
in English without a concomitant sense of affiliation. 
2.3.3.3 Migrant identity 
The last angle on identity in this research that deserves to be expanded on is 
migrant identity, the kind of subject position that a migrant adopts vis-a-vis the host 
environment. While the other kinds of identities have been extensively discusscd in 
social scicncc research, Block (2006, 2010) particularly emphasises (he notion of 
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migraiU identity, and puts forward the need to distinguish between the three migrant 
identities — immigrants, expatriates and transnationals. According to Block (2006), 
immigration is about settling into a new country, with their prospcct of returning lo 
their country of origin becoming unlikely as lime goes by; expatriates arc those who 
have chosen to live abroad and will return home whenever they want. Middling 
between these two types arc those who position themselves as “transmigrants，， 
(Basch et al., 2001). For expatriates to become transnationals, in anthropologist Ulf 
Hannerz's (1996) definition, they need to have the tendency to "immerse themselves 
in other cultures,，and "want to be participants, or at least do not want to be too 
readily identifiable within a crowd of participants ….of locals" (p. 105). The message 
is that expatriates, or migrants in general, cannot be true cosmopolitan transmigrants 
unless they immerse themselves in local practices. When they do, according to Block 
(2006), they begin to negotiate a form of hybrid, "third-space" identity that 
transcends traditional territorial boundaries. While transnationalism was introduced 
as a settlement option in section 2.2.2, here it is considered as a type of migrant 
identity that individuals negotiate. 
2.3.4 Identity in Discourse: Analytical Frameworks 
In empirical studies that investigate the relationship between language, 
identity and talk, many researchers have taken a micro-level analysis of phonological 
and grammatical features (e.g. Bucholtz & Hall, 2008; Fought, 2006; Rampton, 1995， 
2005). My study belongs to another body of research that employs a more macro 
approach, considering both the content of the interview talk and how it is expressed 
(e.g. Giampapa, 2004; Harris, 2006; Winter & Pauwcls，2000). Two analytic theories 
that see identities as dynamically and discursively crcatcd in discourse the 
positioning theory and Ihc stancctaking theory allow nic lo cxplicalc (he hcnv 
questions, and arc lluis employed in the qualitative components of my study. 
2.3.4.1 The Positioning Theory 
Following Pavlenko and Blackledge (2004), to analyse how identities arc 
shaped, produced and negotiated, I lean closely on the positioning theory (Davies & 
HarrS, 1990). Positioning, for Davies and Harre (1990), is the process by which 
selves are located in conversation as observably and subjectively coherent 
participants in jointly produced story lines (p. 48). The concept of subject position in 
this theory is therefore relevant to the present study. According to Davies and Harre 
(1990), once having taken up particular subject positions as one's own, a person 
inevitably sees the world ‘‘from the vantage point of that position" and in terms of the 
particular metaphors and storylines that are "made relevant within the particular 
discursive practice in which they are positioned，，(Davies & Harre, 1990, p. 46). 
They contend that central to acquiring a sense of self is the interpretation of the 
world from that perspective of the categories that include ethnicity, gender, 
generation or institutional affiliation. 
Positioning provides a central theoretical construct and valuable tool for 
analysing identity in talk. Researchers have investigated the linguistic mechanisms 
and discourse strategies that allow individual speakers to place themselves in 
positions of acceptance or rejection of ideologies of language and ethnicity (e.g. 
Malhi, Boon, & Rogers, 2009; Valentine & Sporton, 2009). In advocating the use of 
this theory in exploring migrant experiences, De Fina, Schiffrin, & Bamber (2006) 
propose that speakers build positions vis-a-vis their former selves “through the 
reconstruction of their life experiences" as they look back at what happened in the 
past through their present experiences, therefore "engaging in an ever evolving 
interpretation of their identities" (p. 8). They also address Ihc possibility for 
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interlocutors to assume slanccs not only towards ideologies, but also towards the 
absent others, such as characlcrs and their actions in stories, and towards each other. 
Investigating identity construction as a process of positioning, and discovering Ihc 
means used to enact various positions, lead to reflecting on the ways of doing 
identity, including the indirect conveying of alignments and disalignments (De Fina 
et al., 2006). 
In this study, I examine ways in which my participants negotiate and 
construct their identities in their interview discourse. I investigate how they actively 
chose to position themselves with certain ethnic identities, how they positioned other 
people, and how they resisted being positioned. To this end, I also identify the 
socially available ideologies of language that participants recruit to support their 
positions. In sum, using the framework of positioning theory as a method of 
discourse analysis, I describe the multiple ways through which the young Tamils 
positioned themselves. 
2.3.4.2 The Stancetaking Theory 
Stancetaking in discourse has lately been drawing increasing attention from 
sociolinguistics and linguistic anthropology scholars and applied in empirical studies 
of interactions in social context. As Jaffe (2009) puts it, in everyday interaction, 
people constantly express various kinds of stance and attitudes toward the topics, 
contents, and addressees of their utterances. 
Developed by Du Bois (2007), the theory is useful in investigating dialogic 
activity in talk-in-interaction. Du Bois (2007) defines stance as “a public act by a 
social actor achieved dialogically through overt communicative means" (p. 163). 
According to him all acts of evaluation arc simultaneously acts of alignment or 
disalignments - thus positioning 一 with other subjects (Du Bois, 2007). To Ibrgc a 
yj 
uniried Iranicvvork for slancc, Dii Bois (2007) proposes the 血 • triangle thai 
combines three dincrent types ofstancc - evaluation, positioning and alignment. The 
view from the slancc triangle suggests that stancclaking is a unified act 
encompassing the three processes. In other words, in taking a slancc, the stancctakcr 
(a) evaluates an object, (b) positions a subject - usually the self, and (c) aligns with 
other subjects. This makes stance a crucial point of entry in analyses "that focus on 
the complex ways in which speakers manage multiple identities" (Jaffe, 2009, p. 4). 
Besides, speaker stances are performances through which speakers may align or 
Misalign themselves with particular linguistic forms. In my study, how the Tamil 
adolescents evaluate their language repertoires, their language use habits, or speakers 
of various languages across different generations in their interview discourse can, 
therefore, provide insights on their self-positioning and alignments. 
As Jaffe (2009) argues, the two stances that Du Bois (2007) have subsumed 
\mdQx positioning (Davies and Harre, 1999) have important social dimensions. 
Epistemic stance, which is defined as individuals' indication of their position with 
respect to what they are saying, especially regarding how committed they are 
regarding the factuality of the idea that they are conveying, is one type of stance 
often displayed in conversation (Du Bois, 2007). It also serves to establish the 
relative authority of the speaker (Jaffe, 2009). Common epistemic predicates include 
"know" or "claim." In an affective utterance, the stancetaker, which is denoted by the 
subject, is followed by an affective predicate, such as “glad” or “amazed.,，As Jaffe 
(2009) contends, affective display can do the work of evaluation, self-presentation, 
and positioning. It can index culturally specific structures of norms and can be 
mobilised in the drawing of social boundaries (p. 7). In short, sincc displays of 
cpislcmic and affeclivc stances are resources through which individuals lay claims to 
identities and evaluate others, claims to identities, I pay attention to these two types 
of stance when Ihcy arc taken up in my participants' discourse. 
2.4 Language Ideology 
The concept of language ideology, generally defined as "thoughts about 
language" (Kroskrily, 2006, p.496), is also fundamentally interconnected with 
language behaviour and identity construction. Beginning with the publication of 
Michael Silverstein's (1979) "Language structure and linguistic ideology", the study 
of language ideologies first developed in linguistic anthropology as a legitimated 
interest in "speaker's awareness of the linguistic system" (as cited in Kroskrity, 2006, 
p. 500). This field of enquiry has then offered means of explaining collective 
linguistic behaviour (Blackledge & Pavlenko，2001). Yet, as Woolard (1998) has 
discerned, despite recent interdisciplinary scholarship on language ideology, there is 
no one single definition of the concept. With emphasis on linguistic structure and 
language variation, Silverstein (1979) defines linguistic ideologies as “sets of beliefs 
about language... as a rationalization or justification of perceived language structure 
and use" (p. 193). With emphasis on the sociocultural aspect, Heath (1989) defines 
language ideologies as “ideas... a group holds concerning roles of language in the 
social experiences of members as they contribute to the expression of the group" (p. 
53). However, since linguistic structure is not the focus of the present study, and 
Heath's theorisation implies a homogeneous view of ideologies within a cultural 
group, I will not adopt these two definitions. Instead, in the present study I take the 
definition provided by Wolfram and Schilling-Estes (2006) as a starting point: 
language ideologies are "ingrained, unquestioned beliefs about the way the world is, 
the way it should be, and the way it has lo be with respcct lo language" (p. 9). 
Kroskrity (2006) adds that ideologies arc multiple and contested, and arc often 
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naturalised, iinnoticcd, and unchallenged by people in Ihcir discourse. 
1 now turn from the general conceptualization of language ideology lo the 
review of specific brandies of research under this field of enquiry. One productive 
branch is one that looks into the circulation of standard language ideologies (e.g. 
Lippi-Green, 1997; Saravanan, Lakshmi & Caleon, 2007). Another area is one that 
investigates language contact situations and multilingual contexts in Western 
societies. Two traditional topics of sociolinguistic research in this area, and the two 
particularly relevant to this study, concern how speakers' ideological positions on 
minority language and identity influence language use and maintenance (e.g. Gal, 
1979; Williams, 2008), and the linkage of language to nationalism and ethnicity (e.g. 
Blackledge 2000; Blommaert, 1992; Li & Zhu, 2010). Researchers engaged in the 
former have maintained that through the “interpretive filter" of thoughts and beliefs 
about language and social relations, one can explicate how political and economic 
events have an effect on language use (Woolard, 1998, p. 16); meanwhile, scholars 
taking part in the latter have argued that ideologies that appear to be about language 
are often more about its speakers and larger political systems, and debates about 
language are hence tied to questions of power in society (Gal & Woolard, 1995). A 
more recent topic of enquiry is language learners' construction of identities (e.g. 
Pomerantz, 2002; Schneider, 2010), although this is less connected to the present 
study. 
While there has been considerable academic attention on language ideologies 
manifested in public political (e.g. speeches) or media (e.g. newspapers) discourses 
(e.g. Blackledge 2000; Blommaert, 1992), less scholarship has attempted to 
scrutinise them as articulated in the voices of language users. Such focus on how 
language ideologies are enacted in the discourse of individuals has, nonetheless, been 
evident in a body ofrcccnl work, such as Mcssing's (2009) study on Mcxicano 
speaking Mexican youth which Ibund ambivalcncc at the ccntrc of their ideologies of 
language and identity, and Song\s (2010) work on transnational Korean families in 
the US which showed that Ihcir language ideologies link language lo clhnicity as 
well as social and economic capital. Following Messing (2009) and Song (20�0) , J 
explore how wider macro-level ideologies are experienced, (rc)produced, or 
transformed by everyday people, and therefore this study will focus greater attention 
on how the Tamil youngsters interpret and engage with circulating collective 
language ideologies on the individual level. Moreover, following Pomerantz (2002), 
I aim to illustrate how certain language ideologies are invoked in the discursive 
identity construction of these multilingual speakers. 
In sum, language ideology has implications for individuals in their use of 
language. Their everyday language behaviour is influenced by what their beliefs, or 
feelings, about the language they are using in their social worlds. A greater focus on 
personal agency and how collective ideologies interact with individual experience is 
also essential as one of the aims of the present study is to find out why the Tamil 
youngsters opt to use certain languages in disparate situations, as well as their 
language ideological perspectives on language and identity and how they influence 
their identity negotiation. 
2.5 Previous Research on Negotiation of Identities in Multilingual Context 
Reviewing the literature on the negotiation of multilingual identities among 
South Asians, Rampton (1995, 2005) has published a series of ground-breaking 
studies of the linguistic practice of students of Indian, Pakistani and Punjabi descents 
in the UK, added a new dimension to research into language and ethnicity in late 
modernity. Following ethnographic ficldwork on young people of linguistic 
minorities, Ramplon (1995, 2005) contends that individuals can adopt elements of 
specch tVoni a conimunily with which Ihcy have no cthnic tics lo align themselves 
with their interlocutors. He thus introduces the notion oHan^ua^e crossing, that is, 
the use of a language thai is not usually thought lo "belong" to the speaker. 
According lo Rampton (1998), language crossing is “poised at the juncture of two 
competing notions of group belonging" and “involves a sense of movement across 
quiet sharply felt social or ethnic boundaries" (p. 291). His notion of language 
crossing opens up the possibility of exploring ethnic minorities' perception of their 
own ethnic identities, and in particular, how they embrace ascribed ones and 
appropriate new ones. Rampton's work is of high relevance to the present study in 
that it is in line with the poststructuralist philosophy that ethnic identities are not 
fixed during the early years and are malleable and flexible. 
Apart from Rampton's scholarship on South Asian youths in Britain, four 
other studies that explored language practices, identity and ideology among minority 
youths (i.e. Giampapa, 2004; Harris, 2006; King & Ganuza, 2005; Lamarre & 
Degenais, 2004) are also of importance to my current research. The main 
commonality among the findings of these studies is that participants were often 
described to be negotiating a complex, hybrid identity, and language was concluded 
to play a significant role in the identification process of the young migrants. For 
example, the participants in Giampapa's (2004) work were reported to be negotiating 
a hyphenated Italian Candian identity. The transmigrant adolescents in King and 
Qanuza's (2005) work, similarly, were found to be in the process of constructing an 
identity that is "both Swedish and Chilean" (p. 179). Concerning the ideologies of 
language as reflected in their discourse, participants tended to assess themselves as 
not being fully Swedish or Chilean because of their perceived weak Swedish and 
Chilean language abilities. The multilingual Canadian youths in Lamarre and 
I3agcnais' (2004) were revealed lo be constructing a personal identity thai is ‘‘broader 
than Ihc boundaries ol nationality, cthnicity or language" (p. 69). Some oflhcm 
talked about their multilingual ability as a type of "passport" thai allows Ihcm lo 
cross traditional linguistic boundaries (p. 63). Out of all of the four studies reviewed, 
Harris (2006) has made the boldest conclusion. He found that the South Asian youths 
in Blackhill, London had a particular use of heritage languages with their 
grandparents alongside a marked and dominant use of English with their siblings. He 
puts forward that the Blackhill youths were negotiating a new ethnicity, which he 
terms Brasian, in attempt to overcome the highly dichotomised labels of British and 
Asian usually ascribed to them. 
2.6 The Problematic Concept of Mother Tongue 
Any study of language and identity among second generation transmigrants 
will inevitably touch upon the concept of mother tongue. This term has been used to 
denote the language one has grown up speaking, which is also the language one is 
most proficient in (e.g. Fishman, 1991). This understanding may be problematic in a 
study on transmigrants, as chances are that some participants become more fluent in 
the language acquired at a later stage of their lives (e.g. English) than the language 
learned at their mother's knee (e.g. Tamil). In this scenario, mother tongue becomes 
inadequate to denote either language. Similarly, Jaspal and Colye (2009) contend that 
mother tongue, like native language, is not an empirical fact but a social construct. 
They have observed in the literature that it has been commonly used as if it were an 
objective truth (Jaspal & Coyle, 2009). Rampton (1990) also posits that the idea of 
having a language as one's mother tongue implies that that language is biologically 
endowed through birth — thus using the term emphasises the biological "at the 
expense of the social” (p. 132). The use of this term seems to be conforming lo 
essentialiSt claims about the absolute role of language in defining ethnicity. In view 
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oHhcsc weaknesses, my rcscarch avoids the use of such terminology. Following the 
trend in rcccnt rcscarch (e.g. Canagarajah, 2008; Jaspal & Coylc, 2009)，the term 
heritage language will be used in this thesis, sincc this term connotes thai Ihc 
language is widely thought to be associated with, instead of being intrinsically 
determinative of, an ethnic culture. 
2.7 Summary 
In this chapter, I provided an overview of the theoretical and empirical 
background of the current study. In section 2.2,1 began by broadly defining 
globalisation and its various conceptualisations from the perspectives of different 
disciplines. I then narrowed the focus and considered the theories of transnational 
migration, highlighting the field's tradition in emphasising human agency in 
investigating transmigrants' deterritorialised affiliation. I went on to discuss the 
effect of globalisation and transnationalism from a macro-sociolinguistic point of 
view. I pointed out that while both multilingualism and the spread of English as a 
lingua franca were major trends in the globalised world, in the Tamil diasporic 
communities worldwide, English was commonly reported to be the dominant 
language. 
In section 2.3, I provided a brief definition of the construct identity, before 
evaluating the three different theoretical paradigms in the study of language and 
identity. I stated that the poststructuralist approach is the one taken in this study 
considering its capacity to account for transmigrants' negotiation of multiple, 
dynamic and transient identities. I then talked about the various identity ascriptions 
and affiliations investigated in the current study — namely, cultural, national, ethnic, 
language and migrant identities. I ended this scction by reviewing the two discourse 
analytic frameworks, positioning and stancetaking, that I employed in the qualitative 
u. 
ana lys i s o f the parl icipanls^ talk. 
In scclion 2.4, I first assessed the different definitions of language ideology. I 
then outlined the main branches of research under this field. I also cilcd the ways 
cthiiic minorities linked linguistic resources available lo Ihcm to Ihc categories of 
ethnic and social identities they intend to project as reported in previous studies. I 
ended by maintaining thai the relationship between language and identity is 
conlexlually situated, and therefore requires an investigation of what particular 
ideologies are involved in influencing this connection. 
In section 2.5, I presented previous empirical studies leaning on the 
poststructuralist paradigm on the negotiation of identities among multilingual 
individuals. I briefly discussed the commonality in the findings of these studies. 
Before ending this chapter, in section 2.6, I highlighted the recent call for avoiding 
the use of the essentialised term mother tongue and indicated that the term heritage 
language will be employed in my study instead. 
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3.1 Introduction 
This chapter outlines the research methodology of the present study. I begin 
by restating the research aims and the types of data used to address each research 
question. 1 then illustrate the overall research design, before describing the 
preparatory fieldwork done that preceded the main study. I also discuss the target 
participants of my study, delineating the criteria on which they were selected. Then, I 
illustrate in detail the data collection procedures involved and provide justification 
for the choice of research methods adopted. Finally, concerns pertaining to research 
validity and data triangulation of my methodological design are addressed. 
3.2 Restatement of Research Aims 
In this sub-section, I present a restatement of the purpose of the study before 
discussing the procedures adopted in the methodology in great detail. This is to make 
explicit the relationship between the methods employed in data collection and the 
particular research questions addressed. The overarching aim of this study is to 
explore how the second generation Tamil youths in Hong Kong define and 
understand their cultural and ethnic identities in relation to language. When 
approaching the topic of identity construction through language choice and 
ideologies among minorities and migrant communities, this research leans closely on 
aspects ofpoststructuralist understanding of identity outlined in Chapter 2, namely 
the conceptions that (a) language is central to defining one's identity, (b) identities 
arc fluid and dynamic, and finally, (c) speakers' ideologies about language provide 
insights into their identity negotiation in various contexts. In this light, Ihc secondary 
goals of the present study arc to examine these Tamil youths' scll-rcporlcd pallcms 
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of language use and iincovcr the language ideologies that link their beliefs about 
languages to ethnic calcgorisat ion and identity formation. As ment ioned in Chapter 1, 
this rcscarch is guided by Ihc fo l lowing quest ions: 
1 - What linguistic resources are available to the sccond generation Tamil 
adolescent transmigrants in Hong Kong? How do they deploy these 
resources in different situations? To what extent is English used in their 
daily lives alongside Tamil and Cantonese? 
2. How do they construct and negotiate their identity? 
3. How do ideologies of languages inform and influence their identity 
construction? 
In view of the three different yet interconnected components of the study, the 
aims of data collection and methods employed in addressing the specific research 
questions are divided into three corresponding strands, as shown in Table 3.1 below. 
Table 3.1 Mapping of Methods of Data Collection with Research Questions 
Research 八 
question Objective of Data Collection "Method(s) 
1. Language use • To gather information on their • Questionnaire survey 
habitual patterns of language use • Language-diary 
with different interlocutors across 
different domains 
2. Identity • To scrutinise participants' talk on • Semi-structured 
construction their language practices and interviews 
identity • Diary-focuscd interviews 
• To scrutinise the per formance of • Unstructured interviews 
identity in part icipants ' accounts of 
their lived cxpcricnccs in I IK 
• To obta in Ihc labels o f • Ques t ionna i re survey 
sc i r - idcnl i l lca t ion par t ic ipants 
prefer lo descr ibe themse lves 
3. Language • To examine metalinguistic • Semi-structured 
ideology comments in their interview interviews 
discourse that reveals their beliefs • Diary-focused interviews 
about languages • Unstructured interviews 
A , • 
Listed in order of their significance in answering the research question. 
3.3 Research Design 
In brief, initial field work on the Tamil community was conducted before the 
commencement of the main study, which began with a questionnaire survey, 
followed by semi-structured interviews with available respondents, and culminated 
with a multiple-case study that comprised the collection of language diaries, 
diary-focused interviews and unstructured interviews with selected focal participants. 
Data for the main study were collected over a period of 10 months, from June 2010 
to March 2011. Figure 3.1 on the following page shows a flowchart that illustrates 
the procedures for data collection within this time span. 
Figure 3.1 Data Collection Flowchart 
I Pilot study/ Preparatory work 1 
Pre-study field work I | | Main study ； 
Q—„) ^ ^ ^ a z ^ ] 
Semi-structured interview (n=8) | 、《、！ 
“Language diaiy study & diary-focused interview 
Ik:、，、.•、破‘•记Aa 
Multiple-case study(n=3) 'i 
� U n s t r u c t u r e d interview I � � ‘ �� �： 
«、 考 
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2010 2011 
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Rcscarch with a poslslriicliiralist orientation towards language and idcnlily 
has traditionally made use of qualitative methods in depicting a full and detailed 
picturc of the issues involved in identity negotiation on a personal level, al times 
providing a closc-up look al ideologies and beliefs of individual speakers, such as 
Giampapa (2004) and Lamarre and Dagenais (2004), which were discusscd in 
Chapter 2 (sec Figure 3.2 for a brief survey of methods employed in relevant 
previous studies). Combining such qualitative approach with attempts to see a bigger 
picture with quantitative methods can enrich the analysis 一 and following Harris 
(2006), in the present study I have added a quantitative survey to complement my 
qualitative methods. On the one hand, the qualitative approach provided invaluable 
close-up view of speakers' accounts, allowing me to pay attention to the stories of 
individual participants, enabling me lo trace their process of identity negotiations in 
their talk and reconstruct local ideologies that were articulated in their discourse. On 
the other hand, the quantitative survey targeting a larger pool of respondents enabled 
me to take a step back from the level of discourse analysis to see how accounts of 
individual speakers fit into a bigger picture. By looking at the general trends within a 
particular community, I saw how each focal case fits into the broader picture, 
ultimately contributing to a more comprehensive analysis of the dynamics of 
language and identity in this target community. 
Table 3.2 Methods in Similar Sociolinguistics Studies on Identity 
Target 
Methods Used and Data Collected Data Type 
Participants 
Giampapa Italian-Canadian • Participants' discourses of • QUAL 
(2004) university students sclf-idcntillcation in interviews 
• Identity narratives • QilAL 
A I 
1 amanv & Minority C^anacliaii • Daily language practices and iclcnlily • QUAL 
Oagciuiis youths conslmction explored in interviews 
(2004) 
King & Chilean • Sociolinguistic survey data on language • QUAN 
Ganuza transmigrant use patterns 
(2005) adolescents in • Participants' interview discourse on their • QUAL 
Sweden identity construction 
Harris British South Asian • Participants' self-assessment of language • QUAN 
(2006) adolescents use 
• Interview discourse on their identity • QUAL 
construction 
Not reported in the study but was mentioned as part of the larger project. 
From a sampling perspective, Domyei (2007) remarks that the usually small 
sample size of qualitative research can be made more principled if one includes an 
initial questionnaire in the study which "help[s] to select the participants for 
subsequent qualitative phase systematically" (p. 172). In this respect, the background 
information and language use data obtained through the questionnaire survey ensure 
that the qualitative methods, which were the main methods of my study, consisted of 
cases selected systematically for investigation. This mixed-method design could 
easily fall into what Creswell and Clark (2009) label as a "sequential explanatory 
design，’ (p 82) 一 where the qualitative component explains the initial significant 
results of a largely quantitatively-oriented study. The qualitative instruments used are 
mostly follow-up interviews and the emphasis is still on the results from statistical 
analysis. Using the notation system developed by Morse (1991), such sequential 
design is represented by 'QUAN qual，. It is worth noting the current design 
departs from this one in that I mainly used the quantitative component to supplement 
an overall piclurc into which individual cases could fit and obtain information on 
part icipant charac ter is t ics lo better in form the purpos ive sampl ing in the qual i ta t ive 
c o m p o n e n t s . Not lilting into any o f C r c s w e l l and Cla rk ' s (2009) wcll-ci lcd typology 
of major mixed designs, the design of the present work is therefore belter nolalcd by 
'quan • QUAL；. 
3.4 Prc-Study Ficldwork 
Since I had had no acquaintance or regular contact with any Tamil people of 
whichever generation who live in Hong Kong prior to this studies, several months 
were devoted to immersing into this community as far as I could using what Bloome 
and Green (1996) call "ethnographic tools，，(as cited in Harris, 2006). Helpftil to the 
illustration here is Bloome and Green's (1996) tripartite distinction between (a) 
‘‘doing an ethnography" (meeting the full criteria for ethnography as laid down in 
anthropology), (b) “adopting an ethnographic perspective" (doing an ethnography 
without fully meeting the disciplinary requirements), and (c) "using ethnographic 
tools” (using methods associated with fieldwork). I did not have prolonged 
engagement within this group that lasts a number of years, nor did I produce thick 
description of the daily life of the community. My groundwork did involve 
nonparticipant observation, use of field notes to develop initial concepts, and delicate 
acculturation to the environment, though, all of which are techniques associated with 
ethnographic fieldwork (Morse & Richards, 2002). The purpose of the pre-study 
fieldwork, at the time when my research questions were not firmly set, was to 
provide background information on the context (e.g. the transnational nature of their 
migration experience), to narrow down the focus of the possible variables (e.g. 
whether Hindi should be listed at the language choice section of the questionnaire or 
be collapsed with other languages under Other), and to act as a source of ideas in 
general for preparing the item pool when designing the questionnaire. Dornyci (2007) 
A i 
also no tes that such m e a s u r e is clTcclivc in i m p r o v i n g the con lcn l represen ta t ion of 
the su rvey w h e n a r c sca rche r is bu i ld ing a n e w ins t rumen t (p. 1 7 ” . 
From January 2010 to May 2010, I attended events organised by a local Tamil 
cultural organization that has been established for 16 years, among which were a 
Tamil book launching event, a Tamil film showing night, and a youth debate function. 
During these occasions I introduced myself to some active members of the Tamil 
community and had the opportunity to explain the purpose of my research and my 
proposed plans to them clearly. Among them was a teacher of a weekend Tamil 
language school, Mr Santhanam (pseudonym), who had been working in Hong Kong 
as an IT technician for 10 years. In this school in Yau Ma Tei, there were five 
classes — one for each of the five levels 一 and they were run by voluntary teachers 
who were speakers of Tamil. 
With Mr Santhanam's eager invitation and the other teachers' permission, 
between March 2010 and May 2010 (i.e. three months), I frequented these classes on 
a weekly basis and this was the site I could meet Tamil adolescents most regularly. In 
most cases, the teacher treated me as a researcher and a non-participant observer in 
the language class. In Mr Santhanam's class, however, I was sometimes treated as 
one of the students and, occasionally, he would jokingly include me in the oral 
language exercises. After a couple of visits the teachers and students became less 
aware of my presence and I gradually blended into the background as an observer. 
Despite the language barrier, I was able to write field notes by sitting next to a Tamil 
student and asking the student to describe to me what happened when someone 
switched to Tamil from English. I was also able to observe different students within 
each class and focus on the students that pass my participant criteria (e.g. age) as 
they might bccome the respondents for my interviews later. It was only towards the 
beginning of the third month, oncc students had bccomc comfortable with my 
prcscncc , w h e n I began a p p r o a c h i n g them Ibr (il l ing in the ques t ionna i re s . 
3.5 Participants 
In this section, I discuss in detail the participant criteria I have set. As Ihc 
second generation are often conceived of as both "carriers of cultural identity" 
passed down from the first generation and “body of integration" into the host society 
at the same time (Winter & Pauwels, 2007, p. 180), I focus on this generation within 
the community of Tamil transmigrants in Hong Kong. Winter and Pauwels (2007) 
define "second generation" as those whose parents have initiated the original 
migration journey to the host country (p. 123). In this study, I adopt such definition. 
Among the second generation Tamils, the main factor for my selection of participants 
at this stage of the research was age and I wanted to focus on adolescents. As Baker 
(1995) asserts, ethnic identity is well established by the age of eight, and by the 
adolescent years, issues of ethnicity "become increasingly conscious and considered" 
(p. 87). 
Convenience and snowball sampling methods were employed to recruit 
second generation Tamil adolescents for the study. Tamil participants who filled in 
the questionnaire and met the following criteria were included in the study: 
1 • They are aged between 12 and 18. 
2. They (a) are bom in Hong Kong to parents who are not bom here, OR (b) 
have moved to Hong Kong with their family. This criterion was to ensure 
that the third (whose parents are bom in Hong Kong) and fourth (whose 
grandparents are bom in Hong Kong) generations are not sampled. 
3. Their descent can be traced back to India (i.e. Indian Tamils). This 
criterion was included because Indian Tamils and Sri Lankan lamils 
(who have settled in Sri Lanka since the sccond ccntury BC) arc 
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cultural ly and l inguist ical ly dist inct and historical ly have asserted 
d i f ferent identi t ies (Suryana rayan , 2001) . Indian Tamils f rom Sri Lanka, 
however , we re not exc luded f rom the pool o f par t ic ipants as Ihey and the 
Indian Tami ls f rom Tamil N a d u are l inguist ical ly and cul tural ly 
p rox imate . 
3.6 Data Collection 
3.6.1 Questionnaire Survey 
Scotton (1986) remarks that the investigation of individuals' language 
practices ought to be contextualised within an analysis of the communicative norms 
of these speakers' community. Survey studies are generally used to describe “the 
characteristics of a population by examining a sample of that group,，(Domyei, 2007， 
p. 101). In view of this, the Tamil adolescent transmigrants' language use patterns 
were first explored through a questionnaire survey prior to the fine-grained analysis 
of their ideological positions on language and identity. 
In May, a 52-item questionnaire was developed to elicit information on 
participants' (a) language repertoire and self-reported language fluency, (b) habitual 
patterns of language cho ice across domains, (c) claimed “labels,, of 
self-identification and perceived value of language to identity, (d) and personal, 
demographic details. This survey, except for part (a), was primarily derived from an 
original questionnaire created by Papavlou and Pavlou (2001) in their quantitative 
enquiry on the language use and identity of Greek Cypriots in the UK. Several 
adjustments were made to enhance the clarity or appropriateness of the adapted 
questions. First, I found the lone of the item “How would you answer when someone 
asks you ‘What arc y o u ? , ” ra ther a w k w a r d and replaced it by "I think o f m y s c l f a s a 
Iscir- idcnt i f ical ion label] ," which w a s used in Brown and Sachdcv (2009) . Brown 
4f, 
:md S a c h d c v ( 2 0 0 9 ) a l so p r o v i d e d o n e m o r e i tem ideal for a d a p t i o n in par t (c)，thai is, 
"Being able lo speak Hnglish is an essential part of my identity”，which was 
subsequently modified using more lay words and bccamc "Being able to speak 
IZiiglish is an important part of who I am”. Regarding part (a), the language 
proficiency question given in Papavlou and Pavlou (2001) was deemed too broad 
(“How do you rate your knowledge of Greek Cypriot?), and following Lawson and 
Sachdev (2004), participants were asked to self-report their general oracy (i.e. 
speaking and listening) and literacy (“reading and writing") separately in my survey. 
Finally, on contrary to Papavlou and Pavlou (2001), questions on informants' 
personal information were placed at the end of the survey. As Oppenheim (1992) 
contends, these questions resemble the many bureaucratic forms one has to fill in, 
which might create resistance in the respondents, and are thus best left at the end of a 
questionnaire. 
The questionnaire was written in English. Originally I expected to have it 
translated into the Tamil language by Mr Santhanam considering that some young 
Tamil people might not be fluent enough in English to attempt the questionnaire. 
From the field notes taken during my pre-study fieldwork, though, I reckoned that 
many second generation Tamils do not have better reading and writing skills in Tamil 
than in English. This was confirmed by Mr Santhanam and the other Tamil adults I 
had talked to. They attributed it to the absence of any "formal" literacy education in 
Tamil in Hong Kong, and in fact, this was portrayed as an impetus for them to 
volunteer as Tamil language teachers every Saturday. Thus, I devised the 
questionnaire items in simple English and deliberately used only non-technical terms 
in order to warrant my young participants' comprehension. 
The utilisation of the survey as the data collection method for the first stage 
o f m y rcscarch afforded mc a degree of ethnographic comfort. As a rcscarcher. 
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attempting to clicit personal information IVom a large group of people whom I did 
not personally know was not an easy task. As Harris (2006) puts it, administering a 
questionnaire survey is a relatively indirect way lo acquire initial data. Filling in the 
survey is a relatively hands-off task, as the responses could be done quickly, with 
each question requiring minimal, largely one-word responses. Once they have 
completed the questionnaire, they would also better understand the focus of my 
research and be less reluctant to volunteer in the subsequent interviews. The survey 
turned out to be a building block in a progressively more intimate data collection 
strategy 一 the semi-structured interviews were more personal than the questionnaires 
and the language diary entries more intimate than the interviews. 
3.6.1.1 Piloting for Questionnaire Survey 
In late-May 2010, the questionnaire survey was piloted to 26 students at the 
weekend Tamil language school. The students were asked to provide critical 
feedback on the focus, format, questions and language used in the pilot questionnaire 
and if they perceived any of the wording of the questions as objectionable. I also 
checked if there were items that repeatedly received missing responses, which can be 
possible signs that the instructions were not given correctly (Domyei, 2007’ p. 113). 
Overall, all the questions were well-attempted. In the main survey, most 
questions were kept with minor changes. Having collected a good number of answers 
for the question that had asked participants to list languages they know and then rate 
their proficiency in each of them (i.e. "What languages do you know now?”）in part 
(a) of this pilot survey, in the main study I supplied a list of languages for 
participants to choose from - Tamil, English, Hindi, Cantonese, French, Mandarin 
and "Other (please spccify)." The three languages that appeared only once in the 
pilot data Kannada, Maralhi and Spanish - were not listed separately, in 
consideration of the length of the survey (I)ornyci, 2007). The question “Have you 
taken any private Tamil class? If yes, where/ from whom?" was deleted as a few of 
the students commented that this asked for sensitive information. The language used 
in the item "Would you like lo return to and settle in India one day?，, was found 
slightly inappropriate and thus it was changed into ‘‘Would you like to settle in India 
one day?" One item on the participants' religions (i.e. “What is your religion?,，）was 
also added. The final version of the survey can be found in Appendix A. As of March 
2011, 52 questionnaires were collected through a combination of convenience 
sampling and snowball sampling. 
3.6.2 Semi-Structured Interviews 
The second method used in the study was the semi-structured interview. 
According to Domyei (2007)，although there is usually a set of pre-prepared guiding 
questions and prompts, its format is “open-ended and the interviewer is keen to 
follow up interesting issues raised in an exploratory manner" (p. 136). The 
interviews further explored how participants account for their different language use 
patterns with different interlocutors or in different contexts, their construction of 
identities and the language ideologies embedded in their talk. Domyei (2007) claims 
that this interviewing style is particularly suitable for cases where the researcher has 
a good enough grasp of the phenomenon in question and is able to "develop broad 
questions about the topic" but does not want to use pre-conceived categories which 
will “limit the depth and breadth of the respondent's story" (p. 136). With my 
5-month long pre-study fieldwork done and the responses on the questionnaires 
collected, I was able to come up with open-ended interview questions that were 
relevant lo my participants' lived experiences in Hong Kong and sensitive to their 
distinctive sociocultural positions. 
Through interviews, participants were (a) asked to further elaborate on their 
response in the survey, and also (b) cncouragcd lo explicitly describe their identity 
and discuss how through their linguistic practiccs it is shown. Each interview lasted 
from 1 hour lo 1.5 hours. Questions such as “Can you give me an example of that?" 
and probes for clarification “I am not clear about what you mean - could you explain 
more about that?" were used to elicit detailed responses and personal anecdotes 
about language choice and self-identification. As building and maintaining rapport is 
crucial in my interviews, following Canagarajah (2008), I did not resist respondents' 
preference for a "free-flowing conversation,” and when they did, the interview guide 
was then not followed strictly (p. 148). In a similar vein, Pavlenko and Blackledge 
(2004) put forward that qualitative interviews should be conducted in ways that 
allow informants "most control over the process" (p. 25). My participants were 
encouraged to expand on topics, experiences, and sentiments of salience to them, 
such as their socialization with peers, cultural/ community activities, out-of-school 
life, and identification with popular culture, in order to bring in their voices, beliefs, 
attitudes and perspectives as much as possible. In this manner, they did not only 
"talk" what they perceived their identity ought to be, but also "performed" identity, 
unreflectively revealing their usual practices of self-expression. 
3.6.2.1 Selection Criteria for Participants in Semi-Structured Interviews 
Maximum variation sampling, with which the researcher "select[s] cases with 
markedly different forms of experience" (Domyei, 2007, p. 128), was employed to 
diversify the pool of participants of this stage based on their responses on the 
questionnaires. A total of 16 Tamil adolescents indicated at the end of their 
questionnaire their willingness lo take part in the subsequent stages. Because of 
constraints in lime and resources, only eight respondents were chosen to be 
so 
interviewed between September 2010 and l^cbruary 2011. i hcy were sclcclcd based 
on their habitual language use in the fainily context as reported in their 
questionnaires: lour of Ihcm use more English than Tamil to start a conversation with 
their parents, whereas the other four use more Tamil than English in the same 
situation. I also aimed to achicve considerable amount of variation in the 
self-identifications among these eight respondents. Two of them always 
self-identified as a “Hong Kong person;" three said they often did so; two answered 
sometimes-, and last one said seldom. 
3.6.2.2 Piloting for Semi-Structured Interviews 
In late September 2010 the interview was piloted with two Tamil adolescents. 
One informant, Varsi (pseudonym), aged 12, is English-dominant in terms of his 
language use habit at home and has reported his self-identification as a Hong 
Kong-Indian person, while the other informant, Prabu (pseudonym), is 
Tamil-dominant, aged 14, and self-identifies as an Indian person. Each of these 
interviews took place in a cafe close to where they live and lasted for around one 
hour. This pilot study identified a provisional set of codes which I then used to guide 
the first stage of the qualitative data analysis in the main study. One theme that 
emerged was multilingualism as a resource (as adapted from Lamarre & Dagenais， 
2004), as illustrated in the interview segment with a participant below in Excerpt 3.1. 
Excerpt 3.1 
I: Why do you find it (being able to speak multiple languages) cool? What 
about being able to speak only Tamil but be very, very good at it? 
S I 
P: N o . . . i r s not cool, bccausc if you go overseas, it is not good i r | I | don ' t 
know how lo speak English a n d . . . u m m . . . Ihc overseas language. 1 want 
to study overseas later. So it will be diff icul t if I can only speak Tamil . 
I: The overseas language? 
P: Umm... I want to study in France... Like if I am going to France, I need 
to speak English and French. 
Another theme that emerged from the pilot interview data was English as an 
emblem of cosmopolitanism (as modified from Song, 2010), as represented in the 
following segment from the interview with another participant. Here the participant 
talked of English as emblematic of a cosmopolitan membership in the "modem" 
world. He was also portraying his identity as being part of a group of elite members 
of the India diaspora and as a well-educated, English-speaking Indian (as shown in 
Excerpt 3.2 below). 
Excerpt 3.2 
L: What strikes you most during this visit? 
S: Before, when I used to visit [India] like six or eight years ago, when I 
visit[ed] my relatives, if I spoke in English, it was usually weird. No one 
knew English……I went [to India] last year. When I talked in English, 
many people started communicating to me in English. It was just 
so ...different. I think when it (India) is becoming more modem, more 
people take the initiative to leam English. So speaking English is a must 
in the world now. 
S.A 
八part tVoni a l lowing Ihc d e v e l o p m e n t of initial codcs , the pilot in terviews 
a lso helped identifying problems with the m a n n e r the in terv iews were conduc tcd . 
With Ihc interview guide in sight and my looking at the questions on it from lime to 
time, the occasion had turned out to be a rather formal one and Ihc young inform ants 
seemed to feel not as comfortable as I felt in this kind of interaction. As a result, in 
the main study, the list of questions was not displayed in front of the informants, so 
that the communication would remain more like a casual conversation and less like 
an interview, thus making the informants feel more at ease in delving into their 
feelings, views and assumptions. The interview guide can be found at Appendix B. 
3.6.3 Multiple-Case Study 
If very little is known about a certain social phenomenon, the detailed study 
of one or a few cases is particularly appropriate, because it does not rely on earlier 
empirical findings or a priori reasoning. As Eishenhardt (1989) puts it, qualitative 
research is commonly seen an effective way of exploring relatively new, uncharted 
areas (as cited in Domyei, 2007, p. 39). As discussed earlier, little research has been 
done on how linguistic minorities in Hong Kong make sense of the social world 
through the lens of applied or socio- linguistics. A case study is defined as the study 
of “the particularity and complexity or a single case", and cases are primarily people, 
an organization, or a community (Domyei, 2007). In a multiple-case study, there is 
less interest in one particular case, and a number of cases are scrutinised jointly to 
investigate a general condition (Domyei, 2007). I employed this method because it 
allows more in-depth portrayals of the linguistic situation of this particular group of 
transnational young people through focusing on a limited number of sclecled 
participants. This phase of Ihc research took placc from January 2010 to March 2010. 
Ukc most ease studies in applied linguistics, I combined a variety of data collcclion 
m e t h o d s , w h i c h inc luded l anguage -d ia ry s tudies , d i a ry - focuscd in te rv iews , and 
uns t ruc tu red in te rv iews . 
3.6.3.1SeIection Criteria for Focal Participants 
Alter conducting the semi-structured interviews with eight young Tamils, I 
was able to make more informed decisions on selecting focal participants of diverse 
characteristics for this part of the study 一 their age, gender, habitual language use at 
home, self-identification, and degree of contact with local Cantonese speakers were 
the main parameters for selection. Details of the four focal-participants' demographic 
background and other attributes are shown in Table 3.3, where I have also situated 
the participants along a continuum which reflects how they self-identify and how this 
frames the way they negotiate their identities. 
Table 3.3 Profiles of Participants 
Pseudonyms Takesh Santhosh Rishaana 
Gender Male Male Female 
Age 15 13 16 
Place of birth Chennai (moved to Hong Kong Hong Kong 
HK at age 5) 
Religion Islam Hinduism Hinduism 
A 
Mother-tongue Tamil Tamil Tamil 
A 
Dominant language Tamil and English Tamil and English English 
Parents, origin Kayalpatnam, Tamil Chennai, Tamil Nadu Chennai, Tamil Nadu 
Nadu (but was living in 
Mumbai before 
moving (o I IK) 
l�amits，education Mother: Secondary Mother: University Mother: (iriivcrsily 
level Father: University graduate graduate 
graduate Father: University leather: University 
graduate graduate 
Parents，occupations Mother: Housewife Mother: Accountant Mother: Investment 
Father: Self-employed Father: Financial banker 
business manager of a trading Father: Helicopter 
company dealer 
A浮 
Language (s) spoken Tamil, English, English, Tamil English, Tamil 
very^ well or quite well French, Cantonese 
Most frequently used Mother: Tamil Mother: Tamil Mother: English 
language(s) when Father: Tamil Father: English Father: English 
talking to parents 
Secondary school EMI school EMI school English Schools 
currently attending Foundation (ESF) 
school 
Degree of contact with Studies in a class �950/0 of his fellows at Little regular contact 
Cantonese speakers largely made up of school are Cantonese with Cantonese 
non-Cantonese speakers speakers 
speakers; the 
neighbouring class is 
predominately made 
up of Chinese 
Self-reported cultural Indian-Tamil Hong Konger Indian 
identity 
‘ - - — . — — ^ ― • , I... . -- — 
A ” ~ — = 
As self-reported or assessed on informants' questionnaires instead of measured or assessed 
by me 
“Listed in order of proficiency 
3.6丄2 I aiioua^e-Diary Study ami Diary-Focused Interviews 
Domyei (2007) posits that diaries allow Ihc rcscarchcr an unobtrusive way of 
tapping into areas of people's lives thai may otherwise be inacccssible. Qualitative 
research involves the study of people best in their natural contexts — diary studies can 
thus address this requirement. In a number of relevant studies discussed earlier (e.g. 
Pannu，1998; Lawson & Sachdev, 2004), the language diary has been used as a 
quantitative instrument, with researchers collecting entries from a large pool of 
participants and then analyzing the variation in the frequencies of each of the 
language used as a function of the topics, interlocutors or settings of the interactions. 
In planning this data collection method, however, I mainly followed Jones, 
Martin-Jones and Bhatt's (2000) work on the development of participant diary work 
in ethnographic studies of multilingual literacies, which took a largely qualitative 
approach. The diary sheet was divided into three parts: morning, afternoon and 
evening. Each day, participants record their activities and whether they have used the 
spoken or the written form of one (or more) language(s). They were asked to write an 
entry every other day for 2 weeks - each producing seven entries in total. Jones et al. 
(2000) remind researchers to be "flexible，, about the way the participants kept the 
account of their day-to-day routines. They were encouraged to write in a way they 
felt comfortable. 
In line with Jones et al.'s (2000) design, the diary-focused interviews that 
followed were conducted in very informal occasions, where both diary and non-diary 
related matters were discussed with the participants. Jones et al. (2000) have 
remarked that the full value of the diary data can only be realised when used in 
conjunction with diary-focused interviews. Taking this into consideration, I largely 
treated my participants' diaries more as reminders of things they had done each day 
than as data for detailed scrutiny per sc. For instance, I would ask questions about (he 
act iv i t ies w h i c h 1 w a s not (limiliar wi th and they wou ld be c n c o u r a g c d to rccall and 
n a r m t c the even t . D u r i n g such nar ra t ion the i n f o r m a n t s at l imes p rov ided c o m m e n t s 
and evaluation of Ihc stories which have implications on how Ihcy position 
themselves vis-a-vis their interlocutors involved in these interactions. These 
interviews were conduclcd between February 2010 and March 2010, cach interview 
lasting around one hour. Overall, Ihc interviews provided a means to build up a 
deeper understanding of the activities recorded in the diaries as well as a chance for 
the interviewees to reflect on their habitual language use and identity. 
3.6.3.3 Unstructured Interviews 
At this point of the study, I have established sound rapport with my four 
focal-participants. From January 2010 to March 2010,1 met with my 
focal-participants rather frequently, from bi-weekly to tri-weekly. This was usually 
done by my visiting their home. Apart from the language diary focused interviews, I 
also conducted unstructured interviews with them on a range of topics from their 
friendship groups to leisure activities and family relationships. These unstructured 
interviews took place two to three times for each focal participant. Through these 
conversations, these participants sometimes implicitly communicated attitudinal and 
ideological information that reveals their processes of self-positioning; at other times, 
we explicitly discussed identity-related matters such as whether they would identify 
themselves as a Hong Kong person and why. Domyei (2007) maintains that through 
a relaxed atmosphere, participants may "reveal more than he/ she would” than in the 
more formal contexts (p. 136). On occasion, I was invited to visit their homes 
informally; while these visits were not considered by the informants to be “interview 
visits," they provided additional opportunities for me to observe the way these Tamil 
youths see and position themselves and how Ihcy arc positioned by olhcr members of� 
V/ 
their family tliroiigh their everyday interaction al home. This has allowed rnc lo 
establish accounts of the eases from more diHcrcnt pcrspcctivcs. 
3.6.3.4 Piloting for Language-Diary Study and Diary-Focused Interviews 
In early January 2011, the language-diary study was piloted with one 
semi-structured interview participant 一 a 14-year old English-dominant (in terms of 
language use) Tamil who self-identifies as a Hong Kong-Indian person. She was 
asked to keep a diary of her language use in different contexts at different time of the 
day for 7 days. When we met for the diary-focused interview, I realised not all diary 
sheets were completed. She only wrote four entries, and confessed that she found the 
writing practice "repetitive" and “boring” (personal communication, January, 2011). 
She remarked that after writing three entries she noticed what she wrote were more 
or less the same. Indeed, on her language diary, all the four entries appeared similar. 
She also put down very brief entries, such as “talked to parents - Tamil & English,，， 
"TV - English," or “lessons - English," without providing any further information 
about their interlocutors or the contexts of their literacy activities. Despite the 
shortcomings of this informant's language diary, she did give detailed elaboration 
when I asked follow-up questions on the contextual aspects of the interactions 
concerned during a pilot diary-focused interview in mid-January 2011. She also 
provided deeper insights on her sense of transnational identification through 
narrating her lived experience in Hong Kong during a subsequent unstructured pilot 
interview. At the end, due to her uncompleted diary, this participant was not included 
in the main case study, although the interview data generated as a result of the 
piloting were treated and analyzed as an extension of her semi-structured interview 
talk. 
Nonetheless, in attempt lo address the problems with the diary study, 1 made a 
SK 
few modifications lo the instrument. ImfsI, I added a few probing questions on the 
diiuy sheds in order lo elicit more detailed description of an instance of language use, 
such as ‘‘What was the topic of the conversation?" ‘‘Whal is your relationship with 
this person?’, I also prepared a sample entry where 1 recorded activities I did in one 
day in the fashion that addressed the requirements of the probing questions. In the 
main study, I used this sample entry to illustrate what I wanted them to include in 
their diaries. Second, I reduced the number of entries required from seven to five to 
obtain maximum cooperation among the focal participants. Besides, to motivate 
them to persist with writing the entries throughout the 2 weeks, I regularly reminded 
them to fill in the entries through text messages while also expressing my strong 
interest in reading their final product. The final version of the language diary sheet 
designed for this study can be found in Appendix C. 
3.7 Data analysis 
Descriptive statistics obtained by questionnaire surveys were compared 
among all the respondents to allow patterns to emerge. The interviews and informal 
conversations I had with my participants were audiotaped and then transcribed 
verbatim (i.e., word for word) for analysis. As I moved between the data and 
interpretations within and across transcripts, relevant themes emerged. I paid 
attention to the frequent, dominant or significant themes emerging from the interview 
data. Guided by the grounded theory methodology (Strauss & Corbin, 1998), I 
performed open coding to identify any emerging concepts as regards ideologies of 
language and identity in the data. Some themes relevant to this research were 
addressed in previous studies, such as global English and cosmopolitan membership 
(Song, 2010), which was already modified into English as an emblem of 
cosmopolitanism during the pilot study, English as a dilution of one s Italicumcss 
V) 
(Ciianipapa, 2004), amhivalcncc cihout heritage lan^ua^c use (Messing, 2009), aiui 
multilingualism as a resource (Lamarre and Dagenais, 2004). As demonstrated in the 
scmi-structured interview piloting, Ihcy were be used as existing codcs, but would 
also be modified to code the data whenever necessary. 
Apart from the traditional content analysis, the interactional negotiation of 
meanings at the local level was also drawn into the discussion if this serves to 
advance the analysis. Despite the proliferation of interview research in qualitative 
applied linguistics, lo a growing number of researchers, not enough attention has 
been directed to how interviews should be theorised (e.g. De Fina & Perrino, 2011; 
Mann, 2011; Pavlenko, 2007; Talmy，2011; Wortham, Mortimer, Lee & Allard, 
2011). As Block (2000) described, there is a tendency in qualitative applied 
linguistics research that uses interview methods “to take research participants ‘at 
their word,"' and offers "no problematization of the data themselves" or the roles of 
interviewers and interviewees in the construction of meanings (p. 757). Holding on 
to a more critical stance, Mann (2011) urged researchers to move beyond the 
temptation to “carve out quotable parts that serve our purposes" and be “more 
transparent” (p. 21). At this point, it is useful to first borrow terms from Silverstein 
(1976)’ who posits there are two dimensions of interview discourse, the denotative 
text — a propositional description of events by the interviewee in response to 
interviewers' questions, and the interactional text — an event co-constructed with the 
interviewer in which they adopt positions with respect to each other and the larger 
social world. According to Wortham et al (2011), applied linguists have long focused 
exclusively on the denotative dimension and disregarded the interactional aspects of 
interviews. 
In attempt to theorise Ihc interview methodology, Talmy (2011) advances 
Holstcin and (iubrium's (1995) approach o f a c l i v c interview；' under which (he 
rcscarchcr looks al both the interview contcnl and the interactional procedures of 
meaning making, to propose a framework thai distinguishes interview as a research 
iustrumcnt from ifiterview as a social practice. In the latter, interviews arc not 
merely treated as a tool for eliciting information, but as a social action thai 
individuals use to negotiate distinction from others. Along these lines, apart from the 
denotative text, when necessary, data analysis also focused on how meaning is 
interactionally constructed. When this is addressed, as Talmy (2011) argues, “the 
scope, grounding, quality and warrantability" of the analysis expand significantly (p. 
33). Talmy (2011) contends that denotative themes are constitutive not just of 碰 
about identity, but also the performance of identity, which should not be neglected in 
my study. Similarly, Wortham et al. (2011) maintain that apart from the content, 
interviewees communicate valuable information about their "habitual positioning" 
and “social evaluation" (p. 41). 
Therefore, in this thesis, I consider the "hows" of my interview data along 
with the "whats", looking at the Tamil youths' choices of self-identification, while 
also attending to how they perform identity and their beliefs about language that are 
implicitly represented in their denotative accounts. In this respect, following Mann's 
(2011) suggestion, I endeavour to “open up the data for inspection" (p. 21). This 
means that when necessary, I provide access to the interactional context, such as 
through including the probes that has prompted the participants to give a certain 
response, instead of merely carving out certain parts of that particularly response, so 
that readers are able to observe how the interaction unfolded and evaluate my 
interpretation. 
3.8 Validity and Triangulation 
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imcmal validity generally relates lo the credibility of rcscarch Hndings and 
interpretations based on the cvidcncc provided (Dud； 2008). In qualitative rcscarch, 
internal validity is addressed by means of conlexlualization; holistic, inductive 
analysis; triangulation and recognition of the dynamic interactions that may exist 
among factors (Duff, 2008). According lo Duff (2008), research methods are 
triangulated in a mixed-method research to increase the internal validity of the study. 
The methodology in the present research has involved multiple sources of data 
collection. As described in Table 3.1, triangulation was achieved by (a) 
language-diary data and survey data corroborating each other in identifying the Tamil 
youths, language choice patterns, (b) corroboration of the results from the qualitative 
interviews and the quantitative data provided by the survey on choices of 
self-identification in answering the research questions on identity construction, and 
(c) corroboration from the three different formats of interviews in researching the 
ideologies of language adopted by the target participants. 
External validity is concerned with whether the results can be generalised to 
larger population in a different setting (Domyei, 2007). As Duff (2008) remarks, 
most case study researchers do not hold generalisability to wider populations "as an 
achievable or desired goal," as it is their aim to broaden the repertoire of possible 
interpretations of human experience instead (p. 176). The multiple-case study in the 
present research delved into the uniqueness of each case and the complex 
relationship between language and identity. This study, however, did not set out to 
provide analysis for predicating the linguistic behaviour of all the second generation 
Tamils or other ethnic minorities in Hong Kong and thus external validity was not a 
major concern. 
3.9 Summary 
In this chapter I discussed and provided justification for the rcscarch design 
used ill this study. I adopted a mixed method approach thai consisted of a 
questionnaire survey with 52 participants in the first phase, semi-structured 
interviews with eight participants in the second phase, and a multiple-case study in 
the third phase that comprised the collection of language diaries, diary-focused 
interviews and unstructured interviews with four focal participants. I also described 
the more critical, reflective approach I employed in analyzing the interview 
discourse - in this study I focused on the content and, when appropriate, the form of 
the discourse as well. At the end I addressed issues of research validity and 
limitations, noting that the internal validity was increased through data triangulation. 
In short, the goal of employing both qualitative and quantitative methods in 
the present study is to gain insight into the issue from different perspectives -
primarily from the point of view of individual speakers, and from the wider patterns 
provided by the survey as a whole. While not new to applied research in general, 
such combination of methods has not been used in traditional studies on language 
and ethnic identity (as discussed in section 3.3). Mainly, this field of research has 
focused on investigation of identity negotiations in a small number ofcareftilly 
selected participants, relying exclusively on qualitative data analysis. Combining this 
with a quantitative survey method as an aid to charting the linguistic terrain inhabited 
by the Hong Kong Tamil adolescents allowed me not only to gain a more holistic 
view of the interplay of language and identity among the target participants, but also 
achieve data triangulation in connection with methodological considerations. 
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( H A P I EU 4 (;R()IJNI)W0RK FOR CASK SI liDIKS 
4.1 Introduction 
In this chapter, I aim to profile the sociolinguistic behaviours of the rcscarch 
participants through their responses in the questionnaire survey. From the findings 
gathered from the questionnaires, I seek to provide empirical data on the multilingual 
practices of the second generation Tamils. I also intend to present the overall patterns 
of the perception of identity among them and provide triangulation for the case 
participants' talk on their identity construction and negotiation. At the end of this 
chapter, I present a synopsis for each of the focal cases, providing a brief picture of 
the distinctive characteristics of each participant. 
4.2 Demographic Data 
The respondents of the questionnaire survey were 52 adolescents of the Tamil 
community in Hong Kong whose ages range between 12 and 18. The sample 
included 28 male and 24 female adolescents. Table 4.1 represents the gender 
composition across the different ages of participants. 
Table 4.1 Number of Participants by Age 
Number of 
Age Males Females participants 
(Percentage in %) 
12 8 6 14(26.9) 
13 1 5 12(23.1) 
14 4 2 6(11.5) 
15 5 4 9(17.3) 
16 1 4 5(9.6) 
口 2 1 3(5.8) 
� 8 1 2 3 (5.8) 
M 
About half of the participants were in the 12-13 age group (50.0%). The age 
group 17-18 consisted of the least number of respondents (11 /)%)• This is 
attributable to the (act thai while Tamils have been a minority within the Indian 
community in Hong Kong, Ihc number of Tamil people moving to Hong Kong has 
increased exponentially in the rccent decadc and the trend is still in place (personal 
communication, Santhanam, March 18, 2010). Indeed, during the data collection 
period of the present study, I found myself encountering more young Tamils in their 
early adolescence than those of their late adolescence. When I encountered Tamil 
couples during my observation at their community events, they often told me they 
had children currently studying in primary schools. Another plausible explanation for 
the age bias in the sample is that young Tamils entering early adulthood were less 
impressionable by their parents lo join them at community events or to maintain 
close connection with other members of the Tamil community, and thus were less 
likely to be reached by me in those events. 
Table 4.2 illustrates the other socio-demographic characteristics of the 
participants apart from age. 
Table 4.2 Other Socio-Demographic Characteristics 
n , . ^ …. Number of Percentage Demographic Representations 
Participants N=52) (%) 
Schools attending 
EMI mainstream secondary schools 34 65.4 
CMI mainstream secondary 
schools 3.8 
International Schools 16 30.8 
Place of birth 




Chcnnai 5 9.6 
I hanjavur 1 ] 9 
Others^ 8 � 5 . 4 
Maharashtra 
Mumbai 2 3.8 
Ambad 1 ] 9 
Andra Pradesh 
Hyderabad 1 1 . 9 
Kamataka 
Bangalore 1 I.9 
Others^ 13 25.0 
Thailand 2 3.8 
Frequency of visits to India 
Twice a year or more 4 7 7 
Once a year 30 57.7 
Once every two years or fewer 18 34.6 
Respondents who did not specify which city of Tamil Nadu where they were bom 
are placed under this category. 
Respondents who did not specify which state/ city of India where they were bom 
are placed under this category 
In terms of their education, slightly more than two-thirds of the respondents 
were studying in mainstream schools under the Hong Kong secondary curriculum. 
The majority of this group of participants were studying in English as 
medium-of-instruction schools (34 out of 36), whereas two of them had Chinese as 
the medium-of-instruction at their schools. Roughly half of the mainstream school 
students were attending schools that were designated to have large in-take of 
non-Chinese students. Around one-third of my participants were attending 
international schools, and for all of them, the medium of instruction in school was 
Knglish. Seven out of the 16 international school students were attending Knglish 
Schools Foundations (KSF) schools that largely follow llic British curriculum, while 
the remaining nine were studying in either American or Canadian international 
schools. It appeared that these young participants' parents in general were not keen 
on sending Ihcir children to CMI schools. This could be explained by the f a d that the 
first generation generally lacked knowledge in Cantonese and thus found the 
prospect of assisting their children studies in Cantonese infeasible. 
Around one-third of the participants were bom in Hong Kong (see Table 4.2). 
More than half (61.5%) of the informants were born in India. Out of the 32 
Indian-bom participants, 14 (26% of the whole sample) were bom in Tamil Nadu, 
one (1.9%) was bom in Andra Pradesh, and one (1.9%) was bom in Kamataka. Three 
(5.70/0) of the Indian-bom respondents were bom outside the South Indian region -
they were bom in Maharashtra but claimed to have Tamil parents. 13 informants 
(25.0%) wrote “India" but did not indicate which part of India where they were bom 
on the open-ended question on place of birth in their questionnaires. Two participants 
(3.8%) named Thailand as their place of birth, although they indicated that they 
moved to Hong Kong at the ages of 2 and 4 respectively. Out of the 34 non-Hong 
Kong bom young Tamils, nearly two-thirds (23) of them moved to Hong Kong with 
their parents before the age of 6, the age when they started at primary school. 
4.3 Mapping the Terrain - Analysis of Survey Results 
Not every question asked in the questionnaire was reported in this chapter, as 
some questions were intended to solicit extra but basic information that were in turn 
used to generate probing questions in the second and third stage of the study. In this 
section, I will focus on the participants' reported sociolinguistic behaviours, covering 
four major aspccls as follows: (a) their language repertoires; (b) their 
self-assessments ofproncicncics in cach language; (c) their contextual uses of the 
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l anguages wi th dilTcrcnl in te r locu tors and ac ross va r ious c o m m u n i c a t i v c s i tua t ions ; 
� i n d (d) Ihcir pe r cep t i ons t o w a r d s their ident i ty and sense o f be long ing . 
4.3.1 Language Repertoire 
Following Detaramani and Lock (2003), in this section, J first outline the 
various combinations of language repertoires reported among the individuals, and 
then move on to presenting the data through another lens — listing the number of 
speakers for each language. 
Table 4.3 shows the different combinations of languages in which the 
participants claimed to have very good or quite good oracy skills. 
Table 4.3 Combinations of Languages Understood and Spoken Very Well/ Quite 
Well 
Number of 
Languages participants Percentage (%) 
(7V=52) 
English and Tamil 20 38.5 
English, Tamil and French 11 21.2 
English, Tamil and Hindi 4 7.7 
English, Tamil and Mandarin 4 1.1 
English, Tamil and Cantonese 3 5.8 
English, Tamil, French and Cantonese 3 5.8 
English, Tamil, French and Hindi 2 3.8 
English only 2 3.8 
English, Tamil, Cantonese and Mandarin 1 1.9 
English, Tamil, French and Mandarin 1 1.9 
English and French 1 1.9 
The data suggest that there is considerable individual multilingualism, albeit 
largely English-dominant, among the Tamil adolescents of the sample. Over 95% of 
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the r e s p o n d e n t s repor ted lo be ab le to unders tand and speak m o r e than o n e l anguage 
�, t7:r well or quite well in conve r sa t ions , wh i l e as m a n y as a p p r o x i m a t e l y � 3 % of 
respondents reported to speak as many as four languages very well or quite well. Not 
surprisingly, the repertoire combination claimed by the most number of participants 
was English and Tamil (38.5%). Yet interestingly, of the two (3.8%) participants who 
claimed to speak only one language very well or quite well, English, instead of their 
heritage language Tamil, was reported. On the contrary, there were no informants 
who claimed Tamil as their only language they understood and spoke well. In other 
words, although very few, there were English monolinguals (2) but no Tamil 
monolingual in the current sample. 
Considering the figures for each language separately, as displayed in Table 
4.4, the most widely known languages were found to be English and Tamil. 
Table 4.4 Languages Understood and Spoken Very Well/ Quite Well 
T Number of Participants 
Languages (N=52) Percentage (%) 
English 52 100.0 
Tamil 4 9 9 4 2 
French 19 36.5 
Cantonese 7 135 
Hindi 7 13.5 
Mandarin 5 9 5 
English was claimed to be spoken well among every respondent of this study. 
Tamil followed closely, with 94% of the participants claiming "expertise" in the 
language (Leung et al. 1997). French was the third most commonly known language 
among the Tamil adolescents, despite it being neither a language originating from the 
Indian subcontinent nor a typical lingua franca among different South Asian 
linguistic groups. This could be explained by Ihc (act that 65.4% of the parlicipanis 
were attending local KMl schools, where iTcnch is widely ollbrcd as a language 
subject for non-ethnic-Chincsc students in substitution of the Chinese language 
subjcct. Whether these young Tamils have begun lo shift to using Frcnch in difTcrcnt 
contexts of language use, however, is another question, and I address this issue again 
in section 4.2.3. In contrast lo Detaramani and Lock's (2003) study, which found the 
Sindhis and Sikhs in Hong Kong lo be having widespread proficiency in Cantonese 
(Sindhis 39%, Sikhs 44%), the data in the present study points to that the language 
was only spoken well by very few Tamil participants (13.5%). Nonetheless, another 
17.30/0 of the respondents claimed to speak Cantonese not very well, and it can be 
predicted that in a few years' time they might be able to understand and speak it at 
least quite well. 
4.3.2 Language Competencies 
Following the participants' self-assessments of how well they could 
understand and speak the six languages that were reported more than once in the 
pilot questionnaires (i.e. English, Tamil, French, Cantonese, Hindi and Mandarin), 
the young Tamils were asked to also rate their reading and writing skills in each of 
those languages. Table 4.5 illustrates the results for the two main languages spoken 
most widely by the participants, namely English and Tamil. 
Table 4.5 Self-Reported Oracy and Literacy Skills in English and Tamil 
Very well Quite well Not so well Not at all 
No. 0/0 No. 0/0 No. % No. % 
English 
Oracy 44 84.6 8 15.4 - - _ 
Literacy 48 92.3 4 7.7 - _ 
Tamil 
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Oracy 27 51.9 22 42.3 3 5.8 - — 
I itcracy 2 3.8 20 38.5 IX 34.6 12 23.1 
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The majority of the participants reported that English was Ihcir strongest 
language and most of them rated Ihcir oracy skills (84.6%) and literacy skills (92.3%) 
as vejy well. Although a minority of Ihem did rale their English speaking (15.4o/o) 
and writing (7.7%) only as quite well, none of the respondents in the sample claimed 
they could speak and write English not so well or not at all. The participants' 
self-reported Tamil proficiency, however, was not as unanimously high as their 
English proficiency. Many of the participants (42.3%) reported a quite good 
conversational level of Tamil, and even more than half (51.9%) rated their Tamil 
speaking ability as very well. However, their self-assessment of their literacy level in 
Tamil was noticeably more diverse, distributing across the scale from very well to not 
at all. The overall level of their literacy skills in Tamil was also lower than their 
oracy ones. Only two informants (3.8%) reported an ability to read and write in 
Tamil very well, and over 20% reported that they did not have any ability in doing so 
at all. 
The findings presented thus far continue to add to the preliminary picture that, 
in terms of language competence, many of the Tamil adolescents in Hong Kong are 
English-dominant multilinguals. As far as the analysis of the survey data go, English 
was claimed expertise by the participants more widely than Tamil was. This is in 
contrast with Detaramani and Lock's (2003) findings on the Hong Kong Sindhis, 
knowledge of their heritage language. They found that only 48% of the Sindhis 
sampled who are aged 20 and below reported being able to speak Sindhi fluently or 
quite well, compared with 94.2% in the sample of the current study. Only in the 41 
and above age groups was Sindhi claimcd lo be spoken fluently or quite well by a 
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similarly high proportion of participants (around 95%) in their study. Although 
Dclaramani and Lock (2003) did not only includc sccond generation Sindhis in their 
sample, the contrast is still significantly large. 
Table 4.6 puts side by side the number of participants claiming difTcrcnl 
languages or combination of languages as their first and dominant languages. 
Table 4.6 Self-Reported First and Dominant Languages 
_ . . . .丨… • • • , 
First language Dominant language ^ % ^ ^ % 
Tamil 42 5 ^ 
Tamil and English 8 15.4 28 53.8 
English 1 1.9 19 36.5 
Hindi 1 1.9 0 -
The significance of English in the participants' language repertoires is 
resonated by their self-report of what constituted their first and dominant languages. 
The term dominant language was defined as language most often used daily on the 
questionnaire. There is an evident disparity between their overall uses of Tamil and 
English. While Tamil by itself was spoken as the first language by most respondents 
(80.8%), it was only claimed as their present dominant language by fewer than 10% 
of them. On the contrary, English by itself was reported to be only one participant's 
first language, but was the dominant language at present for 19 respondents. Besides, 
“Tamil and English" was the most common response regarding the respondents' 
dominant language(s). Combining this set of data with what was shown in Table 4.5, 
the Tamil adolescents were indeed acquiring their heritage language "at the mother's 
knee," but later on not only acquired proficiency in English that surpassed Tamil, but 
also used English more often, at times at the expense of their inherited language. One 
point noteworthy is that Frciich, although reported to be understood and spoken well 
by around one-third of the participants, was not listed as a dominant language by any 
participant. 
4.3.3 Language Choice Patterns 
Though the majority of respondents reported that they could speak up to three 
or four languages very well, they mostly used fewer than three languages in one 
communicative situation (see Tables 4.7-4.9). In the language choice part of the 
questionnaire, participants were asked to indicate which language(s) they most often 
used when they held a conversation with various interlocutors from their immediate 
environment in Hong Kong. The interlocutors included in Table 4.7 are the people 
who are possibly the closest to the participants as they are still adolescents - their 
family members and their Tamil friends. Apart from the rationale that they are the 
interlocutors the informants interact with most often daily, they are most like to share 
similar language repertoires with the participants or are at least bilingual in Tamil 
and English. In that sense, I could have a glimpse of what actual "choices" the young 
Tamils make when they talk to people who also are also proficient in the languages 
they are proficient in. 
Table 4.7 Languages Used with Different Interlocutors by the Participants 
Equally of ten Equally of ten 
. Most ly 
in English Most ly Hindi Most ly Tamil in Tamil and 
Enol ish 
and Hindi (%) (%) English ^^  
(0/0) (%) 
Grandparents - 1.9 82.7 7.7 1.1 
Mother - - 48.1 21.2 30.8 
Father - - 38.5 28.8 32.7 
Tamil f r iends - - 34.6 26.9 36.5 
Siblings - - 23.丨 32.7 44.2 
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Table 4.8 Languages used with the Participants by Different Family Members 
Equally of ten Equal ly of ten 
. Most ly 
in English Most ly Hindi Most ly Tamil in Tamil and 
English 
and Hindi ( % ) (%) English (%) 
W (%) 
Grandparen ts - 1.9 90.4 3.8 3.8 
Mother 4 .0 - 51.9 23.1 21.2 
Father 4 .0 - 46 .2 21 .2 28 .8 
A close examination of Tables 4.6 and 4.7 together reveals a non-reciprocal 
language choice pattern between the young participants the older members of their 
families. Around eighty-two percent of participants used Tamil to talk to their 
grandparents. However, participants used more English with their parents even 
though they used more Tamil with or without equal amount of English with these 
participants. Whereas 30.8% and 32.7% of the participants used mostly English to 
talk to their mothers and fathers respectively, only 21.2% and 28.8% of their mothers 
and fathers predominantly used English with them. It appears that more parents 
prefer to speak Tamil alone with their children (51.9% and 46.2%). Moreover, the 
informants used only Tamil more with their mothers (48.1%) than with their fathers 
(38.5%). This might be due to the fact that in their parents' generation, women have 
comparatively less access to English language education than men, and as a result, 
the participants' mothers spoke more Tamil. 
With respect to the informants' communication with those of their generation, 
more respondents (34.6%) reported to use predominantly Tamil to start a 
conversation with Tamil friends than with siblings. One participant explained that 
this was because her younger sister started speaking I English oncc she started going 
to school (l^xccrpt 4.1) 
Exccrpt 4.1 
L: Here you wrote that you speak more Tamil than English with your Tamil 
friends, and speak only English to your siblings. Why? 
P: Oh when I go out with my close Tamil friend we just mix English with 
Tamil... we use both languages when communicating with each other. I 
used to do this with my sister...I mean, speaking some Tamil and some 
English to her... But few years ago she started going to school...then she 
came home speaking only English. So I took... I mean, I just use English 
to talk to her now. 
(Participant 28, female, 16) 
This phenomenon was also reported in Fernandez and Clyne's (2007) study on the 
Tamil-speaking population in Melbourne, Australia. Many of the Tamil families in 
their study mentioned that their children were fluent in Tamil until they began 
kindergarten, and that after that time, the children increasingly used English even 
within the family, especially with their siblings (p. 185). 
Table 4.9 below shows the languages claimed to be most often used in the 
various domains of their lives, sorted from the most frequent use of Tamil to the least, 
and then secondarily from the least frequent use of mostly English to highest. 
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Table 4.9 Languages Used in Different Situations by the Participants 
L- - - - -.，，_ • •丨 _ 
,， „ p Equally of ten 
“ , bqual ly of ten Others / 
Most ly Most ly . 丁 , Most ly in English Most ly 
.. T -, >n Tamil and No t 
Hindi Tamil English and Cantonese 
/ o / � 船 English appl icable 
(%) (%) , (%) Cantonese (%) ^ ^ 
(%) ^ ^ 
Saying prayers 3.8 51.9 9.6 13.5 - - 21 .2 
Talking to onesel f 
, - 26 .9 28.8 44.2 - - 1 9 
when angry ‘ 
Watching f i lms 7.7 9.6 51.9 21.2 - - 9.6 
In a shop - - 5.8 71.2 17.3 6.0 -
At school dur ing 
- - - 84.6 11.4 3.8 -recess 
Chat t ing with 
“ � … - - 5.8 88.5 1.9 - -
friends on the Net 
Talking to teachers - - 92.3 1.1 - -
Tamil appeared to have more limited usages than English. The Tamil 
adolescents who reported to use Tamil only used the language sparingly in more 
private domains such as at home, with Tamil friends, and on religious occasions. The 
language was almost absent in more public contexts, such as in school, or in a shop. 
The first three communicative situations listed in the table are the ones where 
the respondents reported a higher maintenance of Tamil. Among them, saying 
prayers was the communicative situation where Tamil is best maintained, with a 
good number of respondents (51.9%) stating that they used only Tamil or used it 
alongside I^nglish (28.8%). This finding lends support lo Vaish's (2007) conlcnl ion 
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that Tamil language maintenance among Singaporean Tamils is the highest in the 
domain of religion (p. 182). In the current study, religion is the domain where the 
shirt into English was least apparent, with only 13.5% of the young Tamils claiming 
to use it predominantly when praying. Out of the 11 participants who indicated the 
use of other language combinations when saying prayers, two (3.8%) claimed to use 
Tamil and Sanskrit equally often and seven (13.5%) reported to use Arabic, which 
are also languages strongly associated with Hinduism and Islam respectively. 
Concerning the language choice for talking to oneself when angry, Papapavlou and 
Pavlou (2001) argue that functions that are unconscious in nature are normally 
performed in their dominant language (p. 103). As shown in Table 4.9 above, English 
is again proved to be the dominant language of the majority (44.2%), although 
talking to oneself equally often in both English and Tamil constituted the second 
most common language choice (28.8%) among the young Tamils. Watching films 
appeared to be another activity when Tamil was well-maintained among the Tamil 
adolescents. Regarding their language used in watching films, 9.6% of them claimed 
to watch Tamil films predominantly and 51.9% claimed to watch Tamil and English 
films equally often. In fact, out of the eight participants who went on to partake in 
the second phase of my study (i.e., the semi-structured interviews), only one of them 
claimed not watching Tamil films. The vibrant Tamil film industry based in Chennai 
that mainly targets South Indians seemed to have a considerable impact on the young 
Tamils' choice of films, regardless of their current location. Many of them stated that 
they spent almost equal amount of time on Tamil and English films. 
The communicative contexts with the more frequent use of English reported 
arc those that involved the more public domains of language use or are associated 
with computcr-mcdialed communications. Shopping was reported to be 
predominantly done in I^.nglish by most respondents (71.2%), presumably bccausc 
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very lew shopkeepers in 1 long Kong arc Tamil speakers. In shops, |{nglish bccomcs 
Uic lingua franca between people whose languages of inhcrilancc are diObrcnt. A 
sizable group of informants claimed to be using English and Cantonese equally often 
in shops. For participants who could speak both languages, the choice of precisely 
which language lo use might depend on the perceived oracy ability of their 
interlocutors (as illustrated in Excerpt 4.2). 
Excerpt 4.2 
L: Similarly....when you're in a shop in Hong Kong you mostly use Cantonese. 
Why? 
T: Cos most of the time people don't know English? 
L: but umm.. 
T: If I use Cantonese, I can do everything fast. Yeah....I don't have time...you 
know, Hong Kong is a busy city. 
L: If you know that person might be able to speak English, would you rather 
use English instead? 
T: Yes……true. Like in a hotel, or....theme parks....or somewhere else. 
L: Like Ocean Park? 
T: Yeah and Disneyland.... 
L: Why? 
T: My command of English is much better than Cantonese...of course. 
L: Is there any other reason apart from proficiency...? 
T: No....I mean...in which language I can use better in expressing myself is 
the most important thing. There's no other reason. 
(Takesh, case participant, 16) 
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Although Takesh claimed to speak better English than Canloncsc, he mentioned thai 
he would still attempt lo use Canloncsc in a shop unless he anticipated that the 
shopkeeper could speak English. l ie named hotels and Ihemc parks as places where 
he could assume the shopkeepers or servicc providers to be English speakers, and 
that he would choose to start a conversation in English in these situations. School is 
the context where the respondents reported an even more frequent use of English. 
This could be explained by the fact that many of their interactants at school could 
speak belter English than people they interact with in a shop could. Therefore, fewer 
participants claimed to speak either mostly Cantonese or a mix of Cantonese and 
English at school, compared with in a shop. Chatting with friends on the Internet was 
performed in English by almost all (88.5%) of the participants. This finding is not 
surprising given their generally low level of Tamil literacy skills. Nonetheless, some 
participants reported that they at times incorporated the English transliteration of 
Tamil words into what they typed (as in Excerpt 4.3). 
Excerpt 4.3 
P: When we're on Facebook Chat, we just talk in English. 
L: But why? Like why not in Tamil? 
P: It's extremely difficult to type Tamil characters on the keyboard. I don't 
know how to do that. 
L: But is that possible? 
P: I think so... but I'm not sure... I'm not sure about that. Sometimes, if I 
really want to say something in Tamil, I just type how it sounds like.... in 
English. 
(Participant 8, female, 13) 
4.3.4 Identity ami Sense of Belon^in^ 
In the identity part of the questionnaire, the Tamil adolescents were asked to 
consider the degree lo which they identified with the identity labels thai were 
potentially most relevant lo their complex migratory background. They were asked 
to rate the statement ‘‘I think of myself as a Tamil/ Indian/ Hong Konger" along the 
Likert scale from always to never. 
Table 4.10 Degree of Participants' Identification with Three Given Identity 
Labels 
Always Often Sometimes Seldom Never 
( % ) ( % ) ( % ) ( % ) ( % ) 
Tamil 50.0 34.6 11.5 3.8 -
Indian 75.0 17.3 5.8 - 1.9 
Hong Konger 13.5 28.8 42.3 3.8 11.5 
As illustrated in Table 4.10 above, they appeared to collectively identify 
strongly with the ethnic “Indian” label, with precisely three-fourths of the 
respondents claiming they always think of themselves as Indians. The picture is 
interesting when reading this alongside their degree of identification with the 
linguistic identity label "Tamil." The sample as a whole identified less strongly with 
being a Tamil that with Indian, with 25% less claiming to always think of themselves 
as Tamil, 14% less claiming often, but 6% more claiming sometimes. This 
phenomenon could be understood with reference to their migratory experience. With 
the most part of their life being a resident in Hong Kong, they needed to reconcile a 
larger identity label that encompasses all sub-national, regional, or linguistic ones in 
order to develop a collective worth that could counter the marginalisation of the 
majority when nccessary. However, this strong collective identity as Indian did not 
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undcnninc their claim ofairilialion to the I long Kongcr identity. Despite their 
dcsccnt as cthnic Indians (i.e., being born lo Indian parents), they seemed not to 
rcject an ascription of the I long Kong identity. More than 70% of the respondents 
claimed they at least sometimes thought of themselves as a Hong Konger, and this 
contrasts with only slightly more than 10% of them reporting they never affiliated 
with this label. 
Then, the participants were asked to report how they preferred to identify 
themselves as in terms of the list of cultural identity labels shown in Table 4.11. 
Table 4.11 Participants' Preferred Cultural Identity Labels 
Number of 
Participants (N-52) P o n t a g e (。/。） 
Indian 17 32.7 
Indian-Tamil 9 1 7 . 3 
Hong Kong-Indian 9 1 7 . 3 
Tamil 7 13.5 
Hong Kong-Tamil 7 13.5 
Hong Konger 3 
"Indian" turned out to be the identity label most participants reported to claim 
affiliation with (32.7%). The cultural identity labels “Indian-Tamil” and “Hong 
Kong-Indian" were the second most popular choices, with each being claimed to be 
affiliated by 17.3% of the participants. The least popular label in the list was "Hong 
Konger" without an Indian or Tamil inflection, with only three out of the 52 
participants reporting to prefer such cultural identification. The sample of 
participants as a whole displayed moderately strong identification with “Hong 
Kongers" when a choice between the different labels was not involved (as shown in 
Table 4.10 earlier). Yet, when they were asked to choose only one label thai Ihcy 
thought would best dcscribc Ihcmsclvcs, the I long Kong labels that were more 
widely chosen here in Table 4.11 were those thai were at least partly-Indian 
or - Tamil. 
Another question included in the identity part of the questionnaire was 
whether the Tamil adolescents' multilingual capacities were also reflected in their 
perceived importance of those languages to their identity. To address this question, 
the young Tamils were asked to rate how each of their most often used languages 
was an important part of who they were. A Likert scale ranging from Yes of course to 
of course not was used. Figure 4.1 presents the respondents' ratings of the 
importance of Tamil, English, Cantonese, French and Hindi to their sense of self. 
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Figure 4.1 Participants' Rating of the Importance of Different Languages to 
Identity 
The data in the figure show that more than 60% of the participants reported 
himil and luiglish as the languages that arc of the highest value to their idcnlity. In 
line with the pattern of results shown in their language compclcncics and what Ihcy 
considered as their dominant language, Ihcir ratings of the importance of English 
were higher than those of Tamil, with 75% of the respondents claiming English lo be 
very important lo their identity and slightly fewer (67.3% of the respondents) of them 
claiming such degree of affiliation to the Tamil language. Cantonese, while 
understood and spoken not very well or better by around one-third of the participants 
and not at all by the rest, was given the highest and the second highest levels of 
importance by 22.2% of the participants. French and Hindi were not listed as 
permanent choices in the questionnaire, but 6.8% and 5.8% of the respondents 
claimed affiliation with these two languages to varying degrees respectively. 
4.4 Synopsis of Focal Cases 
In this section, I provide a brief recapitulation of the sociolinguistic profiles 
(as shown in Table 3.3 in Chapter 3) of the three focal participants who were selected 
to participate in the third phase of the study. I also synopsise the distinctive 
characteristics of these case participants and in particular, the main features in of 
their talk on language and identity during our interactions. 
4.4.1 Profiling Takesh 
Going through the responses in his questionnaire, Takesh was the most 
multilingual person among the three focal participants. Speaking four languages very 
well or quite well, he used at least three languages, Tamil, English and Cantonese, 
frequently in his daily life. During our conversations, he actively positioned himself 
as a multilingual speaker, presenting himself as embracing the languages that link 
him to India and Hong Kong simultaneously. Initially, Takesh adhered immovably lo 
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what he had repor ted in his ques t i onna i r e he c l a imcd he would p re fe r to ident i fy 
himsclfas an Indian-Tamil - by appealing lo the non-negotiability of his phcnolypic 
features as an Indian; but during our later meetings, he gradually presented himself 
as someone negotiating a hyphenated. Hong Kong-Indian identity. His proccss of 
identity negotiation showed that while individual agency and choice are significant in 
the process, people from both the out-group and in-group communities would contest 
and ascribe the otherwise on the individual. 
4.4.2 Profiling Santhosh 
Bom in Hong Kong and aged 13, Santhosh was arguably the participant who 
was the most eager to present himself as a local Hong Konger. The only twist was 
that he did not speak Cantonese to his other Hong Kong friends. Yet, throughout our 
conversations, he repeatedly raised his promising Mandarin learning progress as a 
topic of discussion even without my probing. Orienting himself as a future job-seeker 
in Hong Kong rather than in India, he also continuously positioned himself as a 
proficient English speaker. Santhosh was the youngest among the three focal 
participants, and as a result displayed rather straightforward perspective of his own 
cultural identity given during our interviews — that he was bom in Hong Kong and 
that he had Hong Kong friends allowed him to lay claim to a Hong Kong identity. 
Yet, when his elder brother Kishok joined our discussion, he would always position 
Kishok as the Indian-bom, traditional, Tamil-speaking "other." Through accentuating 
the difference between his and his brother's language choice habits, he effectively 
constructed a sense of self that is at home in Hong Kong but not necessarily in India. 
4.4.3 Profiling Rishaana 
Rishaana was the only case participant who was attending an international 
school. She, like Sanlhosh, claimed to naturally speak Knglish instead or iamil al 
home and had been actively presenting herself as an IZnglish language speaker. 
Unlike Santhosh, who was merely mobilising the ideology thai Iinglish was 
associated with modernity, she was constructing a cosmopolitan identity and 
presented herself as a culturally fluent person who was not biased against any 
cultures or ethnicities through English. While she mindfully rejected the need to 
acquire competency in Tamil, she did not distance herself from her ancestral 
homeland and her heritage. Instead, she was consciously constructing an Indian 
identity that did not include an Indian language. With a transnational frame of 
reference, I posit she was negotiating an English-speaking, pan-Indian identity. 
4.5 Summary 
This chapter offered a broad sketch of the sociolinguistic profile of the Tamil 
adolescents as a whole who took part in my study. I developed a summary of, and 
analytic commentary on, the quantitative data collected in the questionnaire survey. 
The participants' self-assessed patterns of language use at home with family 
members and friends show that Tamil was still well-maintained in their 
communication with people of the older generation but not with those of their 
generation. They also identified strongly with the identity labels “Indian，，and 
“Tamil,，，though not at all weakly with “Hong Konger." English was found to be the 
language carrying the highest value to their identity. At the end of this chapter, I also 
provided brief synopses of the cases that are going to be developed in much greater 
detail in the following three chapters. 
CnAP l KR 5 INDIA AT IIKARI - TIIK CASK OF TAKKSII 
5.1 Introduction 
In this first case chapter, I aim lo present a detailed account of Ihc story of 
Takesh. I begin by outlining Takesh's life history and his sociolinguistic profile. Then, 
I move on to analyse both his talk on and performance of identity during the 
unstructured interviews and diary-focused interviews through the theories of 
positioning and stancetaking. Whenever relevant, I also bring in his responses in his 
questionnaire, language-diary entries, and the semi-structured interview to allow for 
a more coherent examination of his case. 
5.2 Overview ofTakesh's Life History and Sociolinguistic Background 
Bom in 1995 in Kayalpatnam, a town approximately 500km from Chennai, 
Takesh is the oldest child of an Indian Tamil-speaking family and has a 2-year old 
sister who was bom in Hong Kong. After living for 5 years in Kayalpatnam, the 
place he first introduced to me as “a small village that is 8-hours’ drive away from 
the state capital," his father decided to move to Hong Kong to start a precious stones 
trading business in attempt to capitalise on the then growing economic ties between 
India, Hong Kong and China. Takesh now lives with his parents, sister and his 
grandmother in Hong Kong and maintains regular contact with his relatives in his 
"hometown" in India through visits, phone calls and occasional internet calls. 
In terms of his sociocultural background and social network, Takesh's case is 
rather different from most other second generation Tamils I have interviewed. He 
arguably has the most frequent encounter with Cantonese-dominant bilingual 
speakers, if not Cantonese-monolinguals, in his neighbourhood compared with the 
other focal participants of the currcnt study. Learning that Takesh has been living for 
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10 years in a public housing estate in the I lo Man Tin district, where the Indian 
prcscncc is relatively small, it is reasonable lo hypothesise that he would need some 
basic proficiency in Cantonese to endure Ihc daily interaction with other 
Cantonese-speaking Hong Kongers in public spaces, such as when taking a mini-bus 
to the MTR station closest lo his home. Indeed, he reported being able to speak and 
understand Cantonese quite well in his questionnaire. On top of that, during the 
semi-structured interview, he remarked that he would have rated his spoken 
Cantonese as very well if the questionnaire had had separate items on spoken and 
listening proficiencies. He is also among the few respondents who claimed they use 
Cantonese regularly in an array of situations from talking to Chinese friends, to 
buying things at a shop, and to joking with teachers. Meanwhile, except in the 
communicative situations where Cantonese-speakers are his potential interactants, 
his self-reported language choice in the other contexts, such as when talking to 
parents, friends, or watching films, was not much different from the broader patterns 
of the participants' choice as a whole (i.e. as shown in Table 4.9 in Chapter 4 ) -
Cantonese did not replace the dominance of Tamil and English in these situations. 
In terms of his identity, the picture presented by Takesh's survey responses 
shows that despite not being bom in Hong Kong, he sometimes thought of himself as 
a Hong Kong person, and there was not the slightest dilution of his Indian identity. 
He still always thought of himself as a Tamil and always as an Indian, and reported 
to prefer the cultural identity label "Indian-Tamil." At the same time, he rated all of 
the three languages — Tamil, English and Cantonese - as very important in the 
question on participants' perceived value of language to identity. In view of this 
complex combination of responses, Takesh's self-identification process and 
affiliation to the different languages would merit a more nuanced investigation by a 
scrutiny of his interview discourse. 
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f U ‘‘rvc been living in Hong Kong but I still consider myself an Indian"-
Maintenance of Indian Identity 
In the plethora of research literature on second generation immigrants, very 
often the participants were found to either be positioning themselves within their 
complex social niche where they could consciously claim a double identity (e.g., 
Giampapa, 2001, 2004), or be not belonging to their homelands nor their places of 
settlement (e.g.. King & Ganuza, 2005; Winter & Pauwels, 2007). Takesh belonged 
to the first set, but with more overt display of connection to his Indian side. He 
repeatedly represented his ethnic identity as heavily inflected towards his Indian 
origin in the interviews. In fact, when we first met at the Tamil weekend class, he 
had already left an impression on me by taking the initiative to approach me, just to 
tell me how he felt many other Indians in Hong Kong were trying to be someone 
who "they are not," before I started asking him questions. Therefore, one aim I had 
when I invited him to participate in the second and third phase this study was to seek 
his elaboration on his perspective. In Excerpt 5.1, by pointing him to his responses 
on the section of the questionnaire on identity, I asked Takesh where his apparently 
unwavering sense of Indian identity came from. 
Excerpt 5.1 
What other criteria then you think make you an Indian? To me you seem 
to have a strong perception of yourself as an Indian — where does that 
come from? 
‘ “ L ” stands for utterances produced by me, the researcher. 
「丨：1 speak Tamil. 1 speak the language. That contributes lo it... My roots arc 
all based in India, and wherever I go, I have to go back, right? You can't 
deny thai youVc not an Indian, or you can'l deny that you camc from 
India or something like that. You can live anywhere else, but you can't... 
I mean you'll always eventually trace back to where you belong. 
L: What do you mean by root? And what make you say that you come from 
India? 
T: Who your parents are... I'd say. Because the place of birth can vary from 
each other. • • I mean... even if you're bom in Australia but you've Indian 
parents who've roots in India... you can't say "I'm Australian," right? 
L: So your parents' descent matters? 
T: Parents' descent. 
Takesh drew upon the word “roots” twice to allude to his descent. Here he used a 
discursive device that has appeared frequently elsewhere in his discourse data about 
identity. According to Wood and Kroger (2000), researchers should pay particular 
attention to metaphors, analogies, and figures of speech used by participants, as they 
often contribute to the participant's argument or positioning. In this excerpt, the word 
"roots" seemed to serve the function of metaphorically binding the ethnic individual 
to a sense of refuge in their heritage and traditions. Takesh claimed that his "roots" 
were in India and that India was the place he would “have to，，go “back” wherever 
his place of domicile would then be, implying an obligatory dimension of his Indian 
identity positioning. 
‘ “ ' � ’ s tands for ut lcranccs produced by Takesh. 
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The way Takesh made sense of his cthnic identity during this conversation 
was rigid as he almost saw it as a non-negotiable category that "cannot be denied". 
He appealed lo his parents' origin when attempting to define his ethnic identity. Al 
that lime, I was prepared to ask whether he would perceive his identity differently if 
he had been bom in Hong Kong instead of in India, but before I could probe him on 
this, he had already sought to the Australian-Indian case to explain his ideology on 
ethnicity formation. Not only did he deliberately distinguish between place of birth 
and parents' descent to show that one's birthplace should not matter when 
considering one's ethnic identity, he also suggested that parents' descent overrode 
even nation-state affiliation in this consideration. Regardless of one's place of birth 
or nationality, one was inherited with parents' ethnicity naturally. The subtext of his 
argumentation in this example was that, to him, ethnicity was a category based on 
biological inheritance. Takesh's opt for an essentialist biological version of ethnicity 
is almost synonymous with how people have understood race, and this is well 
documented in the literature (Block, 2006). While ethnicity is an ideological category 
that is constructed socially and culturally, Takesh saw his ethnic identity as stable and 
defined by racial boundaries that were drawn by physical categories (Block, 2006). 
A response that more explicitly showed his appeal to racial phenotype in 
pondering his identity was given later during the same interview when I probed him 
further on what he thinks makes him an Indian, as shown in Excerpt 5.2. 
Excerpt 5.2 
L: Do you think it is essential for an Indian to be able to speak Hindi to 
be truly considered an Indian? 
T: umm... I don't think so... 
<two turns omilled> 
T: .... ll docs not ncccssarily mean that you need to speak Hindi to be truly 
callcd an Indian. R)r mc I speak Tamil and I don'l speak Hindi, but I still 
consider myself as an Indian. People around me consider mc as an Indian. 
That's the only reason. So... um…il depends on what you would like lo 
call yourself. For my situation I've been living in Hong Kong but I still 
consider myself an Indian. So the language doesn't matter. 
L: And what matters? 
T: 1 think skin colour ma t t e r s�laugh te r� 
L: You think skin colour matters? 
T: I think so... my darker skin. 
In Excerpt 5.2, Takesh explicitly expressed that his “darker skin" determined his 
Indian ethnicity, moving on to physical features as a criterion of ethnic labelling. He 
stated that his skin colour was “darker,” possibly comparing his physical appearance 
with that of the ethnic Chinese people in Hong Kong. He positioned himself as 
different from the majority, and positioned the Chinese Hong Kongers as "the other" 
when negotiating his identity. In this light, Malhi, Boon, and Rogers (2009) has 
contended that individuals from visible minority groups, regardless of how long they 
have lived in the places of settlement, may feel that they are viewed as outsiders. 
Similarly, Lee (2009) has pointed out in the United States, the “forever foreigner" 
stereotype is widely imposed on people of colour and those of Asian origin (p. 46). 
In Takesh's case, he may find himself not being able to pass visually as a Chinese. 
Finding the mainstream Chinese Hong Konger identity less accessible, he clung to 
the Indian side of his identity. This resonates with Pavlenko and Blackledge's (2004) 
contention thai visibility plays al the foreground in the imagining of contemporary 
nation-states, where citizens arc visually imagined lo be the prototypical, and 
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immigrants with clilTcrcnl skin colours arc often cxcIucJcd in this imagination. 
In 1 exccrpt 5.3, wc had a discussion conccrning how l akcsh saw himself in 
relation lo his language use. 
Hxccrpt 5.3 
L: Do you ever feci you're losing your Indian or Tamil identity as you're 
not using Tamil? 
T: Yeah... yeah. 
L: Why you might have this feeling? 
T: How lo put it...(long pause) 
L: Take your time. 
T: Because language is a... is the way you identify yourself... I guess. 
Language is the only way you can identify yourself. It's the only way 
how everyone identifies you, so... 
L: For how others identify you as well. 
T: For how others do so as well. If you couldn't speak in Tamil, you cannot 
recognise yourself actually. And if you go back to India, or anywhere 
else where you're from, and the people see you speaking in another 
language, you might not feel good. And [you] cannot communicate with 
your grandparent.. • They do not know English. And the other people in 
your village also. So... you're actually losing yourself. 
One theme that emerged in Takesh's interview data is that the Tamil language was an 
essential part in constructing his Tamil identity. In Exccrpt 5.1, Takesh talked of the 
Tamil language as constitutive of his Indian identity. Although in Exccrpt 5.2, lakcsh 
claimcd "the language docs not matter," it was a respond lo the question on why 
llindi w as not an iniporlaiil marker of an Indian idcnlily. The "language" in his 
statement can be interpreted lo be referring specifically to ！ lindi, and docs not 
conflict with his claim of ramil being an inherent part of his identity. Then，here in 
FjXccrpt 5.3, lakcsh again described Tamil as an inseparable pari of his "self," 
positioning himsclfas having aflfiliation lo his parental language. Without 
proficiency in Tamil，when he went "back，，to India, he imagined that he would not 
be perceived by the people there to be belonging to the place as well. Takesh's 
ideology of language with regard to the acquisition and use of Tamil was symbolic 
and went beyond its utilitarian value. Like his Indian ethnic identity, the Tamil 
language was incontrovertibly “inherited,，(Leung et al., 1997) to him as a result of 
ethnicity ties. On top of inheritance, he also continued to claim "affiliation" (Leung 
et al., 1997) to the Tamil language even after his journey to Hong Kong. This 
allowed him lo maintain transnational ties symbolically with his relatives in India. As 
Pavlenko and Blackledge (2004) put forward, identities are negotiated in, among 
other social practices such as choices of clothing, and celebration of particular 
holidays, linguistic practices. Throughout our conversations, Takesh regularly 
referenced his deeply held attachments to the Tamil language, unquestionably 
binding it to his Indian subject position. 
One point worth noting is that Takesh seemed to not see his Indian ethnic 
identity and Tamil linguistic identity as conflicting, or incompatible to the very least, 
and this tendency was found among the other participants of this study as well. 
Before I conducted the data collection, I had anticipated that like how the Cantonese 
language has led to Hong Kong people considering themselves as having a 
distinctive, local identity from their mainland Chinese counterparts (Lai, 2011), some 
Tamils would also present themselves as Tamil first and Indian sccond in their 
conversations with mc. In this study, however, my Tamil in form an Is seldom 
positioned themselves more strongly as a Tamil and more weakly as an Indian. In 
fact, they seemed to employ the two labels interchangeably. In l^xccrpl 5.1, when 1 
asked Takesh what made him an Indian, the first thing thai he answered, even before 
his mentioning of his parents' descent, was thai he had “expertise,，(Leung el al., 
1997) in Tamil. Instead of relating to the shared history and traditions that he and 
other Indians might possess more in common, he first thought of the Tamil language 
as the entity that endowed him with the Indian ethnicity. “I speak Tamil. I speak the 
language. That contributes to it...,,，he claimed. Then in Example 5.3, he again 
reflexively tied the Tamil language to his Indian origin, saying that if an Indian 
travelled to India speaking “another,，language — assuming Tamil as the language that 
he perceived as displaying his “Indian self, - one “might not feel good." Although 
Tamil is not spoken in the rest of India but only in the state Tamil Nadu, Takesh still 
positioned himself as an Indian through his expertise in Tamil. This phenomenon 
shows the high symbolic value of Tamil in linking second generation Tamil overseas 
to their national homeland. 
5.4 Self Identification as Chinese in Relation to the Non-Cantonese Speaking 
Ethnic Minority “Other”， 
Despite his references to his phenotypic appearance and parents' origin that 
suggested the non-negotiability of his Indian identity, Takesh occasionally positioned 
himself as a Chinese, and at times a Hong Kong person. In Excerpt 5.4, Takesh 
recalled his Chinese peers' rebuttal to his reluctance to think of himself as a Chinese. 
Excerpt 5.4 
L: Right. You know, sometimes second generation kids may feel they do not 
belong particularly lo one cullurc. What about your situation? 
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T: Ahhhh. <laiighlcr> Umm... What I would like lo say on lliis issue is 
that... ahhh... Okay, people sometimes comc lo mc and tell mc thai... I 
mean after I Icll them that “1 don'l think I'm Chinese," people will 
always be like ‘‘No, you're Chinese! You,rc half Chinese!" 
L: And who are these people? 
T: My friends, my Chinese friends. Whenever I say that my friends correct 
me.. . Because I like Chinese food. I like Chinese stuff. And I speak 
Cantonese lo them. 
While Takesh recalled initially not considering "Chinese" as one of his possible 
identity options, his peers nevertheless contested such perspective and positioned 
him as a Chinese in view of his linguistic and cultural fluency in Chinese. Pavlenko 
and Blackledge (2004) remark that instances of self-positioning are often contested 
by others. When this happens, individuals are in a tension between self-chosen 
identities and others' attempts to position them differently. This anecdotal account of 
Takesh demonstrates that while agency and choice are important in positioning, 
individuals are at the same time passive recipients of both in- and out-group others' 
ascriptions and contestations of their identity (Bucholtz & Hall, 2005). While in most 
studies, minority participants often recalled having claims to mainstream identities 
being rejected by the majority "other" (e.g., Giampapa, 2001; King & Ganuza, 2005; 
Valentine & Sporton, 2009), in this excerpt, Takesh aligned himself with the majority, 
depicting them as people who took the initiative to ascribe to him a Chinese identity. 
When he was giving voice to his Chinese friends in this account — “No, you're 
Chinese! You're half Chinese!” — he was doing this without any signs of discomfort, 
as suggested by his cxcitcd lone, suggesting his embraccmcnt of such ascription. In 
sum, in this interaction，Takesh seemed eager to position himself as Chinese, or a I 
least “ l u i i r n i i i i c s c ’ ” in Iront of mc, Ihrough g iv ing voicc to his c thnic Ch inese peers 
w h o rccogniscd his nasccn l Ch inese subjcc t posi t ion. 
Takesh's ‘‘othcring’，praclicc was another rccurrcnl theme that emerged in his 
interview talk, especially during instances when he was performing his identity as a 
legitimate Hong Konger, as shown in Excerpts 5.5 and 5.6. 
Excerpt 5.5 
T: I like Chinese food. I like Chinese stuff and I speak Cantonese to them. 
Maybe those are the things that differ me from the other kids around me. 
Whenever I ask them why don't you like Chinese food or something... 
they give me some really WEIRD reasons. 
L: Like what, for instance? 
T: They say that. •. umm. • • they say something like “Chinese food don't 
have salt <laughs> Yeah... they don't like trying the food! So I like 
Chinese food... sooo... so that makes me, I don't know, half-Chinese or 
something... 
In analysing Excerpt 5.5,1 focus on the means adopted by Takesh in 
"enacting various positions" and his ways of "doing identity” (De Fina et al., 2006). 
In this excerpt, after talking about the everyday practices that he shared in common 
with his local Chinese friend by claiming “I like Chinese stuff and I speak Cantonese 
to them," Takesh turned to juxtaposing those commonalities that he shared with his 
Chinese friends against the difference between him and his non-Chinese friends, such 
as their indifference towards Chinese food. Then, he even highlighted his 
disagreement with his friends' explanation of not willing to taste Chinese food by 
acccnting the word “weird” and laughing immediately alter citing this quote from his 
rricnds. By poTormiiig such evaluative slancctaking of his clhnic ininorily IriLMicIs, 
Ihkcsh engaged in an “otlicriiig” proccss, in which Ihcsc Iricnds of his were 
conslnictcd as a homogeneous whole a group of young people who all shared a 
negative pcrspcctivc on Chinese food. According Dc Fina ct al. (2006), in social 
interaction, speakers position themselves as agents and “choosc the means by which 
they construct their identities vis-a-vis others" (p. 7). In this episode, Takesh 
“indirectly convey[ed] of alignments" with the Chinese Hong Kongcrs and 
“disalignments’, with other non-Chinese minorities in Hong Kong (Dc Fina ct al., 
2006). In this his segment of interaction, Takesh was in Ihc process of negotiating a 
Hong Kong identity that, to him, exclude people who do not engage in local cultural 
practices and do not speak Cantonese in daily interaction. 
In Excerpt 5.6, apart from his act of othering, both "pragmatic" and 
"assimilat[ive]" ideologies of language maintenance and use were mobilised in 
Takesh's self-positioning as a Cantonese speaker (Winter & Pauwcls, 2007). 
Excerpt 5.6 
L: So...can you tell me a little bit more about your interaction...your daily 
encounter with Chinese people? 
T: Umm...It's nice if you know the language. If you don't know the 
language, you get bullied a lot. 
L: Bullied. 
T: Bullied. Yeah... I'd like to put it this way, bullied. Or...to some extent I 
might say racially discriminated or something like that. 
L: What do you mean when you say “if you don't know the language"? 
Docs it mean if you speak the language, | you 
T: I It's completely fine with them, as in every socicty, right? Ifyoif rc 
s o m e o n e like them, you get acccp tcd very easily, but i T y o u ' r e not, you 
get bul l ied or s o m e t h i n g l ike thai , r ight? 
L: Do you have any examples? 
T: See...some Indians or South Asians.. .they don't speak Cantonese...So 
this...this undermines their job opportunities. This undermines their 
social interaction. They will face problems because of the language 
barrier. So basically, if you do not know their language you're basically 
in the same circle... in the same circle, stuck together. 
In this segment, Takesh discursively oriented himself to the ideology of pragmatism. 
The instrumental value of Cantonese in Hong Kong was expressed in his assertion 
that people who lacked Cantonese proficiency have reduced job opportunities. At the 
same time, its integrative value was conveyed in his claim that not speaking 
Cantonese would lead to one being “not accepted very easily" as “someone like 
them” and bullied. As he also implied in Excerpt 5.5, Cantonese was the language he 
perceived as the unmarked language of communication among Hong Kong people. 
Here in Excerpt 5.6, he asserted that if an Indian or South Asian did not speak 
Cantonese, that individual would be "stuck together" with other minorities “in the 
same circle," enacting an assimilative language ideology. These locally produced and 
appropriated ideologies of language in his discourse functioned to position him as a 
Cantonese speaker who, unlike the other non-Cantonese speaking Indians, was not 
likely to face the social and economic problems that he mentioned. 
Excerpt 5.7 presents another illustrative segment of interaction where Takesh 
not only talked about, but performed a Cantonese speaker identity. 
1 exccrpt 5.7 
'r: The other day on a minibus there's this guy who's busy on his iPhonc 
okay? He was supposed lo get off al the railway station, Ihc Hunghom 
railway station. And he said something like Lok TSE Lok TSE (“get off 
the bus，，). The driver didn't get it, or can't hear it, and then the driver was 
like Yau Mo Yun Lok Tse Ar (‘‘Does anyone need to get off at this stop?") 
Then he just skipped the stop and kept going. Then that guy stood up and 
was like lok TSE AR (“get off the bus")! And then the driver stopped and 
opened the door. This guy. •. he was still on his phone and ran away... 
You know what I'm saying? Ahhh I don't know. It's just stupid [so 
L: [so 
T: I laughed. I laughed at his back. I was sitting at the back, and laughed at 
him. [And then the lady, the lady sitting next to me 
L: [What would 
T: She also laughed hard. 
L: ...So what would you have done if you were him? 
T: I understand Cantonese of course I would say Yau Lok Ng Goi (“I need to 
get off at the next stop, please") or something like that... So language is 
something where.. • it makes your life easier or something? Yeah... 
As an Indian who studied in a local English-medium primary school and then in an 
English-medium secondary school, he tended to identify stronger with Indian 
teenagers who were also educated in local schools than the more those who received 
education in international schools. During our conversations, Takesh recurrently 
expressed his detest for “overly Westernised" Indians whom he met during 
intcr-school sports or English debate competitions. In one instance, he mimicked 
hmv he thought a typical “Westernised” Indian teenager talked like, depicting them 
as people who only spoke to everyone in English but never in Hindi even iflhcy 
could speak it and their interlocutors were obviously Indians. Mc emphasised 
repeatedly that he disliked young Hong Kong Indians who were “too modernised." 
The conversation shown in this example involved Takesh's recalling of his another 
encounter with an Indian student whom he confidently speculated is an international 
school student. 
Then, in Excerpt 5.7 above, Takesh narrated in detail an encounter with a 
Hong Kong Indian youth. In this excerpt, he gave voice to an Indian student who, 
according to his impersonation, was English-speaking and spoke very limited 
Cantonese. Takesh depicted this Indian passenger as an insensitive, if not utterly 
foolish, person who did not know the basic local etiquette for taking a minibus. In 
contrast, possibly due to my being a Cantonese speaker, he eagerly stated that he 
knew how one should ask the minibus driver to stop — “of course I would say Yau 
LokNg Gof, ("I need to get off at the next stop, please") . In this epistemic 
stancetaking, the use of “of course" indicated his strong conviction of his 
sociolinguistic fluency in Cantonese. Then, Takesh revealed his feeling towards this 
Indian teenager's behaviour by recalling that he “laughed at his back.，. His negative 
evaluation on this Indian student is augmented with his speech's interruption and 
overlap with mine twice when I was about to ask for clarification for the story details. 
Besides, Takesh put on an exaggerated “accent，，when mimicking this Indian 
student's non-targetlike Cantonese speech - the tse in lok tse was stressed as well as 
in a higher pitch, while in Cantonese, every word should be equally stressed. 
Takesh's account of this incident is one of the few instances in the interview data 
when he positioned the other Indians or ethnic minorities who he thought were 
I English-dominant or did not speak Cantonese as the “other.” Al the same lime. 
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Ihkcsh also established himself as a 1 long Kong Indian person by displaying his 
insider knowledge about the Indian youth community in I long Kong. 
5.5 "Home is already the place I use Tamil for 24 hours"-
Compartmentalisation of Language Choice 
As unequivocal as Takesh was in highlighting the Tamil language's 
importance to his sense of self, he was equally clear in emphasising his multilingual 
ability as well as the domains that involved his use of languages other than Tamil in 
front of me. It appeared that his conscious Tamil and Indian identity maintenance at 
home did not necessarily contradict his full-fledged use of English and Cantonese in 
the public spaces. This clearly demonstrates that Takesh was in the process of 
flexibly constructing a multilingual identity stemming from his transnational status, 
and appeared to be conspicuously at ease with it. 
In Excerpt 5.7,1 drew Takesh's attention to any changes that might have 
occurred in his language choice patterns at home, in attempt to trigger his 
metalinguistic comments on the changes (if any). 
Excerpt 5.7 
L: So umm.. Have there been any CHANGES in terms of your language 
use habits with your family after coming to Hong Kong? 
T: Ahh... I was too small to recall but... I think I mostly used Tamil, but 
since coming here I think my Tamil is getting worse and worse, I don't 
know how. I always try to use Tamil, but I think things just get out of 
hand... Sometimes I find myself using English... Yeah. 
L: Do your parents say something when it happens? 
T: IJhhhh�rising t o n e � n o 
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L: Do Ihcy say things like |hcy, speak Tamil 
1: |NOO... no! I changc up myself like I know 
when I have lo change up myself if I realise I'm speaking too much 
English I just slop... it's just thai sometimes I don't know how lo put 
those things into [Tamil] words. 
In the first half of this excerpt, Takesh talked about his concern about his declining 
Tamil standard, as this affected his preferred amount of Tamil used with his parents. 
He emphasised that he did not prefer using English, unless he could not think of the 
Tamil equivalence. These comments reflected that he could claim expertise but not 
necessarily affiliation in English, at least not as much as in Tamil. The ideological 
position that English should be used at a minimum in his Tamil-speaking household 
was enacted in his discourse. When asked whether his parents had urged him to 
speak more Tamil to them at home, he stated that he knew well when he had to 
“change up himself，when he spoke “too much English," and thus his parents had not 
yet had problems with his language choice at home . In fact, looking at the 
interactional aspect of this exchange, I notice that the second ‘‘no,, in Takesh's last 
utterance in had a rising intonation. Through this nonverbal cue, Takesh presented 
himself as surprised by my doubting of his ability in minimising his use of English. 
Further down the excerpt, he again asserted that he actively monitored his use of 
English at home, through lengthening the vowel in "no," and interrupting my probing 
question. Here, Takesh was adopting the position as a Tamil-speaker. Yet, in 
subsequent interactions, he framed such persistent use of Tamil at home in another 
perspective, a point to which I provide more details now. 
As indicated in scction 5.2, in Takesh's questionnaire and language diary, 
Knglish and Cantonese were reported lo be extensively used in domains other than 
10:, 
rainily. Given Takesh's strong afl'ilialion with Ihc Tamil language (as illustrated in 
sonioii 5.3) and in Ihc above example, il is natural for me lo cxpccl Takesh to fed 
awkward and not himself when he had to use languages other than Tamil in public 
spaces since moving to Hong Kong. However, Excerpt 5.8 shows that he was 
negotiating a more complex identity in the multilingual milieu where he inhabited. 
Excerpt 5.8 
L: So what about Tamil? Do you like speaking Tamil? 
T: Yeah. It's kind of like a secret language .�laughter� 
L: So when do you find it useful? 
T: Um... I find it important when Vm at home. It's crucial for me to speak 
in... um... in Tamil with my parents. Yeah. 
L: Do you sometimes feel uneasy not being able to speak it at all outside 
home? 
T: HA ？ (“WHAT?’，）No, I don't. 
L: No? 
T: No, I don't. Because home is already the place I use it for 24 hours over 
there. You hear Tamil and speak Tamil all the time when you're home. 
So I find... 
L: You think it's fine. 
T: Yeah like I don't see it as a problem. It doesn't matter much. 
L: All right. 
T: When I'm with my friends I speak English or Cantonese. I don't feel any 
uneasy. Tamil, I can speak at home. 
While Tamil was Takesh's default choice of language al home, he did not find 
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switching lo dilTcrcnl languages in other situations uncomrortablc. In fact, in this 
example, he portrayed himself as being comfortable with juggling between Tamil, 
English and Cantonese in different communicative contexts on a daily basis, and 
through this he constructed a multilingual identity. This runs counter to a body of 
research in migration and multilingualism literature where second generation 
traditional immigrants tended to maintain their language of inheritance upon arrival 
at the places of settlement but nevertheless shifted to the societal languages at the 
onset of adolescence (e.g. Canagarajah, 2008; Winter & Pauwels, 2007). What also 
caught my attention is that not only did Takesh talk of his multilingual identity in this 
segment of interaction, but he also performs this by suddenly responding to my 
question with an utterance beginning with a Cantonese discourse marker (“HA?,,) 
that he stressed, before switching back to English to continue his explanation. Takesh 
compartmentalised his multilingual language use across different domains and with 
different interlocutors, positioning himself as an adaptable multilingual user. 
As exemplified in the interview data discussed in this chapter, throughout 
Takesh's life in Hong Kong, neither had he striven to assimilate to the Cantonese 
majority and disavowed links with his Tamil heritage, nor had he clung to his Tamil 
or Indian identity inflexibly without recognising his nascent Chinese Hong Konger 
identity. Moreover, as illustrated in Example 5.8, Takesh had also negotiated a 
multilingual identity and had eagerly constructed such image of his in front of me, an 
outsider of the local Indian community who was a Cantonese speaker. In Excerpt 5.9 
below, it can be inferred that Takesh mainly made sense of his multilingual language 
use Ihrough a transnational frame of reference. 
Exccrpt 5.9 
L: Would you rather be someone who's monolingual in Tamil but is 
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excep t iona l ly good at it? O r you still wan t to be like h o w y o u ' r e n o w ? 
T: 1 wouldn,t say Fd like to be monolingual in Tamil, but... being proHcicnt 
in Tamil is one of the essential things that I need lo know. Al the same 
time you need to know other languages as well. Cos if you're 
monolingual you can only use it in that area. But if you... cos I live in 
Hong Kong, how can I be monolingual, right? At least I have to be 
bilingual, right? It will very hard for me if I can only speak one language. 
I'd be surprised to know someone who's only monolingual in Tamil and 
living in Hong Kong. At least you have to be able to speak some 
English... So I will find it really, really surprising... This holds true as 
long as you live in overseas countries. Well I live in Hong Kong of 
course I'd like to take my own 冊So, if you live overseas AT LEAST 
you've to be bilingual. You can't be monolingual. 
L: Bilingual in? 
T: Both the local language and... and your own mother tongue. 
In this interaction, I further probed for Takesh's perspective on the value of 
multilingualism. On the one hand, Takesh argued for the importance of speaking 
English, or more ideally the local language Cantonese, in Hong Kong, portraying 
himself as someone who was invested in fitting into this environment. On the other 
hand, he emphasised the importance of maintaining his "mother tongue" and related 
it to his status as an overseas Indian, implicitly articulating his unwavering sense of 
belonging towards his homeland. Through his rationalising of his unique multilingual 
language use pattern that did not resemble either his Tamil parents', or his Chinese 
peers', or his non-Chinese peers', he was taking on the subject position of what 
Block (2010) categories as transnational migrant. As discussed in Chapter 2, Block's 
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catcgorisation of migrant identities entails that classic immigrants do not usually 
intend lo return lo their homelands, whereas expatriates know dearly that Ihcy can 
return home ‘whenever they want”（p. 489). For expatriates lo bccome transnalionals, 
they need to have acquired a certain intercultural competence known as 
cosmopolitanism (Block, 2010). In Takesh's case, according to Block's (2006) 
interpretation, he is a cosmopolitan, because he has moved towards immersing 
himself in local practices. With this move, he ceased to be expatriate “in the purest 
sense of the word，, (e.g., an Indian living abroad in Hong Kong), and began to carve 
out a “third-place,，，transnational identity — feeling at home in Hong Kong and in 
India (Block, 2006, p.39). 
5.6 Takesh: At Home in India and Hong Kong 
In this chapter I discussed Takesh's revealing case, exploring his negotiation 
of multiple identities in different instances of everyday interaction with his Tamil 
parents, Chinese Hong Konger peers, and ethnic minority peers. While he presented 
himself as remaining Indian at heart by drawing on an essentialist version of ethnic 
identity, he also discovered ways to negotiate a local Chinese Hong Konger identity 
through his participation in peer group social and linguistic practices with his ethnic 
Chinese peers. Throughout our conversations, Takesh occasionally performed a 
Cantonese language speaker identity through positioning himself in opposition to the 
Indian or other minority adolescents in Hong Kong who were English-dominant or 
lacked Cantonese proficiency in his narration of anecdotal experiences. As a second 
generation Indian Tamil, Takesh appeared to have negotiated a positive sense of self 
which simultaneously connects the host and heritage communities, encompassing 
both Hong Kong and India. 
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C H A P r E R 6 INDIAN NATIONAI.H Y, IION(； K()N(； IDKN I ITV? 
T H E CASE OF SANTHOSH 
6.1 Introduction 
In this chapter, I present the case of Santhosh, the second focal participant of 
the multiple-case study. Like in Chapter 5,1 begin by outlining Takesh's life history 
and his sociolinguistic profile in brief. Then, I discuss the major themes that have 
emerged in both his talk on and performance of identity during the unstructured 
interviews and diary-focused interviews, employing a largely discourse analytic 
framework and the theories of positioning and stancetaking. 
6.2 Overview of Santhosh's Life History and Sociolinguistic Background 
Bom in 1998 in Hong Kong, Santhosh is the second child of an Indian Tamil 
family that currently resides in a private housing estate in the Cheung Sha Wan 
district in Hong Kong. His elder brother, Kishok (pseudonym), is four years older 
than him, and is also a participant in the first two phases of the current research. I 
first met Santhosh and Kishok a year ago at the Tamil language school in Yau Ma Tei 
where I also met my other case participant Takesh, although Takesh had just freshly 
graduated from this school when the brothers advanced to the level-5 class - the 
highest level this voluntary weekend school offered. Like many of the other young 
Tamil students in this class, Santhosh was very welcoming during my weekly 
nonparticipant observation there and showed interests in what motivated me to 
conduct this study, but it was his occasional conscious report or display of his 
difference with his other peers in this class during our informal conversations that 
had caught my attention. Going through my field notes, I found out that there were 
several instances when he deliberately moved and took Ihc scat next to mc after 
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noticing my ciUrancc and look Ihc initiative lo translate some iniporlanl cxchangcs 
between Ihc Icaclicr and the class lo mc. One line that appeared in my Held notes for 
numerous times was Santhosh's uttcrancc “They don't speak very good I^nglish" a 
'Tact’，he kept reminding mc when he was describing to me some general background 
information about the other students in that class. 
Before delving into Santhosh's language expericncc and the identity labels 
chosen in his questionnaire, I first provide a glimpse of his family background, 
childhood and school life, which might help conlextualise his survey responses and 
interview talk. Compared with Takesh, Santhosh comes from a slightly more affluent 
background. His father and mother work full-time as a financial controller in an 
Indian-owned small-sized enterprise and an accountant in a trading company 
respectively. Apart from the four of them, in their house also lives a domestic helper 
from Tamil Nadu, who is responsible for most household chores for the family. 
Santhosh attended an EMI primary school that largely recruits non-Chinese students, 
and his social network has mainly been composed of other ethnic minority teenagers 
whom he met at this school. However, his interaction with Cantonese-speaking Hong 
Kongers should have turned more frequent now as he started his first year of 
secondary school studies in September 2010 in an EMI school where Cantonese 
Hong Kongers constitute around 95% of the student body. Kishok is also studying in 
this secondary school, of which I am an alumnus. Thanks to this connection, I was 
readily able to discuss topics related to the school with Santhosh, and he was willing 
to expose to me his opinions on the issues I brought up during our conversations. 
Taking a look at his questionnaire would lead one into speculating that 
Santhosh constantly adopts the subject position of an English-speaking I long Kongcr. 
On the identity scclion of his questionnaire, he answered always for all the three 
statements "I think of my self as a Tamil/ Indian/ I long Kongcr," but Ihcn indicated 
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that he would identify himsclfas a “I long Konger" if he could only choosc one 
among the cultural identity labels. In terms of his language choicc al home, an 
interesting picture that Santhosh's responses painted was that while he would use 
mostly Tamil and mostly English lo start a conversation with his father and mother 
respectively, both of his parents would use only Tamil when they were the ones who 
initiated conversations with him. Such pattern was brought to the forefront by 
Santhosh during the interviews for him to position himself as an English-dominant 
multilingual in opposition to the Tamils of an older generation. Besides, whether it 
was done on purpose or not, Santhosh also underreported his proficiency in spoken 
Tamil in the questionnaire, which was corrected during the semi-structured interview 
when I sought for clarification. A detailed analysis of his interview discourse would 
allow for the verification of the inference established at the outset of this paragraph. 
Where applicable, I will also weave Kishok's voice into the analysis of Santhosh's 
case, as both of them have been raised in similar circumstances. 
6.3 "I'm not into ancestors' stuff" — Negotiating Distance from Heritage 
In the research literature on second generation immigrants, very often the 
participants thought of themselves as not particularly belonging to their homelands 
nor their places of settlement (e.g., King & Ganuza, 2005; Winter & Pauwels, 2007). 
In a few places in the data, Santhosh, displayed a different orientation, as exemplified 
in Excerpt 6.1. 
Excerpt 6.1 
L': When did your parents move to Hong Kong? 
‘ " L " refers lo utterances by me, the researcher. 
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S ' : l，m not very sure , but 1 think a round m a y b e . . . u h l i l i . . f e w . . . u h h m a y b e 
around 20 years ago. Vm not very sure. 
L: That's okay. What about Kishok? Was he also born in I long Kong? 
S: He was bom in India. 
L: Okay. So where are your parents originally from? 
S: Uhh...thai is in India. 
L: Right, India. Can you specify... which part of India? 
S: Uhh... 
L: Or where your grandparents were from. 
S: Actually I'm not into ancestors' stuff. But I think it may be... Chennai. 
L: Chennai. 
S: Yeah. 
L: Ok. r i l just jot this down....So you said that you've been to India for like 
five times. 
S: Yeah. 
L: So your relatives live there. 
S: Yeah. My grandparents... my dad's relatives. My dad's cousins. His 
brothers. My mom's cousins. Most of them. 
In this excerpt, Santhosh created some distance between himself and his ancestral 
heritage and his parental homeland. Even during the first 10 minutes of the one 
semi-structured interview we had, when I was still at the stage of seeking for factual 
background information from him as well as warming up, he already revealed his 
I " S " refers to ut tcranccs by Santhosh. 
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indiircFLMicc lo his hcrilagc. In the first half of this segment, Santhosh projcclcd a 
staiicc of anccstral hcrilagc as unimporlant. Although his lack of knowledge about his 
parents' migration history could be explained by his young age, his subsequent 
display of his unfamiliarily with the location of his parents' origin is noteworthy. The 
question appeared lo be an issue he had very seldom, if not never, contemplated. 
Besides, instead of admitting his unawareness about his ancestral home, which might 
cause him to appear ignorant in front of me, he attempted to dismiss the need to be 
knowledgeable about the matter by claiming "I'm not into ancestors' stuff," 
suggesting the issue's irrelevance to him. Nonetheless, in the same turn, he managed 
to provide a speculation — “Chennai,，，which was later on confirmed during my 
interview with his brother. 
Then at the end of this segment, Santhosh reflexively referred to his uncles 
and aunts as "my dad's cousins," “his brothers,，，and “my mom's cousins." This 
reflected his perceived remoteness from his relatives in India except his grandparents, 
albeit his regular visits with his family to them. Santhosh's evident emotional 
detachment from his homeland as shown in this excerpt may be attributable to his 
being bom in his current place of settlement and having little to no childhood 
experience or memory associated with the social and cultural milieu of India. I had 
this impression because his brother Kishok, who only moved to Hong Kong with his 
parents when he was four, consistently displayed his allegiance to India in his 
questionnaire and interview talk. Another possible reason is my being part of the 
ethnic Chinese Cantonese speaking community in Hong Kong. As this piece of 
interaction took place at the very beginning of my first interview with Santhosh, at a 
point when we were still not too familiar with each other, he might find it more 
socially desirable lo construct a self who is ready to forgo his heritage and thus to 
minimise the potential distance between him and mc. 
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1 low his negotiation of a rather distant relationship with his Tamil heritage 
impacted on his sclf-idcnlification as a Tamil and or an Indian was even more 
complex. As mentioned in section 6.2, he indicated his equally strong prefcrcncc for 
all the three labels ‘Tamil ,” ‘‘Indian’，and “Hong Konger." As this study does not 
assume that speakers could have a stable identity (Hall, 1992), Sanlhosh's 
identification with multiple identities, and more importantly, his processes involved 
in constructing these complex identities is the focus of this section. In Somerville's 
(2008) study on second generation Indian Canadians, one way in which his 
informants made sense of their connection to India and Canada was by describing 
themselves as being a blend of different identities. Similarly, in Excerpt 6.2, 
Santhosh showed multiple shifts in his account of his sense of cultural belonging. 
Excerpt 6.2 
L: So here on the questionnaire you've indicated that you always think of 
yourself as a Hong Konger, always as an Indian, and always as a Tamil. 
Can you.…umm.. • explain more about how you feel about your identity? 
S: Umm...Yeah..• Okay. My parents always remind me that I 'm an Indian, 
but I always remind myself that I 'm also a person in Hong Kong. 
L: A l l right. So... 
S: So there like two parts of me. 
L: Why might you have such feeling? 
S: Right. Umm... Cos Indian is my nationality. My parents are Indian. 
Ahh.• .Al l my ancestors are from India.... So, yeah... I think that all 
these conclude that I 'm an Indian. For the Hong Kong side of me... I was 
bom in Hong Kong. I live in Hong Kong. I communicate mostly with 
Hong Kong people every day. My friends arc also from 丨 long Kong. 
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Right. 
S: And I... I know more about I long Kong than India. 
L: In what aspects, for example? 
S: Like the locations in Hong Kong. The geography o f Hong Kong. 1 know 
the places here very well. I know where I live and even i f I get lost I can 
easily work out how to return home. But in India, I am totally blank. 
L: Totally blank? 
S: 〈laughter〉Yeah. I f my parents leave me on a street in Chennai, I would 
get lost. I can ask people for directions. I can try to communicate with 
them and get my way back. But it would be quite hard. 
In this excerpt, Santhosh first described himself as having a mix of two 
identities, but then moved on to highlighting only one out of these two as our 
exchange unfolded. The first half o f this segment involved Santhosh's attempt to 
reconcile two positions in front of me, illustrating the fluid, complex nature of 
identity, as well as how it is often negotiated within social interaction. (Pavlenko & 
Blackledge, 2004). On the one hand, he positioned himself as an Indian by appealing 
to his descent that is determined by his parents and his ancestors' origin. He also 
drew upon his Indian national belonging, probably in attempt to contrast it with his 
perpetual intelligibility to obtain Chinese nationality from the PRC being a 
non-ethnic Chinese, unlike the majority of Hong Kongers. On the other hand, 
Santhosh simultaneously positioned himself as a Hong Konger by citing his being 
bom in Hong Kong, his place of domicile being in Hong Kong, and his social 
network that mainly comprised Hong Kong people. These above criteria he enlisted 
in justifying his multiple subject positions were not the least bit in conflict o f one and 
other — instead, Ihey coexist. In other words, difTcrcnt aspccts of his cthnic or 
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nat ional identity b ccon i c sal ient depending Huidly on the cr i ter ia he cons ide red at a 
ceitain time. Moreover, although he drew my attention lo his agcnlivc role in 
considering himself as a Hong Konger by juxtaposing his prcfercncc with his 
parents, expectations for him lo recognise his Indian self, he nevertheless used the 
adverb “also” lo depict that the Hong Kong “part’，of his identity did not totally 
eclipse his Indian ‘‘part,,. 
In the second half of this segment, however, Santhosh shifted to highlighting 
his orientation towards thinking of himself as a Hong Konger. He did so by 
pinpointing his lack of geographical knowledge about Chennai, his parents' 
hometown, and his ability to navigate the streets of Hong Kong and locate himself 
there. As shown in this part of the excerpt and in Excerpt 6.1, unlike Takesh, 
Santhosh was not reluctant to display his emotional distance from India, although he 
at times did acknowledge his Indian ethnicity that was inherited as a result of his 
parents' origin. This excerpt demonstrates that while Santhosh was continuously 
reconciling two potential opposing positions that he consciously described as the 
"two parts of [him]," he also implicitly revealed his stronger preference to his 
self-identification as a Hong Konger. I posit that this occasional, i f not constant, 
dis-identification as an Indian is attributable to the sense of displacement from his 
homeland he experienced as the result of his families' mobility. 
In Excerpt 6.3, there was again an apparent ambiguity regarding Santhosh's 
self-positioning. 
Excerpt 6.3 
L: So do you think speaking Tamil is a fundamental part of being a Tamil 
person? 
S: Umm... I think I have to go with 50-50, becausc... 
I ir, 
L: llo\v5()-5()? 
S: <laiighter> Bccausc i f I 'm a Tamil person and I don't know Tamil, I 'm 
still included as a Tamil person. On the other hand, i f I am a Tamil person, 
it's best i f I speak Tamil. But i f I don't, I 'm still a Tamil person. 
L: Okay. Does a Tamil person have to be able to read and write Tamil to be 
considered a Tamil person? 
S: Not really, but I recommend them to do so. Even people might give better 
preference to their own language, I personally don't think it matters 
which language they pay more attention to. The only point I think about 
this is that it's best i f they know their mother tongue. That's it. Even i f 
they don't know [it], it's still good. It's just best i f they know it. That's 
all. 
L: What about the case of Hindi? Is the language an essential part of the 
Indian identity? 
S: Definitely not. In India there are many parts. Many people speak 
different languages. For me, I speak Tamil. I don't speak Hindi. So i f I 
say no, it would mean that I 'm not an Indian! <laughter> 
In the beginning of this segment, Santhosh overtly dismissed the need to speak one's 
language of "inheritance" (Leung et al., 1997), or in his words “mother tongue," to 
be considered as belonging to that culture, implicit ly projecting his stance of the 
Tamil language as a non-essential component of himself. However, in the last turn of 
this piece of interaction, he reflexively reinforced the Indian side of his identity by 
rejecting the allegation that not speaking Hindi could potentially disqualify his 
membership in the Indian community. 
Lc Page and Tabouret-Keller (1985) have rejcclcd thai Ihc conccpl of、“one 
I ir, 
racc equa l s a culture w h i c h equa l s a l a n g u a g e " in u n d e r s t a n d i n g the role o f l anguage 
in relation lo conccpls of ethnicity (p. 234). This equation could be even more 
problematic in the case o f India, where Hindi, despite its designated status as the 
primary official language of the nation, is still not widely spoken in South India 
(Ying, 2003). How the Tamil language serves to construct the largely language-based 
Tamil identity might seem more straightforward. Yet, Santhosh did not subscribe to 
an essentialist notion of the Tamil identity. Instead, he repeatedly asserted that the 
Tamil language is not an obligatory marker o f the Tamil identity. This ideology 
seemed to be very well ingrained in Santhosh's mind, as he was unable to provide 
justification for such argument apart from merely repeating his view that “[even] i f I 
don't know Tamil, I 'm still included as a Tamil person." This belief appeared to be 
unquestioned by Santhosh. I contend that his reiteration of such belief was also a way 
for him to justify his lack of commitment to maintain his use of Tamil with his family 
members. Then, speaking for a larger population — with referents like "people" and 
“they” 一 Santhosh objected to the need in general for one to prioritise one's language 
of inheritance over other languages, alluding to his case where English is prioritised, 
a point to which I provide explanation in section 6.4. When I asked whether Hindi 
was a crucial part of the Indian identity, however, he rejected such equation. 
Interestingly, he thought subscribing to such equation would imply his Indian 
identity being questioned. By using his own case to prove the Hindi-Indian identity 
l ink wrong, Santhosh revealed his perceived non-negotiability of his Indian identity. 
6.4 "My Putonghua is Better than my Tamil" - Ideology and Identity in 
Construction of Self 
Another recurrent Iheme in Santhosh's interview discourse was his 
continuous representation of himself as a motivated Mandarin learner. This was not 
I i r , 
cxpcclcd prior lo Ihc interviews with him when the only sourcc of inlbrmalion about 
his language repertoire and use was his completed questionnaire. In June 20] 0’ the 
only languages he listed in the language proficicncy part of his questionnaire was 
Tamil (spoken — not very well which he later corrected lo be quite well after my 
probing for clarification in an interview, written — not very well) and English 
(Spoken — very well, written — very well). In this light, I was prepared to seek for his 
elaboration on his Tamil and English abilities in order to capture any moments when 
he revealed his evaluation of the languages' role in constructing his identity. 
In Excerpts 6.4 and 6.5, he talked about his Mandarin learning experience. 
Excerpt 6.4 
L: What do they (the Chinese language teachers in his primary school) teach 
you? 
S: How to communicate very simply. Like how to say hello, goodbye... 
And in my primary school, they offered Cantonese, not Mandarin. So I 
also.... My parents always want to put me in courses or stuff. They also 
put me in Mandarin courses. So right now I can speak better Mandarin 
than Cantonese. 
L: Oh really. Ni Hui Shuo Putonghua Ma (“You can speak Putonghua")? 
S: Ah...WoKe Yi ( “ I can”)... Yi Dian Dian (“a little bit，，). 
L: Oh okay. 
S: So even after taking 6 years of Cantonese and 1 year of Mandarin, I can 
actually speak better Mandarin than Cantonese. 
In I^xccrpt 6.4, even without my probing for his Mandarin language ability, he for a 
few times in the interviews started a discussion on his promising progress in learning 
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Mandarin. Before the uticranccs in I^xccrpl 6.4 occurred, Santhosh was narrating his 
language learning cxpcricncc during his primary school life. Then, as shown in 
Santhosh's first turn of this excerpt, he told me about his taking of Mandarin courses 
and his belter Mandarin proficiency compared with his Cantonese. It is of note that 
this topic was voluntarily brought up by the informant in the interview without the 
direction of questions like ‘‘how would you compare your Cantonese with your 
Mandarin?" This implies that this experience of his was a salient component in his 
presentation of self, at least during our interaction at that moment. In the second half 
of this segment, Santhosh was eager to emphasise again his relatively faster progress 
in learning Mandarin compared with that in learning Cantonese. What ideologies of 
language were involved in his commitment to claim "expertise" (Leung et al., 1997) 
in Mandarin are to be explored in the discussion of Excerpt 6.6 later. In the interim, I 
move on to analyse Santhosh's interactive positioning on this issue in a more 
revealing segment of our conversation in which his brother Kishok was also present. 
Excerpt 6.5 was a segment of an unstructured interview I had with Santhosh 
at his home towards the end of my data collection. 
Excerpt 6.5 
L: So is Tamil your first language? 
S: Uhh... English. English is my first language. 
K】: For me... actually Tamil is my first language. English is my Second. 
S: <laughter> For me, English is my first. 
K: He was bom here. 
‘ " K " refers to uticranccs by Kishok. 
I ir, 
S: Yeah. 1 Ic moved here when he was three. 
K: Yeah. So I would consider Tamil my first language. 
S: But now I think my Pulonghua is belter than my Tamil. 
L: Really? 
K: 〈laughing sarcastically〉 
S: Oh but not... but not for speaking. 
K: He's only better in it in terms o f reading and writ ing. 
L: Oh right. Cos you're now studying Putonghua systematically. 
S: Yeah, Yeah. 
K: So, I mean, perhaps in terms o f reading and wri t ing his Putonghua is 
better. But for speaking his Tamil is better. 
A t that point o f my study, I had established strong rapport wi th not only Santhosh but 
also Kishok, because o f his occasional participation in our informal conversations. A t 
the beginning o f this excerpt, Santhosh interactively adopted a position in opposition 
to Kishok, who emphasised that he still considered Tamil as his first language 
despite his fluency in the English language. Santhosh repeated that “ for me, English 
is my first [language]," after his brother's utterance, even though he himself had 
already provided this same piece o f information two turns ago. Meanwhile, Kishok 
also collaboratively positioned Santhosh as someone who did not claim "aff i l iat ion" 
(Leung et a l ” 1997) wi th his language o f inheritance. As this instance o f interaction 
unravels, Santhosh revealed that he was more wi l l ing to claim expertise in Mandarin 
than in Tamil — “ I think my Putonghua is better than my Tamil ." This was to 
Kishok's surprise, as suggested by his hysterical, sarcastic laughter that immediately 
followed. Kishok, having consistently presented himself as someone who strongly 
identified with his Tamil heritage, might be dismayed by his brother's attempt to 
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downplay his Tamil identity which was widely thought lo be based on the Tamil 
language. A l the same lime, 1 was also taken by surprise by Santhosh's comment, 
exclaiming ‘‘Really?，，Kishok,s and my display o f shock could have led to 
Santhosh,s thinking thai his eagerness in claiming expertise in Mandarin al the 
expense of Tamil was not entirely accepted. As a result, Santhosh quickly repaired 
his utterance by adding ‘‘but not for speaking•” Although he performed self-repair by 
altering the meaning of his original statement, his performance of a nascent 
Mandarin speaker identity was conspicuous. 
In a very recent study on the Chinese language learning of South Asian 
students in Hong Kong by Shum et al. (2011), it is found that there was a common 
understanding among the local South Asian students that Chinese was instrumentally 
important for them to obtain upward social mobility, although there is considerable 
difficulty for them to acquire the language due to factors such as the lack of adequate 
family support. In Santhosh's case, the ideologies that motivated his keen display of 
his expertise in Mandarin are also mainly instrumental, as shown in Excerpt 6.6. 
Excerpt 6.6 
L: At this point do you think Chinese is important for you? 
S: Oh. It's a very important language now. 
L: Why? 
S: You need Chinese not only for the universities. But i f you want to live 
you need to speak Chinese. 70% of the population in the world now are 
Chinese. So I don't think you'd be able to do business well without 
Chinese. Even my dad's boss, when he met me, told me things like “hey, 
learn Chinese!” Because he gets so many Chinese customers now, he 
kind of regrets not knowing Chinese. Actually he knows Canloncsc, but 
he doesn't know Mandarin. 
L: Oh you 
mean many ol his customers arc mainland Chinese. 
S: Yeah. So what my dad's boss has told mc is thai even though he speaks 
Cantonese, many of his customers now speak Mandarin. So Fm now 
learning Mandarin. 
The language ideology that the larger number of its native speakers, the higher 
instrumental value a language has was constantly mobilised in his discourse. 
Throughout our numerous conversations, Santhosh repeatedly cited the fact that 
Mandarin was spoken by the most number of people in the world. The social capital 
endowed by the Mandarin language was associated with the economic power of 
China. Besides, his motivation to claim expertise in Mandarin was informed not only 
by further education access but also purposes of career development, as he recalled 
the advice by his father's supervisor that to do business with mainland Chinese, one 
had to be able to speak Mandarin. Like the ideology of speaking the host's language 
as a means of securing economic capital that was articulated in Takesh's discourse, 
the ideology illustrated in this excerpt was also a pragmatically oriented one. It is 
likely that Santhosh wi l l continue to be exposed to Mandarin in classes both at 
school and outside school, given his aspiration to study in a Hong Kong university 
and the resulting need for him to sit for GCSE test in Mandarin Chinese. Given his 
eagerness in presenting himself as a motivated Mandarin learner, his blossoming 
expertise in this language would eventually even lead to his affiliation to it. 
6.5 Simultaneous Construction of an English Speaking Identity 
Another salient aspcct of Santhosh's presentation of self is the construction of 
his I^nglish speaking identity. Like how he stressed his ''first language'' was English 
m 
instead of Tamil in the beginning ol l^xccrpl 6.5, in numerous parts of his interview 
data, he always positioned himself as having both expertise and affiliation to Hnglish. 
l^xccrpl 6.7 below was cxlraclcd from a diary-focuscd interview I had with Santhosh 
at his home with Kishok's presence. I was going through one of Santhosh's 
language-diary entries and continuously probing him to give elaboration on his 
reported language choice. 
Excerpt 6.7 
L: On this Sunday, you used Tamil when you were talking with your family 
during breakfast, but in the evening you used English to talk to them in 
McDonalds. Why is there... this difference? 
S: Uhhh... It's just that like.. • when I speak in Tamil, suddenly I f ind myself 
speaking in English. Sometimes I don't even realise it. I think I just feel 
more comfortable in English. 
L: Why? 
S: I think that's cos I was bom here. And I spoke English with my parents. 
Cos my dad actually used to talk to me in English when I was young. 
And then when I started going to school I talked to my friends in English. 
So I 'm like... I prefer English better. 
K: Yeah. So he (their father) shows more preference for English. I mean 
since we're l iving abroad our dad actually pays more attention to 
English. 
S: But my mom is like you have to leam your native language. 
K: My mom says we have to pay attention to both. 
S: Yeah, she didn't actually say we have to give our priority to Tamil, but 
she said we have both make them equal. So I 'm like “okay”•…Bi i l you 
I ir, 
know, 1 thought in India everybody speaks Tamil. I mean in Chennai, 
Tiimil should be used everywhere. And also for my parents, they talk to 
each other in Tamil. Bui when I go there, everybody is speaking in 
English. Even my grandparents are like speaking English lo me. My 
grandparents! They only know Tamil. 
L: Why? 
K: They're just doing that for fun sometimes... Yeah. 
S: 〈laugher〉Yeah. 
In exhibiting his expertise in and affiliation to the English language, Santhosh 
reciprocally denied his affil iation to Tamil. In the beginning of this excerpt, Santhosh 
reasoned his choice of language used with his family during dinner by claiming that 
he did not always realise his switch from Tamil to English when he talked to his 
family members. This is merely a piece of factual information on his language choice 
habit. What was relevant to his identity work as achieved in the interaction was his 
affective stancetaking in the utterance “ I think I just feel more comfortable in 
English.” As Jaffe (2009) puts it, affective display can “do the work of evaluation, 
self presentation, and positioning." (p. 7). Here, Santhosh positioned himself 
affectively with the stance predicate “feel more comfortable" and the stance object 
“ in English." Further down the excerpt, a similar stancetaking utterance occurred - “ I 
prefer English better." In other words, he did not prefer Tamil. Displays of affective 
stance are resources through which individuals can lay claims to particular identities 
and statuses (Jaffe, 2009, p. 7). Through these two utterances, Santhosh laid claim to 
an English-dominant bilingual, i f not solely an English monolingual, identity. 
Emphasising that he would opt for speaking in English when there is a choicc 
allowed him lo position English as the language he alTilialcs, as according to Leung 
d al. ( 1 W ) , a lUl ia l ion is about the i nd iv iduaPs a l t i tude t o w a r d s and a r ibc t ivc 
COnnccI ion to a l anguage . 
At the end of this cxccrpl, Santhosh atlcmplcd lo justify his prcfcrcncc for 
English over Tamil in bilingual situations by citing his observation in one of his 
recent trips to India that ‘‘everybody is speaking English [there]." However, before 
making this statement, he attended to what was called the dilemma of stake and 
interest by psychologist Jonathan Potter (1996), by claiming “ I thought in India 
everybody speaks Tamil..• they talk to each other in Tamil" (as cited in Talmy, 2011, 
p. 35). According to Potter (1996), people work to construct accounts that won't be 
easily doubted or dismissed, and that credibility is undermined i f an account is heard 
as motivated by a speaker's bias, or stake. In this sequence of the interview, Santhosh 
could be considered dubious since he had already provided a portrayal of his 
inclination towards English several times in earlier interviews. However, the 
statement inoculated his stake (Potter, 1996), that is, it showed that he was ready to 
use Tamil when he was travelling to Chennai and considered it a norm for Tamils in 
India to speak Tamil to each other. This part of the conversation thus accomplished 
two interactional objectives. In one way, Santhosh constructed a credible rhetorical 
position as a “sensible，’ language user/ bilingual speaker, suggesting that the 
remainder of the descriptions he would provide would not be guided by any bias 
against the use of Tamil and that they could be trustworthy. In a more important way, 
this made his contention that he was entitled to hold a preference for using English 
more convincing, because even those who were expected to be affiliated to the Tamil 
language were depicted to be also shifting their allegiances. 
On top of claiming allegiance to English, at times Santhosh portrayed himself 
as an English speaker, as revealed in Excerpt 6.8 below. I first provide some 
background information on the contcxt of this cxccrpl. Before the conversation 
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below un fo lded , San thosh w a s c o m m e n t i n g on his c lass ina lcs in t e rms o f ' t he i r 
acadcn i ic abil i t ies. First, he talked about the o ther c thn ic minor i ty s tuden ts in his 
class’ who arc usually called "French boys" in his secondary school, because they 
take Frcnch instead o f Chinese as the language subjccl other than English language. 
He told me about how he found the French boys less diligent in their academics in 
general except for him and another student of Bangladeshi origin. Then, in the 
beginning of Excerpt 6.8，Santhosh started commenting on the ethnic Chinese 
students' motivation in learning English. 
Excerpt 6.8 
S: I think only me and one more are toppers. I think they are not very 
interested in the subjects. There is this boy from Bangladesh. He's like 
the topper. He has the highest average out o f the whole class. 82 or 
something... The Chinese students are like very smart. 
L: In terms of. . . 
S: In terms of their [performance o f the] subjects. And also speaking. They 
are trying their best to speak English to us. I think that's very nice. 
L: Oh it's still the case [as what you have told me in the last interview]. 
S: Yeah. In our class. The whole class are not very good in English, but they 
are trying their best and talk about everything in English. And the 
teachers teach everything in like English. Sometimes when the students 
don't know something, they'd say can I say it in Chinese. The teachers 
wi l l be like “no, try your best to say it in English!" 
L: <laughter> 
S: 〈laughter〉Yeah. In this way they can improve their English, and also Ihc 
whole class can understand what Ihcy say. 
L: Thai's great! 
S: Their English... I mean in just one term, their English has improved so 
much. In a recent individual presentation in the English class, they were 
doing very well. They began using hard words and stuff. It was quite 
nice. 
Santhosh's “othering,，practice is evident in this excerpt. The Chinese 
students in his class were treated as a homogeneous whole who all did not naturally 
speak as good English as his. On the surface, Santhosh was giving credit to his ethnic 
Chinese counterparts by saying that “they are trying their best,，，and “ in this way they 
can improve their English.” More importantly, he was positioning himself as a 
legitimate English language speaker by claiming himself the right to judge whether 
his classmates were speaking "very good" English or not. This episode echoes with 
what I wrote on my field notes on his description to me about the English language 
abilities of his Tamil-speaking peers at the weekend Tamil school (as mentioned in 
section 6.2). It appeared that Santhosh had always positioned himself in opposition to 
other students whom he thought of as lacking proficiency in English. Instead of 
drawing attention to their expertise in Cantonese or Mandarin, he gave them a deficit 
position in English. Through these practices Santhosh's English language speaker 
identity was constructed and his perceived ownership of English displayed. 
A theme that emerged from the Santhosh's interview talk was English as an 
emblem of cosmopolitanism, as modified from Song (2010), as represented in the 
first half of Excerpt 6.9. 
Excerpt 6.9 
L: What strikes you most during this visit? 
I : " , 
S: Before, when I used to visit |India| like six or eight years ago, when I 
visit|ed| my relatives, i f I spoke in English, it was usually weird. No one 
knew Eng l i sh……I went [lo India] last year. When I talked in English, 
many people started communicating to me in English. It was jusl 
so...dilTerenl. I think when it (India) is becoming more modem, more 
people take the initiative to learn English. So speaking English is a must 
in the world now. 
L: Right. 
S: Maybe for us who know English, we think Mandarin is very important. 
But then, they know Tamil, so they think English is very important. They 
consider English like how we consider Mandarin. I think that's the 
reason. 
L: And with the comment you made just now, do you mean that to be more 
modem, people have to speak English? 
S: Very much so. Even though Mandarin is the most spoken language, 
you're more put up... I mean like...you're still more respected when you 
speak English. When you're in France, or when you're travelling in other 
countries, maybe the people wi l l think of you as... they may think you 
have a high standard of education when you're speaking English. 
L: Why do you think people wi l l think in this way? 
S: I think it's because of America. America has been very powerful, and 
now English has become very important all around the world. Everybody 
speaks English. When people can afford the time they wi l l learn English. 
I f you know English, you're usually with a higher status. 
I Icrc, Santhosh talked o f English as cmblcmalic of a cosmopolitan membership in 
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the ''modern" world. Santhosh placcd an impeccable utilitarian value on I English, 
viewing it as a marker of social class and prestige. It was perceived as the language 
that was associated with rcspect, high level of education, and higher social status. 
The language was viewed as universal and necessary, given his claims thai “ i t is 
becoming very important all around the world" and that ‘‘everybody speaks English." 
Weaving these ideologies of English that were enacted in his discourse into his acts 
self-positioning as an English speaker, I contend that Santhosh is negotiating a 
subject position as a well-educated, middle class, English-speaking transnational. 
Regarding Santhosh's self-positioning in this except, he aligned himself with me 
while disaligning himself with the Tamil speakers in India. In his second utterance of 
this excerpt, his reflexive use of pronouns has important implication for such identity 
performance. Through statements such as “for us who know English," “they know 
Tamil, so they think English is very important," English was depicted by Santhosh to 
be a we code, whereas Tamil was likened to a they code (Sebba & Wooten, 1998). 
The "we" in his discourse included Santhosh, me and other English-speaking Hong 
Kongers who he imagined to be having better English than Mandarin skills. The 
"they" here referred to all the Tamil people in India who spoke worse English than he. 
Such characterisation of these groups of people in relation to language allowed 
Santhosh to self-position as an English-speaking Hong Konger who needed to 
improve his Mandarin, and to position as the “other” the largely Tamil speaking 
Indians who were not able to claim expertise in English. 
6.6 Santhosh: Only At Home in Hong Kong 
In this chapter, I have presented the second case o f Santhosh, the youngest 
case participant. Considering Santhosh's language identities, his case is an interesting 
one in that neither did he claim affiliation with his parental language, nor did he 
strive to gain social capital by establishing expertise in the language of his placc ()厂 
settlement. Instead, during Ihc interviews, he repeatedly positioned himsclfas having 
affiliation to Hnglish and expertise in Mandarin. The ideology that speaking lingua 
trancas lead to economic mobility was continuously reproduced in his discourse. 
Speaking of his Santhosh's identity negotiation, he appeared more ambivalent about 
his Indian identity, particularly when compared with Takesh. On the one hand, he 
constantly presented himself as aHong Konger and showed much less overt 
affil iation with India and his Tamil heritage. On the other hand, at times he 
reflexively positioned himself as an Indian, in particular when he dismissed the need 
of Hindi to legitimise his Indian ethnicity. While Takesh seems likely to maintain a 
transnational subject position, given Santhosh's young age, it remains to be seen to 
what extent he is prepared to maintain links with India and his heritage community. 
I'A'J 
CHAP I ER 7 INDIAN IDENTITY WITHOUT AN INDIAN LAN(;IJA(;I:? 
THE CASE OF RISHAANA 
7.1 Introduction 
In this chapter, I present the last case study - the case of Rishaana. I first 
attempt to contextualise the analysis of Rishaana's case by offering an overview of 
her life history and briefly recapitulating her sociolinguistic profile. Then, I provide a 
detailed analysis on how she talked and did identity in the unstructured interviews 
and diary-focused interviews, utilising the theories of positioning and stancetaking in 
the manner I did in Chapters 5 and 6. 
7.2 Overview of Rishaana's Life History and Sociolinguistic Background 
Bom in 1995 in Hong Kong, Rishaana is the second child of an Indian Tamil 
family who have been l iving in the Tai Koo Shing district since settling in Hong 
Kong 17 years ago. Her father is a helicopter dealer and her mother, Ar in i 
(pseudonym), is an investment banker of a global banking group which has 
operations in Hong Kong. With their relatively high socioeconomic status in both 
India and in Hong Kong, the likelihood that the family is maintaining transnational 
linkage purely out of economic necessity or survival reasons is the least among those 
of the three cases. It is more likely that the second generation of this wealthy family 
would engage in transnational practices that are o f voluntary nature. Coupled with 
Rishaana's parents being liberal and laissez-faire towards their daughter's upbringing, 
this allowed her to have a high degree of individual agency on her negotiation of 
afliliation with or distance from her heritage and other cultures she has encountered 
in her life. Therefore, I put forward that her processes of self-idenlificalion arc most 
n o 
l ikely to be in l lucnccd by personal p r c fb r cnccs ra ther than the lack of any cho iccs . 
Ihi l ikc rakcsh\s and Santhosh's eases, 1 did not first meet Rishaana at the 
weekend Tamil language school. In fact, she has never taken the classcs there in her 
life. Arini, Rishaana's mother, was the person I first got in touch with among her 
family. Arini is an active member of the Tamil community, or more specifically, the 
Hindu Indian community, in Hong Kong. She is quite well-known in the community 
for frequently organising Sanskrit appreciation class and Camatic music lessons for 
young Indians in Hong Kong. I first met Arini at her bank's office in October 2010 
after being referred to her by the ex-president of the Tamil cultural organisation. As I 
was told that Ar ini had strong connection with the other Tamils on Hong Kong Island 
whom I was still not able to reach, I approached her to seek for her help to distribute 
my questionnaires to them. During the meeting, she on top of hearing about my 
research aims, also took the initiative to tell me about her belonging to the top Caste 
of the Indian society which is known as the "Brahmins" — the Caste of the priests -
and that her family is a minority among the Tamil community in Hong Kong. Ar ini 
also made explicit the difference between the form of the Tamil language they speak 
and that of what the Muslim Tamils, another minority within the Indian Tamil 
community, speak. I realised that this community of Tamil people would be one that I 
should not neglect in my study to ensure its representativeness. 
In Rishaana's questionnaire, she reported English as both her "dominant 
language" and her only language that she understands and speaks very well On the 
contrary, despite Tamil being stated as her “mother-tongue,’，Rishaana reported her 
Tamil oracy ability as quite well and literacy not at all. She even mentioned during 
our first interview that she could in fact only understand around 80% of the language 
and could hardly speak it. She has had Mandarin Chinese classes for 8 years sincc 
she was 6, but she dcscribcd her Chinese as "very, very bad，，and rccallcd that she 
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used lo "only get 2.3 marks out of 25 in Ihc tests.” Regarding her education 
background,丨化liamia has been studying in 1 地 l i s h Foundation Schools in 丨丨()ng 
Kong, and is currently al Grade 10. She aspired lo do Ihc International Baccalaureate 
programme which has only been recently offered by her school after completing her 
GCSE exams this year. Judging on the surface, one might naturally categorise her 
case as hugely different from the other two focal ones. However, a scrutiny at her 
interview talk would reveal that her sense of belonging is far from being as simple as 
"Westernised" or "non-Tamil, non-Indian.” Moreover, Rishaana's language repertoire 
and patterns of language choice arguably draw more parallels with Santhosh's, but 
interestingly, her negotiation of her sense of self is more sophisticated than 
Santhosh's and exhibits more similarities to Takesh's. 
7.3 Construction of a Monolingual, Multicultural Identity - School and 
Individual Ideologies 
In the research literature on second generation immigrants, very often the 
participants are found to be thinking of themselves as neither belonging to their 
homelands nor to their places of settlement (e.g., King & Ganuza, 2005; Winter & 
Pauwels, 2007). Rishaana was among the very few participants who in their 
questionnaires indicated that they always think of themselves as not belonging to any 
one particular culture. In Excerpt 7.1, she was responding to my seeking for her 
elaboration on such response. 
Excerpt 7.1 
L丨：You've said on your questionnaire that, you always think of yourself as 
I " L " refers lo uttcranccs by mc, the rcscarchcr. 
I ir, 
not be long ing to any o n e par t icular nat ion or cul lurc . Can you expla in a 
little bit m o r e ? 
R1: I d o n i feel [that]...like going Ihrough a British school a whole life I 'm 
British, or being an Indian I 'm an Indian. I just think I 'm like a whole 
load of things because I 'm so in tune with other cultures, having been in 
an international school for so long. So I feel l ike... I have a bit of culture 
from every single nationality in me. I enjoy being good friends with 
students who are Japanese or Korean. And I can understand and 
appreciate the diversity, which makes me a global person, than a 
subjective kind of person. 
L: But when others ask you where you are from, how would you prefer to 
identify yourself as? 
R: Umm.. . 
L: Would you like to say you're a global person? 
R: But then I feel bad like.. • it's kind of like I 'm betraying my roots by 
saying I 'm not an Indian. People may misunderstand me and think I 'm 
just being ungrateful about my roots... So then... i f someone asks me I ' d 
say I 'm an Indian. But deep down, I think of myself as a multicultural 
person. But this is for like passport.. .documents or stuff like that, right? 
So I mean it's like, “fine,’’ I really don't mind that. 
It would have been too quickly to come to the simple conclusion that Rishaana was 
experiencing an identity crisis as suggested in her questionnaire. Indeed, in this part 
‘ " R " refers lo utterances by Rishaana. 
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ol ihc interview, she did not display any sign of con fusion or cliscorn Ibrl when she 
claimcd that she was "l ike a whole load o f things bccausc |shc was] so in tunc with 
other cultures.” Rishaana was not merely being unsure of Ihc identity options 
available lo her, she was exercising agency in negotiating a multicultural self. 
Through the act of suggesting thai people who think of themselves as fitting only in 
one nation or culture arc “subjective,” she positioned herself against them, and 
adopted a subject position as a world citizen who possesses positive trails such as 
having the ability to "understand diversity." In the latter part of this segment, 
however, Rishaana was somewhat hesitant about her daring self-positioning as a 
multicultural person considering the possibility of being positioned by others merely 
as someone who was ‘‘betraying her roots." As Pavlenko and Blackledge (2004) 
noted, instances of self-positioning are often contested by others, and individuals are 
in a tension between self-chosen identities and others' attempts to position them 
differently. This sudden twist in Rishaana's identity work at the end o f this excerpt 
demonstrates again that while agency is critical in positioning, speakers are at the 
same time passive individuals in facing others' contestations of their identities 
(Bucholtz & Hall, 2005). It is noteworthy that while in previous research, 
participants often recalled having claims to mainstream identities being rejected by 
the majority ‘‘other，, (e.g., Giampapa, 2001 ； King & Ganuza, 2005; Valentine & 
Sporton, 2009), here Rishaana was considering a subject position that is neither 
mainstream nor belonging to the conventional “minority.” Instead, she was 
presenting herself as continuously forging a multicultural self that was 
all-encompassing and outside of the majority-minority dichotomy. 
In considering the factors leading to Rishaana's adoption of such subject 
position, the norms of socialisation al her school should not be neglcctcd. Being a 
student in an international school, she had classmalcs and fellows ofdilTcrcnl cthnic 
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backgrounds. I he language policy at her school was in placc to en su re racial 
harmony among the students, as mentioned by Rishaana in Iixccrpl 7.2. 
Excerpt 7.2 
L: Is there any occasion when you need to speak Chinese in your daily life? 
R: I go to an international school. So there are also Koreans, Japanese, 
Indians...yeah. So we all know English. There's no need for us to speak 
Chinese to communicate with each other. 
L: So it's mainly like an English speaking environment at school? 
R: Definitely. We're encouraged to speak in English all the time, so we 
don't form cliques with people with their own languages and stuff. 
L: What do you mean by being encouraged? 
R: The school. Like they don't like it when people talk in their own 
language, because they might diss other people. They try to keep it 
universal. But sometimes you can't stop it. Cos sometimes it's easier to 
converse in your own language. 
L : Have you ever found yourself being in this situation? 
R: I 'm fine because I speak English naturally. There's not really a problem, I 
guess. I don't think it's a problem for us. We all naturally use English to 
communicate with each other anyway. Also it's not like our languages are 
banned. It's just that it's nicer i f we all speak in the same language. 
As stated by Rishaana, her school authority “encourage[d]” all students to interact 
with each other in English, in the hope of minimising any potential differences 
among students that might arise from their disparate habitual language choice 
pallems. One powerful language ideology that presently has much currcncy in the 
l i s 
wider socicly is that [English is a neutral, universal language lhal can serve as a 
lingua IVanca among speakers ofdinbrcnt languages of inheritance (McCarly, 
Romero-Little, Warhol, & Zcpeda, 2010). Not only was this ideological position 
expressed in Rishaana's talk in this excerpt, but it was also positively evaluated by 
her. She defended her school's language policy by saying that "it 's not like our 
languages are banned," and dismissed my implication that this policy could 
potentially cause problems for her. She was also keen to provide explanation for her 
teachers' rationale to encourage the exclusive use of English at school. Doing so 
allowed Rishaana to perform an English-speaking identity alongside her 
cosmopolitan, multicultural identity. I contend that while the language policy 
enforced by the school authority played a part in facilitating Rishaana's adoption of 
an English speaking subject position, her individual agency — her desire to socialise 
with her multiethnic peers instead of forming tightly-knitted groups with other 
Indians - was mutually significant. 
In Excerpt 7.1, it seemed that Rishaana's mentioning of the ethnicities of the 
other friends within her group was intended less as a way of emphasising 
particularity of their origins than of affirming the shared membership in a multiethnic 
school. In Excerpt 7.2, Rishaana positioned her friends in a similar manner. While 
she once described themselves in specific terms like “Koreans，，’ “Japaneses,” or 
"Indians," ultimately she stressed their sense of belonging to a common multicultural 
group which was unified by a corrmion language — English. Their specific differences 
in inherited ethnic labels were ultimately less important than their shared status as 
English-speaking Asians. For Rishaana, growing up and attending school with a 
diverse group fostered assimilation to a ‘multi，norm. Consequently, using the 
language of the group — English — was seen as a means of performing solidarity with, 
and belonging lo, this specifically 'multicultural' youth community. “Wc all naturally 
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use Knglish lo conimunicalc with cach olhcr anyway," she claimcd. Rishaana viewed 
the use of l^nglish as lied lo the alllrmation of this identity above any particular 
national origin — the causative conjunction “so” was used lo present the fact that she 
and her Japanese, Korean and Indian friends all know English as an inevitable result 
o f them being of different origins. The ideology that English, as a universal 
language, serves the role as a constitutive element of the young people's 
multicultural identity was mobilised in the negotiation of such identity. 
7.4 "Tamil is important when it is considered with a bunch of other things": 
Negotiating Proximity with Heritage With or Without Language 
Despite Rishaana's unwillingness to be confined by inherited identities 
associated with her parents' origins, she did not seem to reject all of her connections 
with her heritage completely. In fact, she engaged in transnational and cultural 
practices related to her heritage on a daily basis. This is in contrast with the case of 
Santhosh, who continuously endeavoured to retain distance from his heritage. One 
thing that allowed Rishaana to maintain proximity and linkage with her heritage was 
her maintenance of religious practices that are also well-observed by her mother. 
Before the conversation in Excerpt 7.3 unfolded, I was asking Rishaana about her 
parents' language repertoire and their language use habits with one another, until she 
mentioned Arini 's Saturday Sanskrit classes in the first utterance of this excerpt. 
Excerpt 7.3 
R: My mother holds classes and teaches the Sanskrit script to some Indian 
kids on Saturday mornings. But it's too early for me. 
L: Too early for you... But does your religion require you lo learn Sanskrit? 
R: No, not really. I mean, all the scriplurcs and stuiT, like the Vcdas and the 
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Ciila... rhcy arc all translalcd into Hnglish. And I can always learn these, 
like Ihc values and the (cachings, from my parents. They can always be 
passed down, regardless of language. 
L: Regardless of language... 
R: Yeah. And we go to temples, the munders, it's like, you don't need to 
converse. You're like talking to God. It's a spiritual thing. 
L: When you're saying your prayers, it's in Tamil〈referring to her 
questionnaire〉. 
R: Yeah. 
L: Umm.. . but you just told me that you can't really speak it. 
R： Oh I can sing it. Cos my mom... uh the teacher teaches me, and she tells 
me what it means. And I 've memorised the texts... But to generate my 
own sentences and meanings, I can't do that. 
L: Right. 
R: Cos... cos the mantras that are in Tamil scripts are really old. The 
language has changed completely, so... 
In this part of the interview, Rishaana can be said to be not giving much value 
judgment or evaluative meaning concerning the external situation that she was 
describing. It might seem that she was hardly performing any aspects of her identity 
when she objectively described the languages used in the Hindu scriptures and in her 
prayers. Yet, I infer that she was performing an epistemic stancetaking through 
displaying her ample knowledge in the Hindu rituals, thus laying claim to a religious 
Hindu identity that is traditionally associated with the Indian identity. While 
Rishaana dismissed the need to know the "original" languages of the scriptures, she 
did not rcjcct the need to comprehend the teachings of the religion altogether. In its 
I 仆 
place, she contended Ibr how she could still understand its values through the 
translated scripturcs and through Arini 's English explanations. She did not display 
the slightest indilTcrence about the religious praclicc as inherited from her parents, 
unlike what Santhosh did concerning his "ancestral stufT' as illustrated in Chapter 
6.2. Besides, she was wi l l ing to explain in detail the particularities of her religion 
(e.g.’ her praying habits in a munder, the mantras being written in an “o ld” form of 
Tamil, etc.) to an apparent outsider of this religious community. This is remarkable as 
this act of highlighting her knowledge of what her interlocutor did not know could 
possibly create distance between her and this interlocutor. In risking this interactional 
problem, she presented herself as a young Indian who fashioned religious practices 
according to her language preference without declining the essence of her religion. 
Apart from her maintenance of religious practice, Rishaana also voluntarily 
maintained transnational ties with her relatives in Chennai. She appeared to have 
retained good relationship with her grandfather, as she had mentioned him for a few 
times throughout the interviews and in an entry of her language diaries. In Excerpt 
7.4,1 probed her on how frequent her contact with her grandfather had been and the 
dynamics o f language choice in her interaction with him. 
Excerpt 7.4 
L: And in the evening, you emailed grandpa. How sweet of you. How often 
do you talk to him through email? 
R: Umm... once a week, or once two weeks. I always email him some funny 
jokes and things like that. 
L: And you wrote that you did it in English. Does he also talk to you in 
English? 
R: Yeah, yeah. 
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L: So your grandparents' generation arc also...like I j ig l ish speakers... 
R: Uhh no. I Ic talks to everyone else in Tamil. Bui then he knows 1 don't so 
he just talks in English... And I also make fun... like not make fun, I 
don't know how to say it . . . but I type in Tamil even though I know it is 
in poor Tamil. It's just for fun. Sometimes he'd be like ‘‘hah hah hah." He 
likes it. 
L: How do you type Tamil on your keyboard? 
R: I type it phonetically. I type whatever the words sound like. 
L: So you just try... 
R: Yeah 
L: Would he ever say something like “oh grandchild... you're [speaking too 
much English..." 
R： [Yeah. 
L: Does he say this to you sometimes? 
R: Umm... not really. Cos he knows i f he says something like that, I ' d retort. 
Like when someone tells me to do something that... you know things 
like these issues. That they think I have to do things... things they kind of 
impose on me. Like you have to be like an Indian because you are an 
Indian. The traditional things they impose [on me]. . . I always rebel 
[against]. 
While she portrayed herself as an amiable granddaughter, she did not hesitate to 
provide her own perspective on heritage language maintenance and emphasised her 
resistance towards her family's imposition of norms of language use. In this excerpt, 
Rishaana first depicted herself as someone invested in engaging in regular 
transnational contact with her grandfather, by reporting that she emails him once a 
I '10 
week or oncc two weeks and “always email him some funny Jokes." She also 
reported lhal she would normally try to type in Tamil even though her writing skills 
were minimal and that her grandfather “likes it.，. However, as soon as I probed her 
on whether her grandfather had commented on her poor Tamil ability, she 
immediately said that she would always "retort" and "rebel” against on any kinds of 
unquestioned expectation o f norms related to her heritage. Like how Takesh was 
negotiating an Indian identity with Hong Kong inflections, Rishaana was negotiating 
an alternative Indian identity without the maintenance of her inherited language, 
except that she was more conscious in highlighting her appropriation of the cultural 
practices passed down by her family members. I also posit that she was in the 
process of negotiating a transnational youth identity by positioning herself against 
the older generations in her family. This point w i l l be further elaborated in detail in 
section 7.5. 
Nonetheless, there were still moments when Rishaana was not entirely sure 
about what constituted her Indian identity, as exemplified in Excerpt 7.5. 
Excerpt 7.5 
L: You chose I don ’t know for the statement “Being able to speak Tamil is 
an important part of who I am." Why? 
R: Well... I don't know. Cos like... although the language is not the 
everything that makes you a Tamil, it's l ike... still it is important... either 
to converse with your family and your relatives. I really don't know, 
〈laughter〉It... It's definitely part o f who I am, but I really don't know i f 
it is important per se... you know? 
L: So you don't know i f it is important. 
R: Or I should say it is when it's with a whole bunch of other things like 
I ir, 
my... arts, in particular. 
Ill this cxccrpt, I asked Rishaana explicitly about her stance on the relationship 
between Tamil language maintenance and her construction of self. When she was not 
unconsciously performing her appropriated form of the Indian identity, like how she 
did in Excerpts 7.3 and 7.4, she faltered slightly and became ambivalent about 
whether she was still able to construct a coherent sense of self without the Tamil 
language. It is evident from this segment that Rishaana was less assertive about how 
Tamil was an unnecessary constituent of her identity, with the repeated utterances of 
“ I don't know" statements. Nonetheless, at the end, after some contemplation, she 
was able to conclude that when considered with an array of other identity markers, 
the Tamil language would be an important part of who she was. She expressed that 
mere expertise in the Tamil language alone would not be enough to allow her to lay 
claim to an Indian identity - there are more, like her “arts.，’ Rishaana is negotiating a 
sophisticated, non-essentialist sense of self that combines her heritage practice 
maintenance and the lack of expertise in the heritage language. 
7.5 "Without it, I'd be less Indian" - Classical Arts Substituting Tamil as 
Symbolic Marker of Tamil/ Indian Identity 
While Rishaana has both unconsciously and consciously stated language as 
non-exclusive, i f not unimportant, in the maintenance of her Indian subject position, 
her life-long engagement in a classical Indian dance form - the Bharatanatyam 
dance 一 was recurrently cited as a constituent of her Indian identity. In Excerpt 7.6, 
Rishaana was initially responding to my question on her language experience with 
her relatives in India, saying that she found it "nice" that she could have “some link 
to |hcr| roots," but then later on denied the significance of Tamil in her identity. 
l^xccrpl 7.6 
L: So how do you feci about being able lo practise your Tamil there? 
R: Well... it's nice to know I can actually understand it and have... some 
link to my roots. But yeah... I guess I don't really mind... just English. 
Cos I don't feel like I need that much link to my roots. Cos I already feel 
like Fm pretty good, pretty well connected [to my roots]. 
L: What do you mean by you don't NEED more o f the link? 
R: Like, like Tamil...connects me to my roots, right? But then I also do 
things like classical Indian dance and [Camate] music. That keeps me in 
connection with my roots. So I don't really feel the need of Tamil to do 
that... Yeah. 
L: Which type of Indian dance are you doing? 
R: Umm it's called Bharatanatyam. It's a popular type of dance among the 
South Indians... So I do this dance twice a week. 
L: That's quite a lot. 
R： Yeah. Cos I 've been doing this my whole life. And at the end, you do this 
big performance, which is basically finality o f everything. So I 'm 
preparing for that in the next year, so I 'd need the extra class, which I go 
in the morning for a couple of hours. 
L: Is that the type of dance you perform in festival celebrations organised by 
the Tamil cultural organisation? 
R: Oh that's, that's... Yeah, we do that a lot. But that's just like a small 
performance. But this one is actually l ike... it's something you can put on 
your CV and stuff. You can say this on your application to US 
universities. Cos Ihcy lake it as something that's big. You even make 
I ir, 
brochures about this pcrlbrmancc. I fs a really big thing, you know? 
L: Docs every learner of the dance attain this stage? 
R: Not really. Like someone might slop... and some people might not be 
ready. So i l varies from person to person... So this is definitely putting a 
lot of pressure on me. But my sister went through it, so I know I can. 
L: So once a person has finished that... the person stops... 
R: No, no. You don't have to stop. I know several people who still continue 
with the dance. That leam new dances and they perform them. But it's 
like you become a legitimate dancer, and you teach dancing, after you 
finish your Arangetram. 
In this long excerpt, Rishaan explicitly described the Bharatanatyam dance as a 
practice that allowed her to claim affiliation with her “roots,，’ a metaphor also used in 
Takesh's discourse that binds ethnic individuals to a sense of refuge in their heritage 
or traditions. It should be noted that, however at this point it is not clear whether her 
“roots’’ were meant to refer to her Indian heritage or more specially her Tamil 
heritage. In Excerpt 7.6, though, Rishaana provided more insights into where she 
considered her roots to be located. Although she acknowledged that the Tamil 
language helped connect her to her heritage, she reported the classical Indian dance 
that she practised as a symbolic marker of her connection with her heritage. Then, in 
the rest of this part of the interview, Rishaana again enthusiastically described her 
promising progress in the dance thus far, at times positioning herself as a legitimate 
dancer, while positioning some learners who "might not be ready，’ and those who 
“might stop" before attaining Arangetram as the “others.” Through elaborating in 
detail on her aspiration to be a true dancer in Bharatanatyam, Rishaana was 
performing an identity as a young Indian who was invested in cultivating her heritage. 
Unlike Sanlhosh whose disamiiation with Ihc Tamil language was couplcd with his 
negotiation of distance from his heritage, Rishaana did not rejcci associations with 
her heritage. Instead, she embraced the dance that was originating in India and talked 
of it as a way lo maintain connection to her “roots”. 
In Excerpt 7.7, Rishaana further elaborated on what her "roots" meant. 
Excerpt 7.7 
L: So how important is this dance for you? As you said you've been 
learning it for your whole life 
R: Actually, I think it is quite important for me. Since I 'm not really close to 
my roots other than by this and by music, I think without it, I ' d be less. • • 
I 'd have a weaker connection to my roots. 
L: Can I say that without the dance, you feel less of a Tamil? 
R： You can say that. But it's not only Tamil though, it's also like an Indian 
[thing]. 
L: An Indian. You feel more like an Indian when you profess this dance. 
R: Yeah, exactly. Cos it's not just Tamil people that do it. Many people who 
aren't Tamil do it. 
I probed her to reflect on the plausibility of the dance to make her feel more like 
Tamil. I asked this question because she had only talked vaguely about her “roots” 
and I wanted to know whether the Tamil and Indian identities were in conflict to her, 
or i f she was oblivious to the any difference. In this quote, Rishaana presented herself 
as more affiliated to the wider Indian identity than the more specific, narrow Tamil 
linguistic identity. Despite the Bharalanatyam dance being of South Indian origin, 
Rishaana fell she was more of an Indian than a Tamil as a result o f professing the 
dancc. While she showed herself lo be engaging in transnational and cultural 
practiccs with her heritage communily, she was more interested in highlighting her 
Indian identity than her Tamil one. 1 his could be explained by her being born and 
raised in Hong Kong which had made her becomc oblivious about any distinction 
thai dilTcrcnliale a Tamil from a group of Indians. 
7.6 Mother as the "Other" - Discursive Construction of a Transnational 
Youth Identity in Interaction 
Blackledge and Pavlenko (2004) remark that poststructuralists increasingly 
treat identities as on-going interactional accomplishment that are produced and 
negotiated in discourse. Similarly, Davies and Harre (1990) put forward that 
positioning is the process by which selves are located in conversation as subjectively 
coherent participants in joint ly produced story lines (p. 48). During my visits to 
Rishaana's home, Ar in i occasionally joined our conversations, and this was when 
Rishaana and Ar ini collaboratively positioned one another in the interaction. One 
recurrent theme that occurred in these exchanges was Rishaana's discursive 
construction of a transnational youth identity through "othering" her mother and 
others of an older generation than hers. 
Excerpt 7.8 shows an example of such interaction. I first provide the 
contextual information for this segment of interview data. Before the utterances in 
this excerpt occurred, Ar in i was explaining to me the differences between the Hindi 
language and the Urdu language. During Arini 's 5-minute long explanation, Rishaana 
remained silent, but as soon as Arini finished her last point on the Hindi-Urdu 
distinction, Rishaana immediately shifted the focus of the discussion to how the older 
generation Indians were “not accepting" towards their Pakistani or Muslim 
counterparts. She said that her mother's generation were still keen on remembering 
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lum Pakistan broke away iVoni India dccadcs ago, and that there was a ccrtain degree 
of mistrust against Pakistanis or Muslims in India. Arini, as Rishaana claimed, would 
not allow her to marry a Muslim as a result. Since I was curious about what factors 
led to this gap between the two peoples, I asked them whether religion played a role. 
Excerpt 7.8 
L: Does religion matter to you in terms of the people you want to make 
friends with? 
R: No cos I 'm not that religious. But even i f I were... like my friend is 
really religious. But it didn't matter. It just depends on the types of 
persons they are. But it would matter to my mom's generation at her age 
there was really a lot of hatred and stuff. 
a ' : But I mean... not among us...I would say... A l l of us know Musl im 
people. We all have Christian friends. 
R: But there's always a prejudice against them [among your generation]. It's 
like subconscious. 
A: It's not... [it is not... 
R: [It's like you go to your Indian clique, they go to their 
Pakistani clique. But for us, we're one whole clique. 
A : Yeah... For us... when I do my brainwashing to them... I do tell them 
that it's fine... everybody is good people. But you don't want to marry 
them. 
R: Exactly. You see, like arranged marriage. She won't let me marry like 






A: The people may be nice people. When it comes to say... you know my 
sister married a Christian. And they were both scientists. [They were all 
good] [u]ntil the kids were bom. Then he said of course he would be 
baptised, and she said no. 
R: So there was a conflict on how they would raise their children.. • like in 
these interracial marriage...things like that. 
A: They had a big conflict. The guy said i f you don't baptise them they wi l l 
go to hell. 
R: But I think... I think this is something they should have talked about 
before they get married. Their religious difference is not the main reason. 
A : No, no, no. But my sister thought he was a fellow scientist, [so... 
R: [But it's not 
about that. Some of the greatest scientists are Christians. 
A: Yes! 
R: That's the thing! They should have talked about it. 
A : But, but, I think... Another thing there wi l l always be problems among 
different people is the food. Okay? So... 
R: But i f you love someone this is something you should get accustomed to. 
A: These are the things make life difficult, you know, i f you are. ..with 
someone with a different background. 
R: But it shouldn't matter...〈taking a deep breath〉〈giggling〉 
A: But a traditional mom wi l l think thai... 
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R: < g i g g l i n g > 
L: Tradi t iona l m o m < g i g g l i n g > 
A: Marriage involves lots of adjustment...and, i f you want to really 
R: But the thing is it's not the mom's decision. 
A: But it is arranged marriage, right? 
R: But then you only choose the suitable ones and I. . . 
A: Yeah you make the decision but mom wi l l still be the first... 
R: But then i f I reject all o f them you wi l l have to choose another set. 
A: Yeah, but mom continues to choose from the same pool, right? 
R: But still we have the right to reject. 
The argument Rishaana and Ar ini had in this excerpt involved a wide range of issues 
from the historic rivalry between Pakistan and India, to religious differences, to 
arranged marriage that is common in India. In these discussions, Rishaana was 
positioning herself as an educated, liberal, accepting multicultural person who 
opposed the traditional beliefs of her mother's generation. In presenting herself as the 
cosmopolitan, multicultural individual, Rishaana repeatedly accentuated the qualities 
of Ar in i that would make her be categorised as a traditional, i f not stubborn, Indian. 
For instance, Rishaana depicted Ar ini as someone who only "go to your Indian 
clique," disaligning herself from the traditional Indians including her mother by 
referring to them with the pronoun "your." Rishaana described her mother's 
generation as discriminatory after pointing out that it would matter to her mother's 
generation whether someone was from Pakistan or was a Muslim. After imposing 
these allegations on her mother, she moved on to claim that these would not happen 
in her generation. In the second half o f the excerpt, they almost erupted into a quarrel, 
when Arini emphasised her right lo put her daughter in arranged marriage, while 
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Ulna voiccd out her rcsislancc against this practicc. She also vocalised her cJclcsl 
tor such tradition and made explicit her ways of bending this rule in attempt to go up 
against Arini. l ler discursivc use of the pronoun ‘ ‘wc” in the last turn of this cxccrpl 
also revealed her alignment with a whole new generation of Indians who would not 
wholeheartedly adhere to the cultural practices imposed by the older generation 
Indians/ Tamils. Through these interactions, Rishaana was engaging in an othering 
practice in order to self-present as someone who was cosmopolitan. 
7.7 Rishaana: Interpreting an Alternative Indian Identity 
In this chapter, I presented the final in-depth case analysis of the present 
study. Rishaana negotiated an Indian identity without the maintenance of the Tamil 
language. While she overtly portrayed herself and talked of her identity as a 
multicultural, non-biased individual, she never disavowed her Indian roots. Her 
projection of an English-speaking self did not necessarily mean she would abandon 
her heritage. Her regular transnational contacts, religious practices, and engagement 
in a classical Indian dance were ways for her to claim affil iation with her Indian 
heritage. She also discursively constructed a youth identity when she was discussing 
with her mother generational differences with regards to the perception of Pakistanis 
and the value of traditional arranged marriage. Like Takesh, Rishaana appeared to 
have sophisticatedly negotiated a positive sense o f self which simultaneously 
connected her multicultural experience at school in Hong Kong and her transnational 
community in Chermai. 
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CHAPTER 8 CONCLUSION 
8.1 Overview 
In this final chapter, I begin by summarising and mapping my findings into 
the three research questions I have posed for my study. I then discuss the empirical 
and methodological contributions of my study to the existing research on language 
and identity in the transnational context. I end the chapter by presenting the 
limitations of this study and providing suggestions for future research. 
8.2 Findings to Research Questions 
In this thesis, I have explored the dynamics of language and identity among 
the Hong Kong second generation Tamils in view of the conception that language is 
integral to one's identity, and the poststructuralist understanding of identity as f luid 
and multifaceted. The young Tamils' ideologies about language were also explicated 
to provide insights into their processes of identity construction. The main findings 
presented in Chapters 4 to 8, therefore, answered the three fundamental research 
questions I posed in Chapter 1: 
1. What linguistic resources are available to the second generation Tamil 
adolescent transmigrants in Hong Kong? How do they deploy these 
resources in different situations? To what extent is English used in their 
daily lives alongside Tamil and Cantonese? 
2. How do they construct and negotiate their identity? 
3. How do ideologies of languages inform and influence their identity 
construction? 
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8.2.1 Findings to Research Question (1) - Lanj^ uajjje Repertoire and ( hoicc 
111 answering this rcscarch question, this study primarily used a quantitative 
research method, specifically, a questionnaire survey consisting of largely 
close-ended questions with the 52 Tamil adolescents. 
The linguistic resources available to the participants were investigated 
carefully from various perspectives: (a) the overall degree of individual 
multilingualism among the informants as shown in the combinations of languages 
they speak very well/ quite we!!, (b) the languages most widely spoken within this 
sample as a whole, and (c) a comparison of their self-reported oracy and literacy 
abilities in English and Tamil. Findings on these aspects of their language repertoire 
have been presented at length in Chapter 4. Generally, with the exception of 3.8% of 
the participants, all the Tamil adolescents in my study were at least bilingual. More 
than half o f the participants (57.7%) were even able to understand and speak three or 
more languages, with French (36.5%), Cantonese (13.5%), Hindi (13.5%) and 
Mandarin (9.6%) being the most common languages in their linguistic repertoires 
beside English and Tamil. Out of all the language combinations I listed, English was 
always reported to be a component in the participants' linguistic repertoires. 
Participants varied little in their oral competencies in English and Tamil, with 100% 
claiming very good or quite good expertise in spoken English and 94.2% claiming 
the same level of proficiency in their spoken Tamil. The discrepancy between the 
informants' literacy abilities in these two languages was larger, however, with all o f 
them claiming they were able to read or write very well or quite well in English, but 
less than half o f them (42.3%) claimed they could do so in Tamil. A l l these findings 
on the young Tamils' available linguistic resources appear to be painting one similar 
picture — there is widespread proficiency in English, although there is no significant 
dcclinc in their knowledge of Tamil. 
I s :， 
The ways in which ihc Tamil adolescents deploy their linguistic rcsourccs in 
ditTcrcnt situations and the extent to which English is used alongside Tamil and 
Cantonese were explored through (a) a side-by-sidc comparison o fwha l constituted 
their first and dominant languages, and more importantly, (b) the languagc(s) Ihcy 
most often used with different Tamil interlocutors and the reciprocal language choicc 
by their parents and grandparents, and (c) the language(s) they most often used in 
different communicative situations outside home. Although most participants (80.8%) 
reported starting with Tamil as their first language, most of them reported English, 
either exclusively (36.5%), or more likely together with Tamil (53.8%), as their 
currently most often used languages. The detailed patterns of language choice by the 
Tamil adolescents also portray a similar trend. The only people with whom these 
young people still spoke a substantial amount of Tamil were their elderly 
grandparents 一 as many as 82.7% of them claimed to speak mostly Tamil to their 
grandparents. When the participants' interlocutors were more likely to be 
Tamil-English bilinguals, that is, when a choice was presented, the participants were 
almost equally likely to speak mostly English, as often in English as in Tamil, or 
mostly Tamil, to those interlocutors. Among these interlocutors - father, mother, 
siblings and Tamil friends — mother was the interlocutor to whom the highest 
proportion of participants (48.1%) reported speaking mostly Tamil, while siblings 
were the interlocutors to whom the fewest participant (23.1%) claimed speaking 
predominately Tamil. It also appeared that many parents preferred to speak mostly 
Tamil with their children but fewer children preferred to do the same with their 
parents. Outside the family domain, the Tamil language seemed to have more 
restricted usage. The Tamil adolescents reported to use predominately Tamil or Tamil 
together with English only in more private contexts such as in religious occasions 
(61.5%) and when talking to oneself when angry (55.7%). Very few respondents 
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claimed lo watch mostly Tamil films (9.6%), but more than half (51.9%) claimed to 
watch Tamil and English films equally often. In situations other than these three, 
Tamil was almost not used at all. Most participants reported using mostly linglish in 
all o f the public domains relevant to their daily lives (i.e. in a shop, al school during 
recess, and talking to teachers), and in a computer-mediated communicative context 
(i.e. chatting with friends on the Internet). While English was ubiquitous and Tamil 
was prevalent in private domains, Cantonese was not only non-existent at home, but 
also not widely used in any of the seven communicative situations investigated. 
Cantonese was only reported to be used predominately or in the same amount with 
English when the respondents were in a shop (23.3%), at school during break 
(15.2%), and talking to teachers (7.7%). 
The language diary entries written by the three focal participants also served 
to corroborate with their responses on their habitual language use in their 
questionnaires, although a more important role of these entries played was to help 
generate probing questions in the subsequent diary-focused interviews that aimed at 
soliciting participants' further elaboration on their language choice, and their own 
evaluation of and metalinguistic comments on their language practices (e.g., in 
Chapter 6.5 and Chapter 7.4). Nonetheless, the data from the language diary entries 
were, by and large, congruent with the respective responses in the questionnaires and 
no divergence was found. 
8.2.2 Findings to Research Question (2) - Identity Negotiation in a 
Transnational Context 
This research question is answered mainly by the findings obtained from the 
qualitative analysis of the interview discourse by the three case participants and the 
overall picture drawn by the 52 participants' responses in the identity scction of Ihc 
survey. Out of the three identity labels ‘Tamil ,” “Indian，, and " I long Konger" given 
to the respondents, Ihcy appeared to collectively identify most strongly with 
“Indian，,’ slightly less strongly with “Tamil’，, and moderately with “Hong Konger." I 
argued that their higher degree of identification with “Indian” than 'Tami l " was due 
to their transnational migratory experience. Although they were not without regular 
visits to their parental homeland, a major part of their life was spent being a resident 
in Hong Kong. As a result, the young Tamils were inclined to reconcile a broader 
identity that encompasses all sub-national ones in order to develop a sense of 
collective solidarity, and this point wi l l be further elaborated in section 8.3. For the 
question on they would prefer to identify themselves by one from a list of cultural 
identity labels (as shown in Table 4.11), the most popular choices were "Indian" 
(32.7%), "Indian-Tamil" (17.3%), and "Hong Kong-Indian" (17.3%). The least 
popular choice was "Hong Konger" (5.8%). The case of Takesh shows, however, that 
participants' degree of identification with the label “Hong Konger" might have been 
under-reported. Despite Takesh's self-identification as an “Indian,” he revealed 
during an unstructured interview that he at times perceived himself as 
"half-Chinese," and in subsequent interactions with me, he even performed a 
Cantonese-speaking Hong Konger identity, positioning himself against other ethnic 
minorities in Hong Kong who spoke a less "standard" variety of Cantonese (see 
section 5.4). As for participants' perceived value of different languages to their 
identity, 75% of them rated English as very important to their identity, 68% rated 
Tamil the same level of importance, but only 7% rate Cantonese as very important to 
their identity. 
The more important findings for the research question on identity negotiation 
were from the analysis of the qualitative interview data. As mentioned in Chapter 4, 
themes for coding the interview data collcclcd during the multiple-case study were 
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modified Ironi those developed preliminarily in the analysis of the semi-structured 
interviews. However, it was the ease studies through which I was possible to explore 
the focal participants' identity construction and self-positioning in greater depth. As 
shown in Chapters 5 lo 7,1 was not only able to seek for their conscious talk about 
identity, but to invoke their performance o f identity in our interaction as well. Jn the 
remainder o f this sub-section, I summarise their discourse that shed light on their 
identity construction. 
Takesh, the participant o f the first case I reported in this thesis, was among 
the 32.7% o f the young Tamils who claimed to self-identify as an Indian-Tamil. He 
reported using mostly Tamil to both o f his parents. In our numerous conversations, 
he repeatedly represented his identity as greatly inflected towards his Indian heritage. 
I interpreted that to Takesh, his ethnicity is a non-negotiable category, since he 
frequently drew upon the discursive “roots” metaphor to indicate his obligation to 
“go back," and the impossibility for h im to “deny” his geographical origin being 
India. I also highlighted his persistent appeal to racial phenotypes (i.e. that his skin 
colour is "darker") in negotiating his difference wi th his Chinese counterparts, and 
hence the reduced likelihood for him f ind the mainstream Chinese Hong Konger 
identity accessible. Nevertheless, as rapport between us increased, he occasionally 
positioned himself as a Hong Konger in our conversations. I then pointed out that 
Cantonese was a significant component in the negotiation o f such identity. In one 
episode o f our interaction, Takesh negatively evaluated an Indian who spoke 
Cantonese wi th a non-standard stress (i.e. according to his imitation) and positioned 
that person as belonging to a lower hierarchy than the mainstream 
Cantonese-speaking Hong Kongers. In another instance, he aligned himself with the 
mainstream Cantonese-speaking Hong by othering the South Asian youngsters in 
[ long Kong who did not speak Cantonese. Finally, I argued that as Takesh moved 
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towards immersing himself in local linguistic and cultural practiccs while 
maintaining his hcrilagc, he began lo carve out a third spacc, transnational identity 
thai allowed him to feel at home both in Hong Kong and in India. 
The participant of the second case, Santhosh, was among the 5.8% survey 
respondents who chose the identity label “Hong Kongcr" to represent himself. He 
reported using equal amount of English and Tamil to speak to his mother and mostly 
English to his father. In contrast with Takesh's overt display of affiliation towards his 
Indian heritage and the Tamil language, Santhosh recurrently projects a stance of 
viewing ancestral heritage as unimportant to him. While he consciously tried to 
reconcile two positions 一 Indian and Hong Konger - by pointing out there were "two 
parts of [him]," he nonetheless downplayed the Indian inflection of his identity later 
on by pinpointing his lack of knowledge about Chennai and India. Apart from his 
talk about identity, I also showed excerpts where he positioned himself vis-a-vis his 
interlocutor (i.e. his elder brother Kishok) interactionally, and an “other’，who was 
absent in the interaction (i.e. his Chinese classmates). In a conversation with me and 
Kishok, Santhosh adopted a subject position in opposition to Kishok by emphasising 
that English, though not being claimed to be the first language by Kishok, was his 
first language. Santhosh's comment on his habitual language use with his family was 
another resource for his identity work. He performed an affective stancetaking in the 
utterance “ I just feel more comfortable in English," and I contended that through this 
stancetaking he attempted to lay claim to an English-dominant bilingual identity. 
Apart from appealing to the frequent use of English in his daily life, Santhosh also 
emphasised his proficiency in the language. By positioning his Chinese classmates as 
learners of English who had to "improve their English," he constructed an English 
language speaker identity for himself and claimed ownership of the language. In sum, 
while Santhosh displayed overt inclination lo forgo his links with India and only 
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sccincd "al home” in 1 long Kong, he nonetheless crcatcd distance with Ihc 
mainstream Chinese 1 long Kongcrs by positioning them as the "others" in opposition 
to his Hnglish-spcaking self, negotiating an alternative Hong Kong-Indian identity. 
Rishaana, the participant of the third case, was among the 32.7% of the 
survey participants who reported to self-identify as an “Indian.’’ She spoke only 
English to both of her parents. Right at the beginning of our contact, Rishaana was 
not hesitant in presenting a subject position that is neither assimilative to the 
mainstream majority nor merely resorting to the Indian minority community. I 
attributed this identity formation to her socialisation at school and the language 
policy implemented there. “We all naturally use English," she claimed, stressing her 
and her “Korean, Japanese, and Indian" friends' shared membership as 
English-speaking Asians instead of emphasising particularity of their different 
origins. Despite Rishaana's apparent tendency to look beyond her Indian heritage for 
cultural identification, she nevertheless took an epistemic stance towards how the 
Hindi religious rituals should be observed when I questioned whether her lack of 
knowledge in Sanskrit and literary Tamil would hinder her observance. I posited that 
this was an act to present herself as a young Indian who exercised agency in 
refashioning religious practices with reference to her own language preference. Then, 
in her debate with her mother Arini on issues such as India's rivalry with Pakistan 
and the practice of arranged marriage, Rishaana interactionally positioned of her 
mother Ar in i as the traditional, narrowly Indian-minded "other" in opposition to her 
cosmopolitan, open-minded self. Finally, I put forward that Rishaana negotiated a 
transnational identity that was connected to her parental heritage but not without the 
nuanced appropriation of the associated linguistic and cultural practices. 
The three stories represent very dilTerent ways in which these Tamil 
transmigrant adolcsccnts constructed and negotiated their identities within their 
coniplcx social nichc. Their transnational identity was not ncccssarily constituted 
only in and around language practiccs, although these might play a significant pari. 
Such identity was also, for instance, constructed around widely shared cxpcrienccs of 
identification with and participation in religious observance, traditional arts and 
performance, and trips to parental and grandparental homeland. Although the Tamil 
youths were at times presenting themselves as unenthusiastic and lukewarm 
participants in these transnational spaces which were often characterised as the “old” 
or the “traditional’” they nevertheless showed no overt or strong signs of outright 
rejection or complete disavowal of their connection with their heritage. Instead, they 
are active participants in, and co-constructors of, a form of Indian or Tamil identity 
with varying degrees of transnational and, to a lesser degree, local inflections. This 
was shown to be done through, for instance, claiming expertise and displaying 
affiliation with the language of the majority of the host society, negotiating an 
English-dominant muiltilingual speaker identity, and fashioning the language 
practices traditionally associated with the inherited cultural and religious practices. 
These findings could hardly be generalised to all the second generation young 
Tamils in Hong Kong, but could provide insights into the hows, or in other words, 
the fine-grained process of these young Tamils' self-positioning and stancetaking, 
that were involved in identity negotiation. 
8.2.3 Findings to Research Question (3) - Language Ideology 
This research question is closely linked with research question (2), and is also 
answered mainly by the qualitative findings from the multiple-case study. In 
Chapters 5 to 7,1 analysed the ideologies of language enacted in the focal 
participants' discourse on their identity and sense of belonging. In this scction 1 
provide a summary of the ideologies on English, Tamil and Cantonese. 
There were two opposing ideological positions towards the use of" I English 
lhal were articulalcd in the Ibcal participants’ discourse. The first one considered 
English as an impropriate language for communication among Tamils. This ideology 
was more salient in Takesh，s interview talk than in the other two participants'. He 
stressed that there existed the need for him to “change up [himself]" to speak less 
English when he returned home. There appeared to be a fine boundary governing the 
amount of English being used at home. Takesh pointed out there was such things as 
speaking “too much English" at home, and that when one speaks English in India 
"you're losing yourself." The second ideological position viewed English as 
emblematic of cosmopolitanism and modernity. Santhosh found it normal that when 
a country is “becoming more modem, more people take the initiative to leam 
English," associating English with modernity and viewing it as a marker of upward 
social mobility. He also evaluated the language as universal and necessary, claiming 
that ‘‘it is becoming very important all around the world," and that “everybody 
speaks English.” I contended that these ideologies articulated in his discourse were 
crucial in his negotiation of a well-educated, middle class, English-speaking identity. 
Similarly, Rishaana subscribed to the widespread ideology that English is a neutral, 
default lingua franca in communication between speakers of different languages. She 
took a positive evaluative stance towards it, a stancetaking that influenced her 
negotiation of an English-speaking identity. However, it is worth clarifying that 
unlike Santhosh, Rishaana did not associate English with pragmatism or social 
prestige. It was only her perceived universal nature of English that motivated her 
affiliation with the language. 
The participants' ideological positions towards Tamil were also diverse. As 
delineated in Chapter 2, one aim of looking into participants' beliefs about language 
conccmcci how speakers' ideological positions on minority language and identity 
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would intlucncc language use and maintenance. In the ease of Takcsh, he claimcd 
that “ i f you couldn't speak Tamil, you cannot rccognisc yourself actually." Since 
Takesh considered Tamil as an essential constituent of the Tamil identity, he made 
overt efforts into maintaining the use o f the language especially with his family and 
during trips to homeland. On the contrary, Rishaana did not consider Tamil as crucial 
to remaining connected to her heritage. Rishaana mentioned that Tamil would only 
be an important connection to her “roots” when it was being considered "w i th a 
whole bunch of other things" such as her practice o f the classical Bharatanatyam 
dance. The wider ideology that heritage language is essential to maintaining heritage 
cultural identity was experienced and then transformed by Rishaana on the individual 
level. She adapted an alternative interpretation to it. Santhosh also explicitly claimed 
that the Tamil language was not an obligatory marker o f a Tamil identity, but I argued 
that his iteration of such belief was a way for him to just i fy his lack o f commitment 
in maintaining Tamil at home especially when being compared wi th his brother. 
Moreover, Santhosh was not eager to remain tied to his Tamil/ Indian heritage in any 
ways, and thus whether he thought of the Tamil language as linked to the Tamil 
identity does not matter as much as the other two participants' conceptualisation on 
the same ideological linkage. 
Cantonese, in the participants' interview discourse, was neither 
conceptualised as a barrier to Tamil heritage maintenance nor was viewed as a 
necessary lingua franca for any inter-ethnic communication in Hong Kong. Instead， 
the language was more often pragmatically positioned as a "commodif ied" language 
for economic opportunities in Takesh's and, to a lesser extent, in Santhosh's 
discourses. In Takesh's assertion that South Asians l iving in Hong Kong who lacked 
Cantonese proficiency had reduced job opportunities in Hong Kong, he appealed to 
the instrumental value o f the language and its link to economic capital. A rather 
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uncxpcctcd finding was Santhosh's unmcdiatcd adaption of a rcccnlly broadly 
circulalcd macro-lcvcl ideology thai Mandarin exceeded Canloncsc in its 
instrumental value in the Chinese world. He was even enthusiastic in highlighting his 
comparatively higher Mandarin proficiency, proudly claiming that "even after taking 
6 years o f Cantonese and 1 year of Mandarin, I can actually speak better Mandarin 
than Cantonese." However, it remains yet to be seen whether Mandarin wi l l 
gradually overtake Cantonese as the language in which young South Asians in Hong 
Kong endeavour to claim expertise or even affiliation when attempting to lay claim 
to a Hong Konger identity. 
In short, language ideologies were invoked in the discursive construction of 
identity among the multilingual Tamil speakers. The collective language ideologies 
manifested in the society were at times reproduced, and at times altered by the young 
speakers on the individual level. In finding out why the participants preferred the use 
of certain languages in certain situations, and what identities they were striving to 
negotiate, the scrutiny of the language ideologies enacted in the discourse of these 
individuals played an important role. 
8.3 Empirical Significance of the Study 
As noted in Chapter 1, although there has been extensive research in 
linguistic minorities, past studies have mainly focused on immigrants and minority 
groups in Western settings (e.g. Giampapa 2004, Harris, 2006; King and Ganuza 
2005); research conducted in Asia, and in particular, Hong Kong, has been rather 
limited. Even census data on the sociolinguistic profiles of the immigrants in Hong 
Kong have been lacking. While there exists a scant body of work on the Indians in 
I long Kong such as the Punjabis, Sikhs and Sindhis (as noted in Chapter 1), the 
relationship of language and identity among the Indian Tamils has not yet been 
widely explored. Moreover, most sociolinguistic studies have Iciidcd lo locus on only 
indigenous populations or classic immigrants, who largely engaged in unidirectional 
movement across national boundaries. The cmcrgcncc of transnational migrants has 
yet to be the objcct of scrutiny by sociolinguists. Thus, Ihc present study extends the 
existing literature on minority language speakers' identity negotiation by offering an 
empirical perspective of the identity construction through language choice and 
ideology among an under-researched community o f transmigrants 一 the Tamil 
adolescent transmigrants in Hong Kong. In one sense, it has contributed to the scarce 
existing literature on the sociolinguistics of the South Asian minorities in Hong Kong 
and in non-Western settings to a certain extent; in another, it has gone some way 
towards enhancing our conceptualisation of migrant transnationalism in relation to 
the transmigrants' resultant language practices and affiliation. 
Apart from the above significance, the present study also makes a modest 
contribution to a broader understanding of the current spread of English in the 
contemporary era. As mentioned in Chapter 2, there has been a body of scholarly 
literature on second generation immigrants who migrated from ex-colonial countries 
to Anglophone societies. It has been a typical finding that are shifting to English at 
the expense of their heritage languages and acculturating to an English-speaking 
identity (e.g. Fishman, 1989; Canagarajah, 2006, 2008). Meanwhile, to date, there 
has not been much documentation on the sociolinguistic impact of migration on 
Asian immigrants to non-Western, post-colonial contexts where societal 
multilingualism, as opposed to English-monolingualism, are usually the norm. This 
study makes an empirical contribution to a more coherent understanding of the 
spread of English as a global lingua franca, since there is considerable dilTcrcnce in 
the macro-sociolinguistic settings between Hong Kong and Ihc Anglophone countries 
that have been well-studied. In Hong Kong, English, Cantonese and Mandarin 
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co-c\ist and carry considerable value in often complementary aspccts; and tlicrc is 
less sociclal pressure on immigrants to be monolingual in 卜:nglish. Yd, in this study, 
English was still discovered lo be a dominant language among Ihc Tamil youths in 
Hong Kong and the one to which they most strongly affiliated. 
One significant but unexpected finding on the young Tamils' identification 
processes was their stronger affiliation with the Indian than with the Tamil identity — 
a phenomenon which has never been discussed in the existing literature on Indian 
minority youths. Some researchers, though not the majority, have even used the term 
Indian for the entire study and only indicated the linguistic group to which their 
Indian participants belonged in the methodology section (e.g. Pannu, 1998; Patri & 
Pennington, 1998), obscuring any potential discrepancy between the youths' degrees 
of identification towards their national/ ethnic Indian and their sub-national/ 
linguistic identities. In this study, however, I did not assume the participants to 
conflate these two identity options at the outset, given the remarkable heterogeneity 
within India. It turned out that they did not emphasise their Tamil heritage at the 
expense of their larger Indian one. When being asked whether they considered Tamil 
as an important marker of their Tamil identity, the participants often either described 
the language as an essential constituent of their Indian identity, or dismissed it as 
being not essential for them to think of themselves as Indians (e.g.. Excerpts 6.3 and 
7.7). At other times, they unreflectively linked the Tamil language to their Indian 
identity (e.g., Excerpt 5.3). Adapting the notion of pan-Asian ethnicity proposed in 
Kibria' (1997) study on the second generation Chinese and Korean immigrants in the 
U.S., I contend that the young Tamils were in the process of constructing a 
pan-Indian identity. Instead of accentuating the distinctiveness of the Tamil language 
or the South Indian culture, their transnational experience has led to their negotiating 
a pan-Indian identity that at limes eclipsed their Tamil identity. The deliberate 
avoidancc of using Ihc terms Indian and I ami I interchangeably throughout my study 
was shown to be cfTcclivc in discerning this complcx phenomenon found among my 
participants. In future studies, the same consideration could be applied to scrulinisc 
Indian minority communities, particularly South Indian ones, which are more 
culturally and linguistically distant from the more Hindi-centric North Indian ones, in 
order to be able to perceive the intra-elhnic nuances in Indian immigrants' 
self-identification processes as faithfully to their own perspectives as possible. 
8.4 Methodological Significance of the Study 
From a methodological point of view, the analysis in this thesis has 
demonstrated how research focusing on language and identity can be improved by 
combining methods, which allows the researcher to collect both qualitative and 
quantitative data on participant's views and beliefs about language and its role in the 
negotiation of ethnic identity. As discussed in Chapter 3, traditionally, research in this 
field mostly made use o f qualitative methods, in attempt to compose a possibly 
detailed picture of the issues involved in identity negotiation on a personal level. 
Combining interviews with methods to chart the broader terrain can undoubtedly 
enrich the analysis. By looking at the emerging sociolinguistic patterns within the 
studied community, I was able come up with tentative speculative inferences that 
could help stimulate questions in the qualitative phase of the study. By combining 
two types of data, this thesis was able to offer an overall picture o f the Tamil 
adolescents' affil iation with different identity labels, and, at the same time, to bring 
in individual voices of the participants and the complex ways they used to make 
sense of their place in their transnational milieu. 
While the standardised questionnaire was still used to allow for comparability 
of quantitative data, during the qualitative discussions, it was mc, the rcscarchcr, who 
tried lo follow participants' leads in the conversation, dclibcralcly taking a listening 
rather than an asking position. The purpose of interviews in this study was to engage 
individuals in conversations about their experiences as members o f a particular 
migrant group, talking both directly and at times indircctly about their clhnic, 
national, cultural, and language identities, as well as their relative transnational 
subject positions. The in-deplh, unstructured interviews, in particular, were intended 
to gain understandings of the focal participants' experiences from their 
points-of-view and the way they position themselves vis-a-vis these experiences they 
recalled. I did not consider that I was able to arrive at facts about their 
self-identification. Indeed, I was aware that meanings were constructed in interaction. 
Instead of treating the interview discourse as report of facts, I acknowledged my 
presence as a researcher and a Cantonese Hong Konger in shaping their 
self-positioning practices during the conversations. I also acknowledged the 
possibility that the participants would be instill ing their own perspectives in the 
content of their discourse, and therefore it would be unreasonable to look for an 
objective external reality in it. It was through the investigation of the contradictions, 
the ambivalence, and the concepts they presented as taken-for-granted, that more 
nuanced analyses of their self-positioning and stancetaking, which were ultimately 
connected to their identity negotiation, were made possible. 
8.5 Limitations and Directions for Future Studies 
The current study did not attempt detailed assessments of the proficiencies of 
the languages reported in the participants' language repertoire, as it focused primarily 
on answering the second research question on the Tamils' identity construction. 
Self-reported data do have their limitations, particularly concerning judgments of 
language proficicncy (Delaramani & Lock, 2003). Therefore, future studies thai 
focus on the language repertoire of Ihc I long Kong Tamils could utilise more 
rigorous quantitative instrumentation such as by asking Ihc respondents lo rate their 
speaking, listening, writ ing and reading competencies from a larger scalc, such as a 
scale from 1 to 10. This study also did not attempt comparisons between the habitual 
language choices of different age groups in the second generation Tamils in Hong 
Kong. This was mainly due to the fact that the Tamils have been one of the newer, 
though growing, Indian communities in Hong Kong, unlike communities such as the 
Sikhs which have been part of Hong Kong for decades. In the future, empirical 
studies more grounded in the sociology of language can investigate the language 
choice across different the age groups among the second generation Tamils in Hong 
Kong. In that way, the studies can draw credible conclusion on any trends of Tamil 
language shift and maintenance that are taking place within this generation of the 
Tamils, which has implication for research on macro/ societal multilingualism in the 
post-colonial/ Asian context. 
In the current study, I mainly employed interviews in soliciting the Tamil 
adolescents' perspective on their inter alias, ethnic, cultural, and linguistic identities. 
Although interview methods have long been viewed as producing self-reported data, 
I drew upon the recent wave of qualitative applied linguistic research that treats the 
interview as a social practice (e.g. Mann, 2011; Talmy, 2011), and thus I critically 
analysed the interview discourse, resisting the temptation “to take research 
participants ‘at their word. ' " (Block, 2000, p.757). Nonetheless, with this method 
being used for qualitative data collection, this study largely examined the 
participants' overall self-positioning and their metalinguistic comments on an 
individual level. Future studies could conduct interactional analysis of the Tamils' 
talk-in-inleraction with their interlocutors in everyday communicative situations, 
instead of probing their accounts of their own language practices. These studies 
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could specifically look into how identities arc discursively conslructcd by these 
transnational Tamils in a particular contcxt, such as at school, at home or in the 
workplace. The nature and extent of any code-switching practices lhal may take 
place within single speech events also merit further research, as the forms of 
language(s) used in a particular interaction are also resources for indexing identity 
and positioning. In this respect, their discourse in the Tamil language could be 
analysed as well. More specifically, an ethnographic approach on transmigrants' 
linguistic practices identity negotiation would allow researchers to contextualise the 
use of the young transmigrants' multilingual resources within the migration 
experiences and cultural backgrounds of the youths across different localities, and 
develop a situated perspective of how their engagement in various forms of linguistic 
practices precisely indexes the different dimensions of their identity in their daily 
interactions. 
Lastly, a follow-up or longitudinal study o f the three focal participants whose 
life stories were explicated in detail in the current study could be conducted to 
investigate how these adolescents' own practices, beliefs, and identities evolve and 
how they might shape or influence the third generation of the Tamil community in 
Hong Kong. Likewise, these focal participants' emergent language practices and 
nascent identities developed during their transition from late adolescence to early 
adulthood also necessitate a longitudinal investigation. Our understanding of the 
processes of identity negotiation could be expanded with changes of their subject 
positions over time being set as the focus o f this body of research. While I contend 
that the poststructuralist notion of language and identity largely adopted in this thesis 
should be maintained, future research could also draw upon variationist 
sociolinguistic variables, such as age, sex, and marriage, to shed light on the analyses 
from qualitative components. The interview discourses could be used lo re-examine 
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I he extent lo which the correlations between these variables and the participants' 
linguistic behaviours arc valid. Studies following this direction could oflbr further 
implications on the interface between traditional and poststructuralist 
sociolinguislics. 
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Append ix A — Quest ionna i re Survey 
What is your language experience like? 
Consentform 
61/62!VTSSLd! Vow are invited to fill in this questionnaire which is part of a larger study on the language 
cjcperiencc and identity of young Tamils (12-18 yrs) in Hong Kong, conducted by Kelvin Lui (a research student in 
Applied English Linguistics at The Chinese University of Hong Kong]. The survey will take you around 10 
minutes to complete. Please ask your parents to read and sign this form before you fill in the questionnaire. After 
completion please kindly put the questionnaire into the stamped envelope provided and return it by post Thank 
you very much for your help! 
-1 have read the above and am willing to participate. 
-/ understand that participation is voluntary and I am free to refuse any questions about which I do not feel 
comfortable. 
-1 understand that the researcher will not tell anyone I have taken part in this research, and the information 
collected will remain strictly anonymous. 
-1 have the right to withdraw from the study and the questionnaire submitted will then be destroyed 
Name Signature Date 
*Name ofparent(s) ^Signature ofparentfs) *Date 
•Fields needed if you are 11 -years old o � youn^ge � 
• ^ o l 
1. What languages do you m m ^ ^ 
now know? -
H o w wel l can you 
speak and understand How well can you read 
this language in a and write this 
conversation now? language now? 
Please rate your language \ 
abilities by putting、、z〃s in \ very quite not so not very quite not so not 
the corresponding boxes. \ well well well at all well well well at all 
i. Tamil \ • • • • • • • • 
ii. English EJ LJ U I__ _ _ I I _ I I _ L 
iii. Hindi • • • ! _ _ I I _ _ I I _ L 
iv. Cantonese • • • ! _ 」 _ U __ L_ 
V. French • • [ _ _ ! ! _ _ _ I I _ I U L— 
vi. Mandarin • 口 • 口 U U U L_ 
vii. Other: I 」 LJ L J L」 丨」 L」 L— … 
viii. Other: L I L I I J L ] 丨」 丨 1 I I I 
IHfJ 
2. Which language is your first language? 
[Tamil | lEnglish | |Both Tamil and English | |Other(s): 
3. Which language is your dominant language (your most often used language) now? 
jTami l [ jEngl ish [JBoth Tamil and English [I]Other(s): 
4. Have you taken any Tamil classes? OVes (Go to Q.5) Q N o (Go to Q.6) 
5. What are your reasons for taking Tamil classes? 
[1—Strongly disagree, 2—Disagree, 3—Neutral, 4~Agree, 5—Strongly agree] 
To be able to meet my friends regularly 
To be able to use the language in India 
To feel closer to the Tamil culture 
To please my parents/ grandparents 
Other(s): 




If you use two (or more) languages equally often in a situation, circle、、2" for all those languages: 
E.g. Someone speaks Tamil and English equally often but no Cantonese to his father: 
Persons Tamil English Cantonese 
11. father | 1 ② | 1 Q 1 2 
A. Which language(s) do you use when you start a conversation with the following persons? 
Other: 
Persons Tamil English Cantonese ( ) N/A 
5. father 1 2 1 2 1 2 1 2 
7. mother 1 2 1 2 1 2 1 2 
8. grandparents 1 2 1 2 1 2 1 2 
9. brothers/ sisters 1 2 1 2 1 2 1 2 
10. school teachers 1 2 1 2 1 2 1 2 
11. Tamil friends 1 2 1 2 1 2 1 2 
12. other Indian friends 1 2 1 2 1 2 1 2 
13. non-Indian friends 1 2 1 2 1 2 1 2 
B. Which Lingujge(s) do the following persons use when they start a conversation with you.'^ 
Other: 
Persons Tamil English Cantonese N/A 
( )_ 
14. father 1 2 1 2 1 2 1 2 
15. mother 1 2 1 2 1 2 1 2 
16. grandparents 1 2 1 2 1 2 1 2 
C. Which language(s) do you use in the following situations? 
Other: 
When you are... Tamil English Cantonese ( ) N/A 
17. talking to salespeople in a shop in HK 1 2 1 2 1 2 1 2 
18. at school during recesses/ lunch times 1 2 1 2 1 2 1 2 
19. chatting on the Internet with friends 1 2 1 2 1 2 1 2 
20. surfing the web for fun 1 2 1 2 1 2 1 2 
21. counting 1 2 1 2 1 2 1 2 
22. listening to songs 1 2 1 2 1 2 1 2 
23. at a religious occasion/ saying prayers 1 2 1 2 1 2 1 2 
24. sending an SMS 1 2 1 2 1 2 1 2 
25. talking to yourself when you are angry 1 2 1 2 1 2 1 2 
26. watching films 1 2 1 2 1 2 1 2 
Please rate the statements by shading the circle like t h i s : 0 
27. I think of myself as a Tamil. 
〇 〇 〇 〇 〇 
Always Often Sometimes Seldom Never 
28. I think of myself as an Indian. 
〇 〇 〇 〇 〇 
Always Often Sometimes Seldom Never 
29. I think of myself as a Hong Kong person. 
〇 〇 〇 〇 〇 
Always Often Sometimes Seldom Never 
30. I consider myself as not belonging to any one particular nation or culture. 
〇 〇 〇 〇 〇 
Always Often Sometimes Seldom Never 
[Q.31 3S] Please choose on ly one answer for each of questions. 
31. How do you identify yourself? 
G O O O 〇 〇 〇 
Tamil Indian Indian-Tamil Hong Konger Hong Kong-Indian Hong Kong-Tamil Other: 
32. How would you answer if someone asks you ”Where are you from?" 
〇 〇 〇 〇 
Tamil Nadu India Hong Kong Other: 
33. Having better English than Tamil skills makes a Tamil person less Tamil/ Indian. 
〇 〇 〇 〇 〇 
Strongly agree Agree Neutral Disagree Strongly Disagree 
34. I feel uneasy if I see two Tamils who can speak Tamil talk to each other in English. 
〇 〇 〇 〇 〇 
Strongly agree Agree Neutral Disagree Strongly Disagree 
35. I feel uneasy if I see two Tamils who can speak Tamil talk to each other In Cantonese. 
〇 〇 〇 〇 〇 
Strongly agree Agree Neutral Disagree Strongly Disagree 
[Q.36 - 39] How is each of the following language an important part of who you are? 
Yes, of I don't Not Of course I can't 
Quite so 
course know really not speak it 
36. Tamil o o o o o o 
37. English 〇 〇 〇 〇 〇 〇 
38. Cantonese o 〇 o 〇 〇 o 
39. Other: ( - ::^opncab:e) o o o o o 
Ht^HHHESEBZSHimai^HI^H 
40. How old are you? 
41. Sex: M / F 
42. What is your place of birth? 
43. What is the name of your school? 
44. What is your religion? 
45. What citizenship(s) do you hold? 





46. Wild I generation are you? 
I I moved to HK with my family at the age of . 
I I was born in Hong Kong. 
I My parents (at least one) were born in HK. 
47. How often do you visit India? 
」Twice a year or more 
] O n c e a year 
] O n c e every two years or fewer 
] I haven't been to India (Go to Q.49) 
48. What were the visits for? 
You can choose more than one. 
] S e e i n g my relatives and friends 
] T r a v e l l i n g / vacation 
] A t t e n d i n g special events (e.g., weddings, birthdays, funerals) 
• Other(s): 
49. Would you like to settle in India one day? 
〇 〇 〇 〇 〇 
Very much so Somewhat Neutral Not very much Not at all 
50. Are you willing to take part in a face-to-face interview later? In this follow-up interview, you 
would be able to explain what you mean by some of your responses in the questionnaire, and 
express your views on language and identity. It can take place anytime from now till March. 
• Yes • No 
I 
I Your name : Phone no. : ； 
1 Emai l : I 
j Your contact info will be kept strictly confidential. The report will not mention individuals by name. 1 
51. Are there any other issues you think should be covered but weren't in this questionnaire? Feel free to 
make suggestions. 
-Thank you so much for taking your time to fill in this survey. J3 命0 !-
Jfyou would like to further discuss this study with me, please do not hesitate to contact me 
Kelvin Lui (+8S2 9170 9632, KeJvinlui^cuhk.edu.hk or Kelvinhy.Iui^gmaiLcom 1 
Append ix B - l n t e r \ iew (.luide fo r Semi-St ructured In terv iew 
Interview/ Lantiuanc logbook 
Consent Form for Parcnts /Cuardians of Participants 
Project Title: Language choice, identity and ideology among Tamil adolescents in Hong Kong 
Project Statement: 
Your child is invited lo take part in an interview which is part of a larger study on the language 
experience and identity of young Tamils (11-18 yrs) in Hong Kong, conducted by Lui Hong Yee 
Kelvin. Lui is a graduate student from the Department of English at The Chinese University of Hong 
Kong. The information recorded is confidential , and no one else except Lui will have access to the 
information audio-recorded during the interview. Participation is entirely voluntary — you are free to 
decline participation of your son/ daughter. Any information which could identify your child will be 
kept strictly confidential and only accessed by the researcher. 
/ agree that my son/ daughter (his/ her name) for whom I am a guardian may take 
part in the above research project. I understand that my child has the right to withdraw from the study 
any time and the audio files recorded will then be immediately erased. Any information my child 
provides will be kept strictly confidential, and that no information that could lead to his/ her 
identification will be disclosed in any reports. The identifiable data will not be shared with any other 
organization. 
Parent ' sName: 
Signature of Parent: Date: 
Signature of Participant: Date: 
Ci i l t t i ra l activity and social space 
1. Do you walcli TV often? What channels and programs? What kind o f music do you listen lo 
the most? (e.g. type, singers, language/ country) Do you read newspapers/ magazines often? 
Which ones? 
2. What other hobbies do you have? What do you do doing free lime? 
3. Do you go online often, what sites do you visit when you go online? (e.g. discussion forums, 
websites, chatroom) Do you use talk to your friends online? (e.g. Email, MSN messenger) 
What languages do you use? 
Personal background 
4. Which school are you attending? Can you describe how your school l ife is like? What 
languages are you studying at school? Do you take part in any EGAs? 
5. Where were you bom? 
6. Where is your ancestral home? Do you or your parents still have connections there? 
7. When did your parents come to HK? 
8. What is the mother tongue of your parents? What other languages do they speak? Among 
themselves? What schools did your parents attend? Did they attend English-medium schools 
or Tamil-medium schools? 
(For those who have spent a substantial period in India/ overseas) 
9. What was the reason to leave Hong Kong Do you like it in India/ overseas? What do you like 
about it? 
10. When you were overseas, who language did you use when you talk to your parents/ siblings/ 
friends/ teachers? 
Experience in HK and identity 
11. Who do you consider yourself as? Indian? Hong Kong person? Hong Kong Indian? Hong 
Kong Tamil? 
12. Have you always perceived yourself as (the answer given in the previous 
question)? Or have you changed your perception over the years? Why? 
13. Do others also see your identity in the same way as you want them to? 
14. Has there ever been a moment when you feel you don't truly belong to any one particular 
nation/ culture? Has this feeling been growing stronger or getting weaker over the years? 
]5. Can you talk about your encounters with local Hong Kong people (in shops, school, etc)? 
Who are the local H K people you mainly know? 
16. Do you like Hong Kong? Do you want lo stay in Hong Kong, or is there somewhere else you 
want lo be? Why? I lave you ever considered where you want to have your education after 
finishing your secondary school studies? 
lyjj 
Lantiua*;e use: 
17. Would you use different languages Ihc same person (i.e. Grandparents, father, mother, 
siblings, Tamil friends, non Indian friends) in dinbrcnl placcs/ situations? Why? 
1S. 1 lave you noticed any changcs in your use of language sincc you arrived in MK / throughout 
your life in UK? or at different stages of your life in HK? 
Metalinguistic comments on language use: 
19. Is English important to you? Why? When is it important/ not so important? 
20. How do you feel about Tamil? Do you like speaking Tamil? Why? When is it useful/ 
important? 
21. I f you had to put languages in order of importance, the first would be? 
22. Do you think speaking Tamil is a fundamental part in being Tamil? I f a Tamil person doesn't 
speak Tamil can that person still be considered a Tamil? 
23. Similarly, should a Tamil person be able to read and write Tamil? I f he/ she doesn't read or 
write Tamil can that person still be considered a Tamil? 
24. Should an Indian know Hindi to be an Indian? 
25. In general, do you speak in Tamil more often (dominant language)? Or English? 
26. I f you speak English more often, does it make you any different from other Tamil young 
people in India? other Tamil young people in HK? your parents' generation? your 
grandparents' generation? How different, and why? 
27. Have your grandparents or parents ever asked you to speak more Tamil in certain situations? 
Why do you think they do that? 
28. (for tri/plurilingual participants) Do you feel like a Tamil person when you are speaking other 
languages (e.g. English, Cantonese, Mandarin, French)? Why do you still think of yourself as 
a Tamil/ an Indian when you speak (many) other languages as well apart from Tamil? 
29. Are you proud of the fact that you are able to communicate in multiple languages? Do you 
find it “cool”？ Why? 
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